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Preamble

The objective of any programme at Higher Education Institute is to prepare their students for the
society at large. The University of Delhi envisions all its programmes in the best interest of their
students and in this endeavour it offers a new vision to all its Under-Graduate courses. It imbibes a

Learning Outcome-based Curriculum Framework (LOCF) for all its Under Graduate programmes.

The LOCF approach is envisioned to provide a focused, outcome-based syllabus at the
undergraduate level with an agenda to structure the teaching-learning experiences in a more
student-centric manner. The LOCF approach has been adopted to strengthen students’ experiences
as they engage themselves in the programme of their choice. The Under-Graduate Programmes
will prepare the students for both, academia and employability.

Each programme vividly elaborates its nature and promises the outcomes that are to be
accomplished by studying the courses. The programmes also state the attributes that it offers to
inculcate at the graduation level. The graduate attributes encompass values related to well-being,
emotional stability, critical thinking, social justice and also skills for employability. In short, each

programme prepares students for sustainability and life-long learning.

The new curriculum of B.A. History (Hons.) offers students access tocutting edge scholarship
organised in a pedagogical form that is accessible and interesting. It is structured forstudents who
are new to the discipline, as well as those who already have an introduction,and provides them
with a cumulative process of learning. It is structured to enhance their analytical and intellectual
abilities as theymature during the three year Undergraduate programme. The courses range in time
and space and across themes. There are reading and writing exercises, field work expeditions,
cinema, documentaries and on-line materials that consolidate and develop in-class instruction.

Students have an array of choices to tailor their instruction according to their interests.

The University of Delhi hopes the LOCF approach of the programme B.A. (Hons.) History will
help students in making an informed decision regarding the goals that they wish to pursue in

further higher education and more generally in life.



1 Introduction to BA History Honours Programme:

The Department of History is one of the founding departments of the University of
Delhi and its Honours and Programme courses are regarded as the strongest in the
country. Our colleagues in the Colleges and the Department of History together
comprise the largest body of specialists in the World working in one institution on
Indian History. It is a source of some pride that almost all reputed Departments of
History in the World have teachers and students that received instruction in History at

some time in their career in the University of Delhi.

We believe that History is a discipline which instructs students on how to read and
process information on people, societies, cultures, events and places that are far removed
in time and space from our own experience. Knowledge of this past is critical in
understanding the ways in which our world is connected and responds to its history in

sometimes overt and at other times more complex ways that is missed by most people.

2. Learning Outcome based Curriculum Framework in BA Honours History

The BA Honours History Programme is organised to provide the greatest flexibility to
its students. There are Core Disciplinary papers that provide the fundamental knowledge
in the discipline of history and in the study of the History of India and the World. The
programme is otherwise envisaged to provide a large amount of choice so that students
can tailor their education on the basis of their interests. These provide not just skills in
history but also vital skills in other disciplines. The BA Honours History programme is
interdisciplinary keeping in mind that specialisation in History is the key to access

cognate skills from other disciplines.

Through the three years of the Honours programme we build systematically, upon the
learning outcomes of courses covered each semester. Each term students are introduced

to courses that are temporally and spatially distinct. We continue to reinforce already



covered subjects in our thematic based courses even as our students mature through their
assignments and more complex readings.

2.1 Nature and Extent of the Programme:

The duration of the BA History Honours Programme is three academic years. Each
academic year is divided into two semesters. The History Honours Programme therefore

spans six semesters. Each semester is for the duration of sixteen weeks.

The teaching and learning modalities in the Honours programme will involve theory
classes (lectures) of one hour each and tutorial classes. The curriculum will be taught
through formal lectures with the aid, wherever the teacher feels the need, of power-point
presentations, audio and video tools. There are additional requirements in certain
courses for documentaries, cinema, field and archival work, visits to museums, class
reports, discussions and project work. These are built into the teaching and assessment

of many courses.

2.2 Aims of Bachelor Degree Programme in BA Honours History

At a general level, our courses are structured with the objective of giving requisite
information about different aspects of the past to students, to teach them how to parse
this information, instruct them on how historians research, frame an argument and
debate details that have significance to how we understand the past and the present. The
expected outcome is to provide students with a sense of how interconnected our present
is with the past and how learning about the past provides them with the skills to
understand the present. To facilitate this understanding, our courses, class room
instruction and assignments give students the ability to think and reach their own
conclusions. Our tutorial discussions, written assignments, class room presentations,
field-work projects, consolidate their ability to analyse, research and process

information.



3. Graduate Attributes in BA Honours History:

On completion of the course students are expected to have acquired the skills of critical
thinking, rational enquiry, effective communication, and exploring the relationship
between past, present and historiography. The attributes expected from the graduates of

B.A. Honours in History are:

1) Knowledge of multiple perspectives through which significant developments in the
history of the Indian subcontinent from earliest times up to the period after

independence.

2) Familiarity with the significant patterns of development in certain parts of the modern

and early modern world as well as certain non-Indian ancient societies.

3) Ability to carefully read a complex historical narrative, evaluate its deployment of

evidence, and understand its argument as well as critically analyse the same

4) Ability to identify patterns of change and continuity with regards to issues of
contemporary significance over long durations as well as across diverse geo-cultural

Zones

5) Greater ability to distinguish between that which is historical -- that is time-place-

context driven, hence changeable and challengeable -- from that which is not.

6) Sensitivity to gender and social inequities as well as acquaintance with the historical

trajectories of these issues

7) Greater respect for basic human values and ideals of equality, freedom, respect for

diversity, and other constitutional values



8) Skill of picking up disparate sets of information from varied sources and weaving

them into a coherent argument with a view to reveal identifiable patterns of development

9) Capability to assume leadership roles and apply the above mentioned analytical

abilities in various other non-familiar contexts.

10) Possess knowledge of the values and beliefs of multiple cultures so as to effectively

engage in a multi cultural society and interact with diverse groups.

4. Qualification Descriptors for Graduates in BA Honours History:

Upon successful completion of the course, students receive a degree of B.A. Honours
(History). This includes majors in fourteen Core Courses (CCs), four Discipline Specific
Courses (DSEs) and four Inter-disciplinary General Elective Courses offered by cognate
disciplines.Each of these twenty-two courses carries six credits. The curriculumalso
includes minors in two discipline-centred Skill Enhancement Courses and two Ability
Enhancement Compulsory Courses, with each of these four courses carrying four

credits.

It is a comprehensive, wide-ranging and rigorous programmed and, therefore, truly an
undergraduate degree with ‘honours’.It initiates students into the essentials of the
discipline of history while exposing her/him to the rigours of two cognate disciplines of

her/his choice as well.

5. Programme Learning Outcomes for Graduates in BA Honours History

Graduates of this department are expected to branch out into different paths seeking
spheres of knowledge and domains of professional work that they find fulfilling. After
graduating with History Honours from the University of Delhi, they will be able to
demonstrate comprehensive knowledge of scholarly research and professional literature
relating to the discipline. This will establish a platform from which the student can
pursue higher studies in History. It is expected that besides the skills specific to the

discipline, these wider life skills of argumentation and communication, attitudes and
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temperaments, and general values inherent in a discipline that studies human beings in
their social context, in all its complexity, will ultimately enable learners to live rich,
productive and meaningful lives. The list below provides a synoptic overview of
possible career paths provided by the undergraduate training in history from the

University of Delhi:

Teaching Administration

Research Social Work

Politics Law

Journalism Management

Media Policy Making

Performing Arts Human Resource Development

International Relations

6 Structure of BA Honours History:

The programme consists of six and four credit courses. The six credit course will
comprise of theory classes (five credits) and tutorials (one credit). The four credit
courses will comprise solely of theory classes. Each credit is equivalent to one hour of

class-room instruction per week

To acquire a degree in BA History Honours a student must study fourteen Core
Courses (CC) — two each in semesters 1 and 2; three each in semesters 3 and 4; and two

each in semesters 5 and 6. These are compulsory courses of six credits each.

The student also needs to take four Discipline Specific Elective Courses (DSE). DSE
papers are elective and out of the fourteen courses offered, students have to select any

four — two each in semesters 5 and 6. These are all of six credits each.

Students are also required to take four interdisciplinary General Elective Courses
(GE). GE papers are elective, and students can take any four courses offered in cognate

disciplines by different departments in their colleges. They have to opt for one course in

8



each of the semesters 1, 2, 3 and 4. The Department of History lists nine GE papers in its

Honours curriculum. These are of six credits each and open to enrolment for Honours

students from other disciplines.

Students are expected to take two discipline centred Skill Enhancement Courses

(SEC). There are six SEC courses offered by the Department of History in semesters 3

and 4. Students are required to opt for one SEC paper in each of these semesters. These

are of four credits each.

Additionally they must also take two Ability Enhancement Compulsory Courses

(AECC), one each in semesters 1 and 2. The AECC courses are of four credit each.

Please note that AECC courses are not in history. The two courses are: AECC 1,

English/ Hindi/ MIL Communication and AECC 2, Environmental Sciences.

6.1 Credit distribution for BA Honours History

CORE COURSES
Semester Course Code Name of the Course Credits
I History of India — I 5+1
Social Formations and Cultural Patterns of the 5+1
Ancient World —I
I History of India — 11 5+1
Social Formations and Cultural Patterns of the 5+1
Ancient and Medieval World — 11

Il History of India — Il (c. 750-1200 CE) 5+1
Rise of the Modern West — | 5+1
History of India — IV (c. 1200-1500) 5+1
v Rise of the Modern West — 11 5+1
History of India — V (c. 1500-1600) 5+1
History of India — VI (c. 1750-1857) 5+1
\Y History of Modern Europe — | 5+1




CORE COURSES

History of India — V11 (c.1600-1750)

5+1

Vi

History of India — VIII (c.1857-1950)

o+l

History of Modern Europe — Il

o+l

DSE PAPERS

Semester

Course Code

Name of the Course

Credits

V DSE I

History of the USA: Independence to Civil War
Or

History of the USSR: From Revolution to World
Warc. 1917-1945
Or

History of Africa, (c. 1500-1960)
Or

Gender in Indian History up to 1500 CE

o5+1

V DSE I

History of Modern China (c. 1840-1950s)
Or

The Making of pre-Colonial Southeast Asia
Or

Global Ecological Histories

o5+1

VI DSE 11

History of the USA:
Reconstruction to New Age Politics
Or

History of the USSR:
The Soviet Experience (c. 1945-1991)
Or

History of Lain America (c. 1500-1960s)
Or

Gender in Indian History (c. 1500-1950)

5+1

VI DSE IV

History of Modern Japan (c. 1868-1950s)
Or

History of Southeast Asia: Colonial to the
Post Colonial
Or

5+1
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DSE PAPERS

The Making of Contemporary India
(c. 1950-1990s)

GE PAPERS

Semester

Course Code

Name of the Course

Credits

| GE I

Delhi Through the Ages: The
Making of its early Modern History
Or

Science, Technologies and Humans:
Contested Histories

o+1

I GE Il

Delhi Through the Ages: From
Colonial to Contemporary Times
Or

The World After 1945
Or

History and Culture: Representations
in Texts, Objects & Performance

5+1

I GE I

Politics of Nature
Or

Making of Post-Colonial India (c. 1950-1990)

5+1

IV GE IV

Religion and Religiosity
Or

Inequality and Difference

5+1

SEC PAPERS

Semester

Course Code

Name of the Course

Credits

11 SEC |

Understanding Heritage
Or

Archives and Museums
Or

Historian's Craft

4
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SEC PAPERS

Semester Course Code Name of the Course Credits
IV SEC II Indian Art and Architecture 4
Or
Understanding Popular Culture
Or
History, Sociology and Anthropology
AECC PAPERS
Semester Course Code Name of the Course Credits
| AECC I English / Hindi/ MIL Communication 4
Or
Environmental Sciences
I1 AECC I English / Hindi/ MIL Communication 4
Or
Environmental Sciences
6.2 Semester-wise Distribution of Courses
Semester Core Courses Discipline | Generic Skill Ability
Specific | Elective | Enhancement | Enhancement
Courses Courses Courses
1 History of India | English / MIL
GE I Or
Social Formations and Cultural Patterns Environmental
of the Ancient World-I Sciences
2 History of India Il English / MIL
GE 11 Or
Social Formations and Cultural Patterns Environmental
of the Ancient and Medieval World-11 Sciences
3 History of India Il — (c. 750-1200 CE)
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Rise of the Modern West — | GE Il SEC |

History of India IV (c. 1200-1500)

4 Rise of the Modern West — |1

GE IV SECII

History of India V (c. 1500-1600)

History of India VI (c. 1750-1857)

5 History of Modern Europe — |
DSE | and
DSE Il
History of India VII (c.1600-1750)
6 History of India V11 (c.1857-1950)
DSE Ill and
DSE IV

History of Modern Europe — 11

7. Courses for BA Honours History Programme

Core Courses:

CC I: History of India-I

CC II: Social Formations and Cultural Patterns of the Ancient World-I
CC Il History of India-II

CC IV: Social Formations and Cultural Patterns of the Ancient and Medieval World-11
CC V: History of India-I1I (c. 750 -1200)

CC VI: Rise of the Modern West- |

CC VII: History of India- IV (c. 1200 - 1500)

CC VIII: Rise of the Modern West- 11

CC IX: History of India-V (c. 1500-1600)

CC X: History of India-VI (c. 1750-1857)

CC XI: History of Modern Europe - |

CC XII: History of India- VII (c. 1600-1750)
13




CC XIII: History of India- VIII (c. 1857-1950)
CC XIV: History of Modern Europe- 11

Discipline Specific Courses:
DSE I: History of the USA: Independence to Civil War

DSE II: History of the USSR: From Revolution to World War 11 (c. 1917 -1945)
DSE Il1: History of Africa, c.1500-1960s

DSE IV: Gender in Indian History up to 1500 CE

DSE V: History of the USA: Reconstruction to New Age Politics
DSE VI: History of the USSR: The Soviet Experience (c. 1945-1991)
DSE VII: History of Latin America, ¢.1500-¢.1960s

DSE VIII: Gender in Indian History, c. 1500-1950

DSE IX: History of Modern China (c. 1840s-1950s)

DSE X: The Making of pre-Colonial Southeast Asia

DSE XI: Global Ecological Histories

DSE XII: History of Modern Japan (c. 1868-19505s)

DSE XIII: History of Southeast Asia: Colonial to the Post Colonial
DSE XIV: The Making of Contemporary India (c. 1950-1990s)

Generic Electives:

GE I: Delhi through the Ages: The Making of its Early Modern History

GE II: Science, Technologies and Humans: Contested Histories

GE I11: The World After 1945

GE IV: History and Culture: Representations in Texts, Objects & Performance
GE V: Politics of Nature

GE VI: Making of Post Colonial India

GE VII: Religion and Religiosity

GE VIII: Inequality and Difference

GE IX: Delhi through the Ages: From Colonial to Contemporary Times

Skill Enhancement Courses:

14



SEC I: Understanding Heritage

SEC II: Archives and Museums

SEC IlI: Indian Art and Architecture

SEC IV: Understanding Popular Culture

SEC V: Historian's Craft

SEC VI History, Sociology and Anthropology

15



7.1 Course Learning Objective

The three year undergraduate programme with honours offered by the Department of
History in various colleges of the University of Delhi aims to familiarise students with
significant developments in the history of South Asia and certain other parts of the
world, through different time periods. While the primary focus remains on the Indian
subcontinent, students also study about other parts of the world, European as well as
non-European. The course aims to make the students challenge the idea of history as
seamless, or historical knowledge as a fixed/finished product that the textbooks at the
school level create. It seeks to expose students to various problems and conflicts that are
an inherent part of the historical exercise of reconstructing the past. The purpose is to
sensitize students to the existence and desirability of multiple perspectives through
which knowledge about the past is constructed. Probably the most important goal is to
enable students to cultivate a historically sensitive way of thinking with due regard to
time, place, context and roles of human agencies involved. Thus, the students are
encouraged to think critically, analyse different perspectives and actively process
information about the past rather than become passive recipients of singular historical
knowledge. In the process of helping them achieve the above goals, we hope to enable
them to engage critically with the extant historical scholarship in the field, available in
the form of secondary texts. By the end of the three years of the undergraduate
programme, the students would have obtained elementary ideas of some of the more
important issues that crop up in a historian’s reading and interpretation of primary
sources. Certain thematic courses like those on gender and environment are designed to
sensitise students to contemporary concerns and equip them with the theoretical

foundations so that they can formulate and pose relevant questions to the sources.

In the course of their engagement with historical material, we also aim to equip students
with an ‘appropriate’ vocabulary of the discipline, while sensitising them to the
importance of specific terminology, such that they may be able to articulate their own
complex ideas regarding various themes in History. The objective is that they should be
able to do this through their written work — essays, projects, research papers, etc. as well

as in the oral form — presentations, debates and discussions. It is also intended that while
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doing so students should be able to formulate cogent arguments, presenting the
necessary evidence to establish these, all based on a training in the rigorous methods of

the discipline of History.

Besides these objectives regarding the intellectual development of the pupil, the larger
goals of this programme are those that are common to any other educational programme,
particularly in the field of humanities and social sciences. These are goals such as
developing a sense of active citizenship, making responsible political choices and
democratic conduct in public life. The programme also aims to enable them to intervene
meaningfully in debates regarding matters of public concern, while developing the
ability to generate public opinion on the same. The objective is also to inculcate a
humanitarian spirit within learners, such that they may develop empathy and

compassion, while being discerning critical thinkers, all at the same time.

Graduates of the department do often branch out to different spheres of knowledge, and
domains of professional work, besides pursuing higher studies within the discipline. It is
expected that besides the skills specific to the discipline, these wider life skills of
argumentation and communication, attitudes and temperaments, would ultimately enable

learners to live rich, productive and meaningful lives.

7.2 Course Learning Outcomes

After completing the undergraduate programme in History, the student is expected to:

A. Construct historical narratives

e Describe significant developments within the historical contexts, covered in the
syllabus,

e Identify and analyse the significance of historical changes that take place within a
society or culture,

e Explain the patterns of such transitions,

e Assess patterns of continuities within such historical contexts.

B. Formulate arguments based on a historiographical engagement
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Formulate, sustain, and justify a historical argument,

Support and establish such arguments with historical evidence drawn mainly from
secondary sources and wherever possible also from primary sources,

Situate historical arguments within a larger scholarly narrative,

Explain that while chronology and knowledge of the basic facts of history are
necessary, the study of history involves critical evaluation and processing of those
facts to arrive at coherent interpretations of the past,

Exhibit a familiarity with “the historian’s craft’ — methods and rigours of the

discipline.

. Engage with scholarly writings and presentations

Abstract the main arguments/concepts/ideas embedded in scholarly writings in
History,

Comprehend, and explain the structure of arguments and claims made in such
writings,

Note the empirical evidence used to establish such claims.

. Answer questions, write essays and research papers

Access and identify reliable and appropriate source materials,

Evaluate source materials,

Incorporate ideas from these sources,

Synthesize arguments and facts culled from scholarly writings,

Avrticulate a persuasive and well-structured historical argument on the basis of
such synthesis,

Employ multiple forms of evidence in this historical argument,

Formulate relevant and meaningful historical questions,

Read and interpret primary sources, at least at an elementary level, wherever
there is an opportunity or requirement,

Interpret appropriately and answer questions based on the above,

Write clear, cogent, and well — researched essays and academic papers, to make
an argument based on appropriate evidence about a selected topic or question in
history (evidence could include secondary and/or primary sources), avoiding
plagiarism,
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Use proper citations and footnotes within formal written assignments,
Deliver presentations based on such well — researched material orally as well,

Participate in debates and other forms of verbal historical discussion.

E. Work collaboratively
Make presentations,
Listen attentively to presentations made by peers,
Participate in discussion and ask thoughtful questions,
Provide formal feedback to peers in the course of such discussion,

Learn the formal protocol of academic engagement in a seminar and conference.

7.3 Course Teaching-Learning Process

The pedagogic methods adopted for the History (Honours) programme involves direct
lectures, tutorial discussions, as well as technology-supported presentations. We believe
that education is interactive and all sessions between students and teachers are based

upon reciprocity and respect.

1) The lectures (of one hour each) delivered to one whole class at a time systematically
deal with the themes of the syllabus. This constitutes the core of the teaching-learning
process. The students are provided with bibliographic references and encouraged to go
through at least some readings so that they could be more interactive and ask more

relevant questions in the class.

2) For tutorials, the class is divided up into smaller groups of eight to ten students who
interact with the respective teacher once every week for each course. Teaching in the
tutorial sessions is customized to the specific needs of the individual students, where the
latter can raise a series of questions ranging from what s/he could not follow in the class,
the everyday implications of what the teacher said in the lectures or what the student
read in a prescribed reading, and so forth. Indeed, tutorial discussions are a crucial and
indispensable part of the teaching learning process of History Honours in colleges. This
is the site where the teachers and students are able to establish a more relaxed
relationship that go a long way in creating the ideal atmosphere for free and fearless

exchange of ideas and information. Tutorials are also the place where a teacher may also
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keep an eye over the social dynamics among the students and ensure that nobody feels

marginalized or side-lined in the class due to gender, region, class or any other reason.

3) Wherever needed, teachers use audio-video based technological devices (e.g. Power
Point) to make their presentations more effective. Some courses require that students see
a documentary or feature film and course themes are structured so that discussions of
these will further nuance the critical engagement of students with ideas introduced in

their textual materials.

7.4 Assessment Methods

Graded assessment of all papers is broadly carried out in two forms:

a) There is an end of semester [theory] examination which covers the entire syllabus.
Students are asked eight questions in Core, DSE, GE and SEC papers and are required to
answer four in three hours. The end of semester examination comprises 75% of the final

grade.

b) The second assessment is through internal evaluation of term papers, presentations,
exams, and project work which is carried out throughout the term and comprises 25% of

the final grade.

8. Keywords

Pleistocene, Hominines, Hunter-gatherers, , Palaeolithic, Prehistoric art, Holocene,
Mesolithic, Neolithic Revolution, Complex Society, Food-production, Lithic
technologies, Urban Revolution, State, Kingship, Bronze Age, Itihas-Purana tradition,
History, Civilization, Culture, Aryan, Social Stratification, Megaliths, Urbanization,
Early Historical Period, Early-Medieval Period, Second Urbanization, Mahajanapada,
Ganasangha, Dhamma, Tinai, Varna, Jati, Untouchability, Varnasankara, Sreni,
Buddhism, Jainism, Stupa, Dravida, Nagara, Gandhara art, Mathura Art, Indian
feudalism, Integrative Model, Brahmadeya, Puranic Hinduism, Patronage, Inscriptions,
Ghazanavids, Cholas, Rajputs, Agriculture, Maritime Trade, Architecture, Bhakti, Sufis,
Polis, Roman Empire, Slavery, Three orders, Chivalry, Church, Serfdom, Seigniorial

authority, Crisis of feudalism, Rise of Islam, Ummayads, Abbasids, Caliphate,
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Muhammad, Eurocentrism, Colonialism, Renaissance, Humanism, Reformation,
Commercial Revolution, Ta rikh, Delhi Sultans, Kakatiyas, Vijayanagara, Agricultural
Production, Modern Science, Mercantilism, Enlightenment, Industrial Revolution,
Divergence debate, Unification of Germany and Italy, Balkan Nationalism, Tsarist
Russia, Russian Revolution, Imperialism, Fascism, Nazi, New public Sphere, Art,
Anthropology, Psychology, Russian Revolutions 1917, Peasants, Literature, Bolsheviks,
Soviet System, Nationalities Question, Gender, household, power, politics, literary
representations, Capitalism, Populism, Progressivism, New Deal, Civil Rights
Movement, Korea, Cuba, Mining, Labour, Slavery, Trans Atlantic Commerce,
Christianity, Social Hierarchies, Race, Sports, Haram, Masculinities, Sexualities, Class,
Caste, Love, Popular Culture, Partition, China, Nationalism, Canton, Opium,
Communism, Mao, KMT, CCP, Peasantry, Reform, Revolt, Revolution, Sun Yat-sen,
Imperialism, Confucianism, Great divergence, Warlords, Peasant nationalism, Soviets,
Pagan Srivijaya, Indian Ocean, Art, Architecture, Energy Regimes, Industrialisation,
Urban Landscapes, Anthropocene, Ecological Histories, Constitution, Nation, Linguistic
Reorganisation, Economic Development, Five Year Plans, Foreign Policy, Congress
Party, Left Parties, Naxalbari, J.P. Movement, Regional Politics, Mandal Commission,
Women, Jan Sangh, BJP, Popular Movements, Northeast, Judiciary, Media, Progressive
Artist Group, Sports, Indian National Congress, Myth, history, settlements, cityscape,
morphology, Delhi, hegemony, De-colonisation, Cold War, Apartheid, Environment,
Feminism, Welfare State, Student Movements, Arab Spring, Cinema, Sports, Food,
Bhand, Vidushak, Kullu, Masks, Puppets, Tolu BommaluKattu, Scrolls, PatikamPatuvar,
Muharram, Kathakali, Fossil, Ecological Imperialism, Inequalities, Anthropocene,
Capitalocene, the Emergency, Mandal, Judicial activism, popular cinema, Manuscripts,
National Archives, Cataloguing, Artefacts, Indian Art, Sculpture, Gandhara, Mathura,
Chola Bronze, Architecture, Sanchi, Dravida and Nagara, Jama Masjid, Humayun’s
Tomb, Dargahs Paintings, Murals, Ajanta, Miniature, Mughal, Kangra, Raja Ravi
Verma, Amrita Sher-Gil, M.F. Husain, Oral Traditions, Ritual Practices, Religion,

Environment
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Discipline Core Courses
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Core Course |
History of India- |
Course Objectives:

Being the first paper of the History Honours course, it intends to provide an extensive survey of
early Indian history to the students and familiarise them with the tools of studying ancient Indian
history. The inter-disciplinary approach of the course provides the students a point of beginning
from where they can build an understanding of the discipline of history. Spanning a very long
period of India’s ancient past — from pre-historic times to the end of Vedic cultures in India — the
course dwells upon major landmarks of ancient Indian history from the beginning of early human
hunter gatherers to food producers. This course will equip the students with adequate expertise to
analyse the further development of Indian culture which resulted in an advanced Harappan
civilization. In course of time students will learn about the processes of cultural development and
regional variations.

Learning Outcomes:

After completing the course the students will be able to:

e Discussthe landscape and environmental variations in Indian subcontinent and their
impact on the making of India’s history.

e Describe main features of prehistoric and proto-historic cultures.

e List the sources and evidence for reconstructing the history of Ancient India

e Analyse the way earlier historians interpreted the history of India and while doing so they
can write the alternative ways of looking at the past.

e List the main tools made by prehistoric and proto- historic humans in India along with
their find spots.

e Interpret the prehistoric art and mortuary practices.

o Discuss the beginning and the significance of food production.

e Analyse the factors responsible for the origins and decline of Harappan Civilization.

e Discuss various aspects of society, economy, polity and religious practices that are
reflected in the Early Vedic and Later Vedic texts.

e Describe the main features of the megalithic cultures of the Central India, Deccan and
South India.

Course Content:

Unit I: Reconstructing ancient Indian history
[a] The Indian subcontinent: landscapes and environments
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[b] Sources of historical reconstruction (up to 600 BCE)
[c] Changing historiography
[d] Early Indian notions of history

Unit I1: Prehistoric hunter-gatherers
[a] Palaeolithic cultures: sequence and distribution; Tool typology and technology and
subsistence pattern
[b] Mesolithic cultures: regional and chronological distribution; new developments in
technology and economy
[c] The prehistoric mind: funerary practices and art

Unit I11: The advent of food production
The regional and chronological distribution of the Neolithic and Chalcolithic cultures;
subsistence; patterns of interaction and exchange

Unit IV: The Harappan civilization

Origins; settlement patterns and town planning; agrarian base; craft production and trade; social
and political organization; religious beliefs and practices; art; the problem of urban decline and
the late/post-Harappan traditions

Unit V: Cultures in transition up to c. 600 BCE
Settlement patterns; technological and economic developments; social stratification; political
relations; religion and philosophy; the Aryan question; megaliths

a) North India

b) Central India, the Deccan and South India

ESSENTIAL READINGS AND UNIT WISE TEACHING OUTCOMES:

Unit I: This unit aims to familiarise students with the varied sources for, divergent landscapes of
and the various approaches to the history of ancient India.(Teaching Time: 2weeks Approx.)

e Allchin, B., and R. Allchin.(1997).0Origins of a Civilization: The Prehistory and Early
Archaeology of South Asia. New Delhi: Viking. (Chapters- 1 & 2.)

e Arunachalam, B. (2013). “Geography and Environment” in Prehistory of India, A
Comprehensive History of India, vol. 1, Part 1.New Delhi: Manohar Publishers. (Chapter 1,
pp. 21-28.)

e Singh, Upinder. (2008). A History of Ancient and Early Medieval India: From the Stone Age
to the 121 Century. Delhi: Pearson Longman. (Introduction and Chapter 1.) (Available in
Hindi)

e Thapar, Romila. (2013). The Past Before Us; Historical Traditions of Early India, Delhi:
Permanent Black, Part 1, pp. 3-84.
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Unit I1: This unit aims to familiarise students with the distribution of as well as the economic
and technological patterns in the Palaeolithic and Mesolithic cultures of the Indian subcontinent.
It also enables students to describe some of their cultural practices especially with regard to their
art and funerary practices.(Teaching Time: 3weeks Approx.)

e Alichin, B., and R. Allchin. (1997).Origins of a Civilization: The Prehistory and Early
Archaeology of South Asia. Delhi: Viking.(Chapters 3, 4 & 5.)

e Chattopadhyaya, U. C. (1996). “Settlement Pattern and the Spatial Organization of
Subsistence and Mortuary Practices in the Mesolithic Ganges Valley, North-Central India,
World Archaeology, vol. 27(3), pp. 461-476

e Singh, Upinder. (2008). A History of Ancient and Early Medieval India: From the Stone Age
to the 12 Century. Delhi: Pearson Longman.(Chapter 2, pp. 58-93.) (Available in Hindi)

e Neumayer, Erwin. (2014). “Rock Paintings of the Mesolithic Period” in Shonaleeka Kaul
(Ed.). Cultural History of Early South Asia: A Reader. Delhi: Orient Blakswan. Pp. 55-88.

Unit I11. This unit seeks to understand the beginnings of organized food production in the pre-
historic times in the Indian subcontinent. It also explains the ways in which that could leave its
impact on other aspects of the life of the Neolithic and Chalcolithic men and women.(Teaching
Time: 3 weeks Approx.)

e Alichin, B., and R. Allchin.(1997).0Origins of a Civilization: The Prehistory and Early
Archaeology of South Asia. New Delhi: Viking. (Chapter 5.)

e Chakrabarti, D.K. (1999). India: An archaeological History, Palaeolithic Beginnings to
Early Historic Foundations. Delhi: Oxford University Press. PP. 41-116.

e Singh, Upinder.(2008).A History of Ancient and Early Medieval India: From the Stone Age
to the 12t Century. Delhi: Pearson Longman. (Chapter 3, pp. 94- 131.) (Available in Hindi)

Unit 1V. At the end of this unit, students shall be familiar with various aspects of Harappan
Civilization as well as the varied ways in which the archaeological remains of Harappa and
related sites have been interpreted and studied.(Teaching Time: 3 weeks Approx.)

e Allchin, B., and R. Allchin.(1997).0Origins of a Civilization: The Prehistory and Early
Archaeology of South Asia. New Delhi: Viking. (Chapters 6,7,8,9 & 10, pp. 113- 222)

e Chakrabarti, D.K. (1999). India: An Archaeological History. Delhi: Oxford University Press.
(Chapters V and VI. pp.151-261)

e Lahiri, Nayanjot, ed. (2000).The Decline and Fall of the Indus Civilization, Delhi: Permanent
Black. ('Introduction’, pp.1-33.)

e Ratnagar, Shereen. (2001).Understanding Harappa: Civilization in the Greater Indus Valley.
Delhi: Tulika, pp. Pp. 6-42, 103-115, 122-152.

e Singh, Upinder. (2008).A History of Ancient and Early Medieval India: From the Stone Age
to the 121" Century. Delhi: Pearson Longman.(Chapter 4, pp. 132- 181.) (Available in Hindi)
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e Thaplyal, K. K. and Sankata Prasad Shukla.(2003). Sindhu Sabhyata (ﬁgf HFIN).

Lucknow: Uttar Pradesh Hindi Sansthan. (In Hindi) PP. 25-107, 157- 226, 262-276, 292-
315, 354-363

Unit V. This unit seeks to understand the post-Harappan patterns of settlement and civilisation
up to 600 BC in the Indian subcontinent. It should equip students with the ability to explain the
patterns of development in thereligio-philosophical, political and technological spheres, and
would familiarise them with social, economic, and cultural life of people during this
period.(Teaching Time: 3 weeks Approx.)

Allchin, Bridget and Raymond.(1982).The Rise of Civilization in India and Pakistan.
Cambridge: Cambridge University Press, Part I11. Pp. 229- 346.

Sahu, B.P. (ed. ). (2006). Iron and Social Change in Early India. Delhi: Oxford University
Press. (Introduction pp.1-31.)

Sharma, R.S. (1996).Aspects of Political Ideas and Institutions in Ancient India. Delhi:
Motilal Banarsidas. (Chapters VII-XIV pp.87-196 and XXII pp. 349-370) (Also available in
Hindi)

Sharma, R.S. (1983).Material Culture and Social Formations in Ancient India, Macmillan
India, Delhi. (Chapters 2, 3, 4 and 5. Pp. 22- 88) (Also available in Hindi)

Singh, Upinder.(2008).A History of Ancient and Early Medieval India: From the Stone Age
to the 121 Century. Delhi: Pearson Longman. (Chapter V, pp. 182-255.) (Also available in
Hindi)

Thapar, Romila.(1984).From Lineage to State: Social Formations in the Mid-First
Millennium B. C. In the Ganga Valley. Delhi: Oxford University Press. (Chapter 2, pp. 21-
69.) (Also available in Hindi).

Trautmann, T.R. (ed.) (2005). The Aryan Debate. New Delhi: Oxford University Press. (PP.
xi — xliii.)

Suggested Readings:

Allchin, F.R. et al. (1995). The Archaeology of Early Historic South Asia: The Emergence of
Cities and States. Cambridge: Cambridge University Press. (Chapter 6.)

Chakrabarti, D.K. (2006).The Oxford Companion to Indian Archaeology: The
Archaeological Foundations of Ancient India. Delhi: Oxford University Press.

Dhavalikar, M. K. (ed.) (2013). Prehistory of India: A Comprehensive History of India, vol.
1, Part 1. Delhi: Manohar.

Habib, Irfan &Faiz Habib. (2012). Atlas of Ancient Indian History. Delhi: Oxford University
Press.

Habib, Irfan. (2001). Prehistory, Delhi: Tulika.(Available in Hindi Also)

Habib, Irfan. (2002). The Indus Civilization. Delhi: Tulika.

Jain, V. K. (2006). Prehistory and Protohistory of India: An Appraisal. Delhi: Printworld. (
in Hindi Also)
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e Kenoyer, J. Mark. (1998). Ancient Cities of the Indus Valley Civilization. Karachi: Oxford
University Press.

e Kosambi, D.D. (1956). An Introduction to the Study of Indian History. Bombay: Popular
Prakashan.

e Moorti, U.S. (1994).Megalithic Culture of South India: Socio-economic Perspectives.
Varanasi: Ganga Kaveri Publishing House.

e Neumayer, E. (1993).Lines on Stone: The Prehistoric Rock Art of India. Delhi: Manohar.

e Pathak, V. S.(1966). Ancient Historians of India: A Study in Historical Biographies.
Bombay: Asia Publishing House.

e Possehl, Gregory L. (2002). The Indus Civilization: A Contemporary Perspective. Delhi:
Vistaar Publications.

e Ratnagar, Shereen. (2015).Harappan Archaeology: Early State Perspectives, Delhi: Primus.

e Subbarao, Bendapudi. (1958). The Personality of India: Pre and Proto-Historic Foundations
of India and Pakistan. Baroda: University of Baroda.

e Thapar, Romila. (2000). Cultural Pasts: Essays in Early Indian History. Delhi: Oxford
University Press. (Chapters 7, 8 and 16.)

e Wright, Rita P. (2010).The Ancient Indus: Urbanism, Economy, and Society. Cambridge:
Cambridge University Press.

Teaching Learning Process:

Classroom lecture and discussion method, problem solving method, question - answer method,
group discussion method and discussion following student presentations in class and/or in
tutorial classes will form the basis of teaching learning process. Presentations shall focus either
on important themes covered in the class lectures, or around specific readings. Supporting audio-
visual aids like documentaries and power point presentations will be used wherever necessary in
order to augment the effectiveness of the methods used in classrooms. Overall, the Teaching
Learning Process shall emphasise the interconnectedness of themes within the different rubrics to
build a holistic view of the time period/region under study. The process shall consistently
underline the ways in which various macro and micro-level developments/phenomena can be
historicised.

Assessment Methods:

Students will be regularly assessed for their grasp on themes through debates and discussions
covered in class. Two written assignments and at least one presentation will be used for final
grading of the students. Students will be assessed on their ability to engage with a sizeable
corpus of readings assigned to the theme for written submissions, i.e. being able to explain
important historical trends and trace historiographicalchanges reflected in the assigned readings.
Internal Assessment: 25 Marks

Written Exam: 75 Marks

Total: 100 Marks

Keywords:
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Itihas-Purana tradition, Changing Historical Interpretations, Hunting-gathering Stage, Tool
Technologies, Food production, Civilization, Culture, Aryan, Social Stratification, Megaliths,
Urbanization.
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Core Course 11
Social Formations and Cultural Patterns of the Ancient World-I
Course Objectives:

The Course aims to introduce students to significant developments in world history that have
shaped the complexity of human existence. To begin with, itoffers a historical survey of human
evolution. It details the transition from the hunting-gathering subsistence pattern to a more
advancedadaptations to asedentary farming economy. The course content is based on the premise
thatthe pace and nature of change differed in different parts of the world. Further, changes in
social formations that facilitated the emergence of socially stratified and state-ordered societies
are explained through a study of some of the early Bronze Age Civilizations. The impact of
specific ecological conditions on different trajectories of growth, higher population density and
social complexity, the emergence of the city and newer crafts and trade and the unfolding of
cultural patterns in the early civilizations are concerns that are central to this course. This
therefore, provides a sound foundation in the historical discipline, and helps in engaging in a
variety of subject matters of history — social relations, economics, political formations, religion,
and culture from a global perspective. Understanding the dissimilar but interlinked history of
humanity is therefore the prime objective of this Course.

Learning Outcomes:

Upon completion of this course the student shall be able to:

. Trace long term changes in the relationship of humans to their landscapes, to resources and to
social groups.

. Discuss that human history is the consequence of choices made in ecological and biological
contexts, and that thesechoices are not only forced by external forces like environmental
change but are also enabled by changes in technology and systems of cultural cognition.

o Delineate the significance of early food production and the beginning of social complexity.

e Analyse the process of state formation and urbanism in the early Bronze Age Civilizations.

e Correlatethe ancient past and its connected histories, the ways in which it is reconstructed,
and begin to understand the fundamentals of historical methods and approaches.

Course Content:
Unit-1: Evolution of humankind and Palaeolithic cultures
a. Comprehending prehistory and history: issues and interpretative frameworks

b. Environmental context of human evolution
c. Biological evolution of hominins
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d.

Social and cultural adaptations: mobility and migration; development of lithic and other
technologies; changes in the hunting gathering economy; social organization; art and
graves.

Unit-11: Understanding the Mesolithic

a.
b.

Mesolithic as a transitional stage in prehistory

Ecological change and changes in subsistence strategies based on case studies from West
Asia, Europe and Meso-America: seasonal and broad-spectrum exploitation of resources,
food storage, tools, semi-sedentism and features of social complexity

Unit-111: The Neolithic

a.

Debating the origins of food production — climate change; population pressure; ecological
choices; cognitive reorientations

Features of the Neolithic based on sites from West Asia, Europe and China: nature and
size of settlements; tool-Kkits, artefacts and pottery; family and household

Features of social complexity in late Neolithic communities; ceremonial sites and
structures

Unit-1V: The Bronze Age
Note: Rubrics b, ¢ and d are to be based on any one case study:
Ancient Mesopotamia (Sumerian and Akkadian period)/Egypt (Old Kingdom)/China (Shang
dynasty).

a

b.
C.
d.

Concepts: 'Bronze Age', 'Civilization' 'Urban Revolution’ and ‘State’
Ecological context of early civilizations

Aspects of social complexity: class, gender and economic specialization
Forms of kingship, religion and state

Unit V: Nomadic Pastoralism: Concept of Pastoralism; Emergence in West Asia and
interaction with urban-state societies between the third and second millennium

Unit-VI: The Advent of Iron: Spread of iron technology and complex technological and
economic changes

ESSENTIAL READINGS AND UNIT WISE TEACHING OUTCOMES:

Unit-1:This Unit introduces students to the basic aspects of world prehistory particularly with
reference to the debate on the biological and cultural evolution of Hominines.(Teaching Time: 3
weeks Approx.)

e Bogucki, P. (1999).The Origins of Human Society. Wiley-Blackwell 1999, Chapter 2, pp. 29-

77.

e Carr, E.H. (1961/1991). “The Historian and his facts”, in E.H. Carr, What is History?
Penguin Modern Classics (2"Edn.), pp.7-30.
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e Childe, V.G. (1942/1971). “Archaeology and History”, Chapter 1, in V.G. Childe, What
Happened in History? Great Britain: Pelican, 1942, reprint 1971, pp. 13-32.

e Fagan, B.M. and N. Durrani. eds. (2019). The People of the Earth: An Introduction to World
Pre-history. (15"edn.). New York: Routledge, Chapters 2-5, pp. 22-134.

e Website: www.humanorigins.si.edu (website of the Smithsonian Museum)

o ®R, EH.(1976).3A8MHR 3R ITb dW’, EH. BR, 377679 &7 &2 | AT 1,
O {He UfeiheH (fe=<l 3iId1g, 1976).

o TSCE,V.TSH, 57767 &7 51367, IASThHd UHTRH, (e 1.

o TARTE,V.INSA. (2019) FTRT #7 31367 (3IdTe GRd $HAR), faeet: T vewr=m.

o TIE®I, A. (2015). FTFT 3N TegHIHT THIfoTE Gea=Te iR Tiplag] feed!: AF®
YHTIM,

e TYHGR, D.N T MU WUI, Ffaery, faeh fayfaemed, =< med e
fcRre.

Unit I1. This Unit will familiarise students with a significant stage in prehistory called the
Mesolithic when advanced Hunter-Gatherer communities responded to environmental changes
with greater sedentism and newer ways of exploiting plants and animals.(Teaching Time: 3
weeks Approx.)

e Bogucki, P. (1999). The Origins of Human Society. Massachusetts: Blackwell, pp 127-159.

e Price, T.D. (1991). “The Mesolithic of Northern Europe”, Annual Review of Anthropology,
Vol. 20, pp.211-233.

e Shea, J. J. and D.E. Lieberman. (2009). eds. Transitions in Prehistory. Essays in Honour of
Ofer Bar-Yosef. Oxbow Books, pp. 185-222

e Zvelebil, M. (1989). “Economic Intensification and Postglacial Hunter-Gatherers in North
Temperate Europe.” in C. Bonsall, (Ed). The Mesolithic in Europe. Edinburgh: University of
Edinburgh Press1989, pp. 80-88.

o WD, A, (2015). FrdT 3¢ FHIHAT Graifores Gea=1d 3 Gepiad] feet: ard

UDIRI.

Unit I11. This Unit deals with the debate on the beginning of agriculture and related changes in
the subsistence pattern and ways of life.(Teaching Time: 3 weeks Approx.)

e Cohen M. (2009). ‘Introduction. Rethinking the Origins of Agriculture’. October 20009,
Current Anthropology. 50 (5), pp.591-595.

e Fagan, B.M. and N. Durrani. (2019).The People of the Earth: An Introduction to World Pre-
history. New York: Routledge (15th Ed.), Chapters 8, 9, 10, 12, pp. 178-218, 228-245.

e Hodder, I. (2007). “Catalhoyuk in the context of Middle Eastern Neolithic”, Annual Review
of Anthropology, Vol. 36, 2007, pp. 105-120.
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Price, T.D. and O. Bar-Yosef.(2011). “The Origins of Agriculture: New Data, New Ideas”,
An Introduction to Supplement 4. Current Anthropology, Vol. 52, No. S4, October 2011, pp.
S163-S174.

Wenke, R.J. and D. Olzewski. (2007).Patterns in Prehistory: Humankind’s First Three
Million Years. New York: Oxford University Press, pp. 228-268.

WIED!, A. (2015). FIT 3N TegHIAT Tl Geaaid iR Teplag] foet: qHH
UDTR.

Unit 1V. This Unit will enable students to contextualize the beginning of urban settlements,
appearance of complex society and state with reference to some of the early civilisations of the
world.(Teaching Time: 3 weeks Approx.)

Childe, G. (1950). “The Urban Revolution, “The Town Planning Review, Vol. 21, No. 1,
April 1950, pp. 3-17.

Redman, C.L. (1978).The Rise of Civilisations. From Early Farmers to Urban Society in the
Ancient Near East. San Francisco: W.H. Freeman, Chapter 2, 6, 7, pp. 16-49; 188-213; 214-
243.

Scarre, Christopher and Brian M. Fagan. (2008).Ancient Civilizations (3"%dn.), New Jersey:
Pearson/Prentice Hall, pp. 3-12, and pp. 26-47.

Whitehouse, R. (1977).The First Civilizations. Oxford: Phaidon, Chapters 1 and 9, pp 7-15
and 177-199.

WIE®, A. (2015). FTd7 3R TeqwIcAT Tl Gea=Te iR Geplad), eed!: AFd
UhIRIA.

Mesopotamia

Nissen, H.J. (2003). The Early History of the Ancient Near East, 9000-2000 B.C. Oxford and

Victoria: Blackwell.

Redman, C.L. (1978). The Rise of Civilisations. From Early Farmers to Urban Society in the

Ancient near East. San Francisco: W.H. Freeman, Chapters 8, pp. 244-322.

Roux, Georges (1992). Ancient Irag, UK: Penguin, Chapters 1, 5, 6, 8, 9; pp. 1-16; pp. 66-

103; 122-160.

Whitehouse, R. (1977). The First Civilizations, Oxford: Phaidon, Chapters 3, 4, 5, pp 33-115.
OR

China

Chang, K.C. (1987). Shang Civilization. New Haven, Conn: Yale University Press, pp. 263-
288.

Feng, Li. (2013). Early China, Cambridge: Cambridge University Press, pp. 1-111.

Keightly, D.N. (1999).“The Shang. China’s First Historical Dynasty” in Michael Loewe and
Edward L. Shaughnessey. (Ed.). The Cambridge History of Ancient China. From the origins
of Civilization to 221 B.C. Cambridge: Cambridge University Press, 1999.
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e Thorp, R. L. (2006).China in the Early Bronze Age. Shang Civilization. Pennsylvania:
University of Pennsylvania Press.
OR

Egypt

e Hawkes, J. (1973). “Egypt: the beginnings and the Old Kingdom” in The First Great
Civilisations: Life in Mesopotamia, the Indus Valley and Egypt, New York: Knopf/Random
House, pp. 285-299.

e Trigger, B.G., B.J. Kemp, D. O’Connor and A.B. Lloyd. (1983). Ancient Egypt A Social
History. Cambridge: Cambridge University Press, Chapters 1 & 2, pp. 1-43.

e Wilkinson, T. (2010). The Rise and Fall of Ancient Egypt: The History of a Civilisation from
30,000 BC to Cleopatra. London: Bloomsbury Publishing, pp. 13-114.

e Silverman, D. P. (Ed.). (2003). Ancient Egypt. New York: Oxford University Press (Ed.) pp.
10 - 27.

Unit V. This unit will discusspastoralism as a conceptual social category and enlarge on its
evolution in Western Asia. The unit will also discuss the relationship of pastoralism with
sedentary regimes and urban-state societies in the third and second Millenium BCE. (Teaching
Time: 1 week Approx.)

e Sherratt, A. “Sedentary Agriculture and nomadic pastoral populations.” in History of
Humanity: from the third millennium to the seventh century BCE, vol. 11, (Ed.) S.J. de Laeted.
London: Routledge, pp. 37-43.

e Lees, S. And D.G. Bates. (April 1974), “The Emergence of Specialised Nomadic
Pastoralism: A Systemic model,” American Antiquity, Vol. 39, No. 2, pp. 187-193.

Unit VI: This Unit highlights the discussion on the introduction of iron technology and the
impact that it had on parts of West Asia and Europe. (Teaching Time: 1 week Approx.)

e Villard, P. (1996). “The beginning of the Iron Age and its Consequences”, in History of
Humanity (Scientific and Cultural Developments) Vol. Il. From the Third Millennium to the
Seventh Century B.C. Paris, London: Routledge: UNESCO.

e Maddin, R., J.D. Muhly, T.S. Wheeler (1977). “How the Iron Age Began”, Scientific
American, Vol. 237, No, 4, Oct. 1977, pp. 122-131.

e Cotterell, A. (1985). “The Coming of Iron”, in A.Cotterell, Origins of European Civilization,
London: Michael Joseph/ Rainbird, pp. 118-140.

SUGGESTED READINGS:

e Bar-Yosef, O, and F. Valla. (1990). “The Natufian culture and the origins of the Neolithic in
the Levant”, Current Anthropology, Vol. 31, No. 4, Aug-Oct, pp. 433-436
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Binford, L.R. (1968). ‘Post-Pleistocene adaptations’ in L. R. Binford and S. R. Binford, eds.
New perspectives in Archaeology. Chicago: Aldine, pp. 313-342.

Chang, K.C. (1986). The Archaeology of Ancient China, New Haven, Conn: Yale University
Press, pp. 234-294.

Clark, G. (1977). World Prehistory in New Perspective, Cambridge: Cambridge University
Press (3"edn.) pp. 1- 61.

Darwin, C. (1859, 2003). On the Origin of Species by Means of Natural Selection, Joseph
Carroll Ed. Canada: Broadview Press (2003edn.) Chapters 1-5/

Flannery, K.V. (1973). “Origins of Food Production”, Annual Review of Anthropology, 2
(1973), pp.271- 310.

Fried, M. (1978). “The State, the Chicken, and the Egg; or, What Came First” in R. Cohen
and E. Service Ed. Origins of the State: The Anthropology of Political Evolution (Institute for
the Study of Human Issues, 1978), pp. 3-47.

James, T.G.H. (1979, 2005).The British Museum’s Concise Introduction to Ancient Egypt
British Museum Publications, Michigan: University of Michigan Press.

Johnson, A. W. and Timothy Earle (2000). The Evolution of Human Societies: From
Foraging Group to Agrarian State, Stanford: Stanford University Press.

Kemp, B. (1989). Ancient Egypt. Anatomy of a Civilisation. London: Routledge.

Kumar, R. (2018). Ancient and Medieval World: From Evolution of Humans to the Crisis of
Feudalism, New Delhi: Sage.

Lamberg-Karlovsky, C.C. and J.A. Sabloff. (1979).Ancient Civilizations, The Near East and
Mesoamerica. California: Benjamin-Cummings Publishing Company.

Leakey, R. (1981). The Making of Mankind. London: Michael Joseph Limited, 1981, pp. 9 —
183.

Lerner, G. (1986). The Creation of Patriarchy. Oxford University Press, pp. 54-76.

Lewin, R. (2005). Evolution: An Illustrated Introduction. (5"edn.) USA, UK, Australia:
Blackwell Publishing, pp. 1-29, 39-55, 60-66, 95-127, 131-156, 159-175, 179-235.
Lewis-Williams. D. (2002).The Mind in the Cave: Consciousness and the Origins of Art,
London: Thames and Hudson.

Maisels, C. K. (1987).“Models of Social Evolution: Trajectories from the Neolithic to the
State”, Man, New Series, Col. 22, No. 2, June, pp. 331-359.

McAdams, Robert. (1966). The Evolution of Urban Society: Early Mesopotamia and
Prehispanic Mexico. New Brunswick (USA) and London: Aldine Transaction (Second
Reprint 2007).

Postgate, J.N. (1992). Early Mesopotamia. Society and Economy at the dawn of history.
London and New York: Routledge, pp. 1- 154.

Service, E. (1973). Origins of the State and Civilization. The Process of Cultural Evolutions:
W.W. Norton & Co.

Sherratt, A. (1996) “Sedentary Agricultural and nomadic pastoral populations’ in History of
Humanity: From the third millennium to the seventh century B.C. vol. 11, edited by S. J. de
Laet, 37-43, Paris, London: Routledge, UNESCO, pp. 37— 43.
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e Starr, H. (2005). “Subsistence Models and metaphors for the Transition to Agriculture in
North western Europe”, MDIA, Issue Title: Subsistence and Sustenance, Vol.15, no. 1,
2005Ann Arbor, Publishing, University of Michigan Library
url:http://hdl.handle.net/2027/sp0.0522508.0015.103.

e Website: www.bradshawfoundation.com

e Wright, G. A. (1992). “Origins of Food Production in Southwestern Asia: A Survey of
Ideas”, Current Anthropology, Supplement: Inquiry and Debate in Human Sciences:
Contributions from Current Anthropology, 1960-1990, Vol.33, No. 1, Feb., 1992, pp. 109-
139.

e Yoffee, Norman. (2004).Myths of the Archaic State: Evolution of the Earliest Cities, States
and Civilisation, New York: Cambridge University Press, Chapter 3, pp. 44-90.

o PHRIAIDG, WIGR. (2019). F717 /3% 51877 71 TR, Delhi: Medha Publishing House.
e XM, U.N. (2017). /34 G &7 31derd, faeetl: JeehHel U1

Teaching Learning Process:

Classroom teaching, classroom discussions and student presentations in class and/or in tutorials.
Presentations shall focus either on important themes covered in the class lectures, or on specific
readings. As this is a paper tracing the history of regions outside the Indian subcontinent,
supporting audio-visual aids like documentaries, maps and power point presentations shall be
used widely. Students shall also be encouraged to participate in talks/seminar presentations by
specialists in the field. Since this is a history of a region/s relatively unfamiliar to students,
adequate attention shall be given to background introductory lectures and discussions. Overall,
the Teaching Learning Process shall emphasise the interconnectedness of themes within the
different rubrics to build a holistic view of the time period/region under study.

Assessment Methods:

Students will be regularly assessed for their grasp on debates and discussions covered in class.
Two written submissions and at least one presentation will be used for final grading of the
students. Students will be assessed on their ability to engage with a sizeable corpus of readings
assigned to the theme for written submissions, i.e. being able to explain important historical
trends and tracing historiography reflected in the assigned readings.

Internal Assessment: 25 Marks

Written Exam: 75 Marks

Total: 100 Marks

Keywords:
Human Evolution, Pleistocene, Hominines, Hunter-gatherers, bands, Palaeolithic, Prehistoric art,
Holocene, Mesolithic, Domestication, Neolithic Revolution, Complex Society, Food-production,

Lithic technologies, Urban Revolution, ‘State’, Kingship, Bronze Age.
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Core Course 111
History of India- 11
Course Objectives:

This course is about early historical and early medieval periods of Indian history. It explores the
transition from proto-historical to early medieval phase highlighting major changes that shaped
the character of the Indian civilization. Highlighting the features of early historic times, the
course tries to trace the emergence of state system from tribal stage to ‘early-state’ stage and at
the same time seeks to underline the important developments in the arena of economy, society
and culture. The purpose of this course is to familiarise the students with the ways in which
historians work with the sources of various kinds and reach at conclusions.

Learning Outcomes:

After completing this course, the students will be able to

e Discuss various kinds of sources that the historians utilize to write the history of early
historical and early medieval India.

e Analyse the processes and the stages of development of various types of state systems like
monarchy, republican and centralized states as well as the formation of large empires.

e Discuss the ways in which historians have questioned the characterization of the Mauryan
state.

e Delineate the changes in the fields of agriculture, technology, trade, urbanization and society
and the major points of changes during the entire period.

e Describe the factors responsible for the rise of a good number of heterodox religious systems
and adjustments and readjustments by various belief systems.

e Trace the processes of urbanization and de-urbanization & monetization and monetary crisis
in early India.

e Analyse critically the changes in the varna/caste systems and changing nature of gender
relations and property rights.

e Write and undertake projects related to literature, science, art and architecture.

Course Content:

Unit: I. Introducing the early historical: Sources (600 BCE onwards) and historiographical
trends

Unit: 11. Changing political formations (c. 600 BCE to c. 300 CE)
[a] The mahajanapadas; monarchies and ganas/sanghas
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[b] The Mauryan empire: political structure; the nature of dnamma
[c] Post-Mauryan polities with special reference to the Kushanas and the Satavahanas
[d] Tamilakam

Unit: 111. Economy and society (c. 600 BCE to c. 300 CE)

[a] Expansion of agrarian economy and production relations

[b] Urban growth: north India, central India, the Deccan and south India; craft
production; trade interactions across India, Asia and beyond

[c] Social stratification: class; varna; jati; untouchability; gender; marriage and property
relations

Unit: IV. Towards early medieval India (c. 4" century to 750 CE)

[a] Introducing the early medieval: changing perspectives

[b] The nature of polities: the Gupta empire and its contemporaries; post-Gupta polities --
Pallavas, Chalukyas and Vardhanas

[c] Agrarian expansion; land grants; changing production relations; graded land rights
and peasantry

[d] Urban patterns; trade and currency

[e] Varna; the proliferation of jatis; changing norms of marriage and inheritance

Unit: V. Religion, philosophy and society (c. 600 BCE — 750 CE)

[a] Shramanic traditions with special reference to Buddhism and Jainism
[b] Consolidation of the Brahmanical tradition
[c] Puranic Hinduism

Unit: V1. Cultural developments (c. 600 BCE — 750 CE)

[a] A brief survey of creative literature; scientific and technical treatises
[b] Art and architecture; forms of patronage

ESSENTIAL READINGS AND UNIT WISE TEACHING OUTCOMES:

Unit I: This unit seeks to take stock of the nature of sources and the historiography for the period
between 600 BC to 750 CE.(Teaching Time: 1week Approx.)

Allchin, F. R, et al. (1995). The Archaeology of Early Historic South Asia: The Emergence of
Cities and States. Cambridge: Cambridge University Press. (Chapter 2 pp. 10-25 & chapter 5
pp 54-72.)

Chattopadhyaya, B. D. (1994).The Making of Early Medieval India, Delhi: Oxford
University Press. (Introduction, pp. 1-37.)

Sharma, R. S. (1995). Perspectives in Social and Economic History of Early India. Delhi:
MunshiramManoharlal. (Second edition. See especially, Chapters 16 and 18.)
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Salomon, Richard. (1998).Indian Epigraphy: A Guide to the Study of Inscriptions in Sanskrit,
Prakrit, and the other Indo-Aryan Languages. New York: Oxford University Press. Chapters
4(pp. 7-71) and 7(226-251).

Thapar, Romila. (2002).Reading History from Inscriptions: Professor D. C. Sircar Memorial
Lecture Delivered at the University of North Bengal. Kolkata: K. P. Baghchi. Pp. 1-17

Unit 1. This unit would enable students to trace the history of changing political formationsin
India from the mahajanapadas to the Mauryan and the post-Mauryan states.(Teaching Time: 3
weeks Approx.)

Alcock, Susan E. (et. al.) (2001). Empires: Perspectives from Archaeology and History,
Cambridge: Cambridge University Press. (Chapter 6, pp. 155- 178.)

Allchin, F. R. (et al.)(1995).The Archaeology of Early Historic South Asia: The Emergence
of Cities and States. Cambridge: Cambridge University Press. Chapter 6 (pp.73-98) &
Chapter 10 (pp. 185- 221).

Chattopadhyaya, B.D. (2003). Studying Early India: Archaeology, Texts, and Historical
Issues. Delhi: Permanent Black. Chapter 3 (pp.39-47).

Gurukkal, Rajan.(2010).Social Formations of Early South India. Delhi: Oxford University
Press. (Chapters 6 and 7 pp.136-165.)

Sharma, R.S. (1996).Aspects of Political ldeas and Institutions in Ancient India. Delhi:
Motilal Banarsidas. (Chapters XV(pp.197-232), XVIII (pp. 275-290), XIX (pp.291-310),
XX (pp. 311-320, XX (pp.371-402) (Available in Hindi also)

Singh, Upinder.(2008).A History of Ancient and Early Medieval India: From the Stone Age
to the 12" Century. Delhi: Pearson Longman. (More relevant parts are Chapters 6, 7 and
8)(Also available in Hindi)

Thapar, Romila. (1987).Mauryas Revisited. In Romila Thapar, Cultural Pasts: Essays in
Early Indian History. Delhi: OUP. PP. 462-488.(Available in Hindi also)

Thapar, Romila. (2012). Asoka and the Decline of the Mauryas. Delhi: Oxford University
Press. PP. 119-227.(Also available in Hindi)

Unit 111.This unit will apprise students of the socio-economic developments up to 300 CE, with
particular attention to agrarian relations and production as well as varna, jati, gender and class
relations.(Teaching Time: 3 weeks Approx.)

Allchin, F.R. et al. (1995).The Archaeology of Early Historic South Asia: The Emergence of
Cities and States. Cambridge: Cambridge University Press. (Chapters 5,6,7 & 8 PP. 54-151)
Chakravarti, Uma. (1996). The Social Dimensions of Early Buddhism. Delhi:
MunshiramManoharlal.(Chapters 2,3,4 and 5.pp. 7-149)

Champakalakshmi, R. (1996).Trade, Ideology and Urbanization: South India 300BC to Ad
1300. Delhi: Oxford University Press. (Chapters 1 and 2.pp. 24-154)

Jaiswal, Suvira. (1998).Caste: Origin, Function and Dimensions of Change, Delhi: Manohar.
(pp.1-131.) (available in Hindi also)
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Sahu, B. P. (2006). Iron and Social Change in Early India.Delhi: Oxford University Press.
(pp.1-31).

Sharma, R. S. (1983).Material Culture and Social Formations in Ancient India.Delhi:
Macmillan.(pp.89-116.) (available in Hindi also).

Sharma, R. S. (1990).Sudras in Ancient India: A Social History of the Lower Order Down to
circa. A. D. 600.Delhi: Motilal Banarsidas. (pp. 90-254) (Available in Hindi also).

Singh, Upinder.(2008).A History of Ancient and Early Medieval India: From the Stone Age
to the 12" Century. Delhi: Pearson Longman.(Chapters 6 and 8.) (Available in Hindi also).

Unit 1V. This unit introduces students to the varied perspectives on the early medieval India with
regard to the nature of polities, agrarian expansion as well as social and urban
processes.(Teaching Time: 2weeks Approx.)

Chattopadhyaya, B. D. (1994).The Making of Early Medieval India.Delhi: Oxford University
Press. (Chapters 7 & 8.)

Roy, Kumkum. (ed.) (2001).Women in Early Indian Societies. Delhi: Manohar. (Introduction
and pp. 113-122.)

Sharma, R. S. (1990). Sudras in Ancient India: A Social History of the Lower Order Down to
circa. A. D. 600. Delhi: Motilal Banarsidas. (pp. 245-326.) (Available in Hindi also)

Sharma, R.S. (1980). Indian Feudalism. Madras: Macmillan. (Chapter 1.) (Also available in
Hindi).

Sharma, R.S. (1996). Aspects of Political Ideas and Institutions in Ancient India, Delhi:
Motilal Banarsidas. (Chapters XXI, pp.321-348 and XXIII (I, pp. 386-392) (Available in
Hindi)

Singh, Upinder. (2008). A History of Ancient and Early Medieval India: From the Stone Age
to the 121" Century. Delhi: Pearson Longman. (Chapters 9 and 10.) (Available in Hindi also)

Unit V. This unit traces the religious and philosophical developments in the period of study
especially with regard to the emergence of the Shramanic traditions and the consolidation of the
Puranic tradition. (Teaching Time: 3 weeks Approx.)

Brockington, J.L. (1997).The Sacred Thread: A Short History of Hinduism.Delhi: Oxford
University Press. (2" edition).PP.1-129
Jaiswal, Suvira. (1981).The Origin and Development of Vaisnavism: Vaisnavism from 200
BC to AD 500. Delhi: MunshiramManoharlal.(Chapters 3 (pp.32-115), 6 (pp. 167-228)and 7
(pp. 229-235). (available in Hindi also)

Shrimali, K. M. (2017). Prachin Bhartiya Dharmon ka ltihas (97efla7 HRAT &THF F1

3fdard). Delhi: Granth Shilpi. (In Hindi). PP. 1-80.

Singh, Upinder. (2008).A History of Ancient and Early Medieval India: From the Stone Age
to the 12" Century. Delhi: Pearson Longman. (Chapters 6,8, 9& 10) (Available in Hindi also)
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Unit VI. This unit aims at familiarising students with the salient developments during the period
of study in the field of art and literature as well as science and technology.(Teaching Time: 2
weeks Approx.)

e Huntington, S. (1985).The Art of Ancient India: Buddhist, Hindu, Jain.New Delhi: Weather
Hill.(pp. 41-321)

e Basham, A.L. (1954). The Wonder that was India: A survey of the history and culture of the
Indian subcontinent before the coming of the Muslims. Calcutta: Rupa. pp. 348-507.
(Available in Hindi also)

e Singh, Upinder. (2008). A History of Ancient and Early Medieval India: From the Stone Age
to the 12" Century.Delhi: Pearson Longman. (Chapters 7 (pp. 356-366), 8 (pp. 445-471),
and 9 (pp. 526- 545) (Available in Hindi also)

SUGGESTED READINGS:

e Chakravarti, R. (2010). Exploring Early India up to c. AD 1300. Delhi: Primus. (2016, 3"
edition). [Also available in Hindi]
Desai, D. (2013). Art and Icon: Essays on Early Indian Art. Delhi: Aryan Books
International.

e Gethin, Rupert. (1998).The Foundations of Buddhism. Oxford: Oxford University Press.

e Habib, Irfan and Faiz Habib. (2012).Atlas of Ancient Indian History. Delhi: Oxford
University Press.

e Jaini, Padmanabh S. (1979).The Jaina Path of Purification. Berkeley: University of
California Press.

e Jha, D.N. (ed.) (2003).The Feudal Order: State, Society and Ideology in Early Medieval
India. New Delhi: Manohar.

e Karashima, N. (ed.) (2000). A Concise History of South India: Issues and Interpretations.
New Delhi: Oxford University Press.

e Kosambi, D. D. (1956). An Introduction to the Study of Indian History. Bombay: Popular
Prakashan. (Available in Hindi also)

e Lahiri, Nayanjot. 2015. Ashoka in Ancient India. Delhi: Permanent Black.

e Mukherjee, B.N. (1989). Rise and Fall of the Kushana Empire.Calcutta: Firma K.L.
Mukhopadhyay.

e Olivelle, P. (ed.) (2006). Between the Empires: Society in India 300 BCE to 400 CE. New
York: Oxford University Press.

e Olivelle, P., J. Leoshko and H.P. Ray. (Eds.) (2012). Reimagining Asoka: Memory and
History. New Delhi: Oxford University Press.

e Pandey, G. C. (1990). Bauddha Dharma ke Vikas ka ltihas (FIqer &# & fdera &1

3fdard) Lucknow: Uttar Pradesh Hindi Sansthan. (3™ edition)

e Pollock, Sheldon. (2007).The Language of the Gods in the World of Men: Sanskrit, Culture,
and Power in Premodern India, Delhi: Permanent Black.
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e Ray, H.P. (1994). The Winds of Change: Buddhism and the Maritime Links of Early South
Asia. Delhi: Oxford University Press.

e Ray, H.P. (1986). Monastery and Guild: Commerce under the Satavahanas. Delhi: Oxford
University Press.

e Roy, Kumkum. (2010). The Power of Gender & the Gender of Power: Explorations in Early
Indian History. Delhi: Oxford University Press.

e Sahu, B. P. (2015). Society and Culture in Post-Mauryan India: c. 200 BC- AD 300. Delhi:
Tulika.

e Sharma, R. S. (1987).Urban Decay in India ¢.300- ¢. 1000. Delhi: MunshiramManoharlal.
(Available in Hindi also).

e Shrimali, K.M. (2007). The Age of Iron and the Religious Revolution. Delhi: Tulika.

e Singh, Upinder. (2016).The Idea of Ancient India: Essays on Religion, Politics, and
Archaeology. Delhi: Sage.

e Thapar, R. (2003). Early India: From the Origins to AD 1300. Delhi: Penguin. [Also
available in Hindi]

e Thapar, Romila. (1998). Recent Perspectives of Early Indian History. Bombay: Popular
Prakashan.

Teaching Learning Process:

Classroom lecture method, group discussion,, student presentations in class and/or in tutorials,
assignments. Supporting audio-visual aids like documentaries and power point presentations will
be used wherever necessary. Overall, the Teaching Learning Process shall emphasise the
interconnectedness of themes within the different rubrics to build a holistic view of the time
period/region under study. The process shall consistently underline how various macro and
micro-level developments/phenomena can be historicised.

Assessment Methods:

Students will be regularly assessed for their grasp through debates and discussions covered in
class. Two written submissions and at least one presentation will be used for final grading of the
students. Students will be assessed on their ability to engage with a sizeable corpus of readings
assigned to them for written submissions, i.e. being able to explain important historical trends
and tracing historiography reflected in the assigned readings.

Internal Assessment: 25 Marks

Written Exam: 75 Marks

Total: 100 Marks

Keywords:

Early Historical Period, Early-Medieval Period, Second Urbanization, Mahajanapada,
Ganasangha, Dhamma, Tinai, Varna, Jati, Untouchability, Varnasankara, Sreni, Buddhism,

41



Jainism, Stupa, Dravida, Nagara, Gandhara art, Mathura Art, Indian feudalism, Integrative
Model, Brahmadeya, Puranic Hinduism, Patronage.
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Core Course IV
Social Formations and Cultural Patterns of the Ancient and Medieval World-11

Course Objectives:

The Course seeks to develop a historical understanding of the major developments in some parts
of the Ancient and Medieval world. These include the process of colonisation undertaken by the
Greek city-states (polis) and by Rome and the far-reaching political experiments undertaken
here. The Course provides a scope for understanding the subject of slavery in its varied
dimensions in the Ancient world and this in turn prepares the students to understand historically
the concepts of freedom and bondage as also the larger process of ordering and reordering of
society through coercion, consent and revolts. One of the objectives of the course is to highlight
the interconnectedness of Greek and Roman religion, culture and society. We discuss the
Medieval world in the Course by analysing the nature of European ‘feudal’ society and economy
of the 8" to the 14" centuries. As different sections of society forged newer military and
economic ties, the medieval institutions, particularly the Church played an important role in the
confirmation of these ties. The European social world shaped into an intricate structure
comprising powerful institutions like monarchy and the Church. The Course provides a scope to
understand the medieval economy of Western Europe, particularly through its agrarian
dimensions and relatively newer labour systems like serfdom. And finally, the Course allows an
undergraduate student to reflect on questions related to the emergence and spread of Islam. An
enquiry into the role that it played in the transformation of a tribal identity to a Caliphal State in
West Asia from the 7" to the 9" centuries widens the quest for ‘training’ students to understand
the long-term historical processes.

Learning Outcomes:

Upon completion of this course the student shall be able to:

e Identify the main historical developments in Ancient Greece and Rome.

e Gain an understanding of the restructuring of state and society from tribe-based polities to
those based on territorial identity and citizenship.

e Trace the emergence and institutionalisation of social hierarchies and marginalisation of
dissent.

e Explain the trends in the medieval economy.

e Analyse the rise of Islam and the move towards state formation in West Asia.

e Understand the role of religion and other cultural practices in community organisation.

Course Content

Unit 1: Ancient Greece and Rome:
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[a] Evolution of the ‘polis’ and changing political formations in ancient Greece: Athens
and Sparta.
[b] Rome from Republic to Principate (c. 500 BCE- 200 CE)
i) Conflict of the Orders: Imperial expansion and social tensions in the Republic
i) The Augustan experiment — the Principate and the crisis in the Empire.
[c] Slavery in the Ancient Greek and Roman world (emergence, expansion, role and
features in Greek society; its role in Roman economy and society).
[d] Culture and religion in Ancient Greece and Rome

Unit 2: Feudal societies in medieval Europe (8th — 14 centuries)

[a] The emergence of medieval monarchies, aristocracies and nobilities
[b] Growth of seigneurial authority: a dependent peasantry and transitions from Colonate
to serfdom.
[c] Early feudal state and the Church
[d] Cultural Patterns in medieval Europe
[e] Transitions in the feudal economy from 11% — 14™ centuries
(i) Agriculture: changes in serfdom and seigneurie
(ii) Growth of trade and towns and their impact
(i) Onset of ‘feudal crisis' in 13th and 14th centuries

Unit 3: Early Islamic Societies in West Asia: Transition from tribe to state

[a] Pre-Islamic tribal society in Arabia

[b] The Prophet and the Ummah

[c] State formation: The Caliphate — Rashidun, Ummayads and early Abbasids (c.632 CE
to ¢. 800CE)

[d] Cultural transformations: Adab, literature and the urban tradition

ESSENTIAL READINGS AND UNIT WISE TEACHING OUTCOMES:

Unit 1: This Unit will be disaggregated and taught in sequence, first Greece then Rome. In the
context of Greece it will provide an understanding of the changing cultural, social, economic and
political trends in Ancient Greece. It will then focus on Roman military expansion and its impact
on social conflict, institutionalisation of slavery, and shaping of Roman law and religion.
(Teaching Time: 7 weeks Approx.)

Anderson, P. (1988). Passages from Antiquity to Feudalism. London and New York: Verso,
(Greece) Part One/l/ Chapters 1, 2, pp. 18-44; (Rome) Part One/l/ Chapters 1, 4 (pp. 18-28 and
53-103).

Finley, M.I. (1963/1991). The Ancient Greeks, London: Penguin (1991 reprint), Chapters 1-4,
pp.15-94.

Finley, M.1. (1973). “Masters and Slaves,” in M.I. Finley, The Ancient Economy. Berkeley and
Los Angeles: University of California Press, pp. 62-94.
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Green, P. (1973). A Concise History of Ancient Greece to the close of Classical era, London:
Thames and Hudson ltd., Chapters 1-5, pp. 9-172.

Scarre, C. and B. Fagan. (2008). Ancient Civilisations. New Jersey: Pearson, (on Greece)
Chapters 9, 10, pp. 223-277; (on Rome) Chapter 11, pp. 278-303.

Bradley, K. (1994). Slavery and Society at Rome, Cambridge: Cambridge University Press,
Chapter 2, pp. 10-30.

Brunt, P.A. (1966). “The Roman Mob,” Past and Present, No. 35, Dec. 1966, pp. 3-27

Hopkins, K. (1978). Conquerors and Slaves. Cambridge: Cambridge University Press, 1978,
Chapter 2, pp. 99-132.

Joshel, S. R. (2010). Slavery in the Roman World, Cambridge: Cambridge University Press,
Chapters 1, 2 and 5, pp.18-76 and 161-214.

WD, A. (2015). Trdi7 3R TeqerciT Tralfores Gea-Te 3N TGepiad], e AH®
YUhIR[.

Unit 2:This Unit will provide a detailed understanding of European feudalism and shifts in
medieval society and economy. (Teaching Time: 3 weeks Approx.)

Anderson, P. (1988). Passages from Antiquity to Feudalism. London and New York: Verso,
Part One/ll/ Chapters 1, 2, 3 (pp. 107-142), Part Two/l/Chapters 1, 4 (pp. 147-153, 182-196).
Bloch M. (1973). “The Seigneurie down to the crisis of the fourteenth and fifteenth
centuries”, Chapter 3 in Marc Bloch, French Rural History: An Essay on its Basic
Characteristics. Berkeley: University of California, pp. 64-101.

Cipolla, C. (Ed.) (1972). The Fontana Economic History of Europe Volume I, The Middle
Ages, Collins/Fontana Books, Chapter 2, pp. 71-98; Chapter 4, pp. 143-174; Chapter 5, pp.
175-220.

Duby, G. (1978).The Early Growth of the European Economy: Warriors and Peasants from
the Seventh to the Twelfth century, Cornell: Cornell University Press, 1978, Chapter 6, pp.
157-180.

Georges Duby, (1977). “Lineage, Nobility and Knighthood: the Macconnais in the twelfth
century — a revision”, “Youth in Aristocratic Society”, in Chivalrous Society, trans. Cynthia
Postan. Berkeley: University of California Press, pp. 59-80, 112-122

Hilton, R.H. (1976). “Introduction” in R.H. Hilton, Peasants, Knights and Heretics: Studies
in Medieval English Social History. Cambridge: Cambridge University Press, pp. 1-10.
IGNOU Study Material in Hindi, MAH, U9 3R Hergifi9 THIS, MHI-01 & 6,

gedae®  gFHe 20, 21, 22, 23. (websit:  www. egyankosh.ac.in)
http://www.egyankosh.ac.in/handle/123456789/44611
Le Goff, J. (2000). “Introduction” and “Medieval Western Europe” in History of Humanity:

Scientific and Cultural Development, Volume IV, From the Seventh to the Sixteenth Century,
UNESCO, pp. 207-220.
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e Merrington, J. (1978) “Town and Country in the Transition to Capitalism”, in R.H. Hilton
(Ed.), The Transition from Feudalism to Capitalism. London: Verso, 1978, Aakar, Delhi,
2006.

o IE®I, A. (2015). FTF7 3N TegHIAT THIfoE Gea=Te iR Tiplag] feed!: AF®
UHIRI.

o AP, M. (2002). “TrHd FHS, HFT-1,775 faeett: TufRredt

Unit 3:This Unit will enable students to engage with the question of emergence and spread of
Islam and its impact on the shaping of political authority in West Asia. (Teaching Time: 4
weeks Approx.)

o Berkey, J. (2002). The Formation of Islam. Religion and Society in the Near East, 600-1800.
Cambridge: Cambridge University Press, Chapters 5-12, pp.55-123.

e Bosworth, C. E. (2000). “The Formation of Early Islamic Polity and Society: General
Characteristics” in History of Humanity: Scientific and Cultural Development, Volume IV,
From the Seventh to the Sixteenth Century, UNESCO, pp. 271-273.

e Crone, P. (1999). “The Rise of Islam in the World.” in Francis Robinson and Ira M. Lapidus
(Ed.), The Cambridge Illustrated History of the Islamic World, Cambridge: Cambridge
University Press, pp. 2-31.

e Duri, A.A. (2000). “The Rise of Islam,” in History of Humanity: Scientific and Cultural
Development, Volume IV, From the Seventh to the Sixteenth Century, UNESCO, pp. 264-
267.

e Lapidus, .M. (1988/2002). A History of Islamic Societies, Cambridge: Cambridge University
Press (2002edn.), Chapters 1-5, pp. 10-77.

o TR, A. A (2018). §FTH P T SIR [3B. faceh T AT HHT=I

o RPN, A. (2015). TTeT 3R TeqbTeT Graifoies Gea=Te iR Tegplad], faedt: AFd

UPIRA.

SUGGESTED READINGS:

e Bloch, M. (1961). Feudal Society Vol. I, Chicago: University of Chicago Press.

e Bloch, M. (1966). “The Rise of Dependent Cultivation and Seigniorial Institutions.” in M.M.
Postan (Ed.), The Cambridge Economic History of Europe, Volume 1. Cambridge:
Cambridge University Press.

e Boardman, J., J. Griffin, O. Murray (Eds.) (2001). The Oxford History of Greece and the
Hellenistic World. Oxford: Oxford University Press.

e Brunt, P.A. (1971). Social Conflicts in the Roman Republic. London: Chatty and Windus.

e Dobb, M. (1950) Studies in the Development of Capitalism, London: Routledge and Kegan
Paul.
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Donner, F.M. (2010). Muhammad and the Believers at the Origins of Islam. Harvard:
Harvard University Press.

Donner, F.M. ed. (2016). The Expansion of the Early Islamic State, London and New York:
Routledge.

Duby, G. (1978). The Early Growth of the European Economy: Warriors and Peasants from
the Seventh to the Twelfth century. Cornell: Cornell University Press.

Ehrenberg, V. (1990). From Solon to Socrates: Greek History and Civilisation during the 5th
and the 6th centuries BC, London: Routledge, Chapters1-4, and 6-7, pp. 1-97, 154-265.
Finley, M.1. (1980). Ancient Slavery Modern Ideology. London: Chatto and Windus.

Finley, M.1. (1983). Politics in the Ancient World. Cambridge: Cambridge University Press.
Hilton, R. (1973). Bond Men Made Free: Medieval Peasant Movements and the English
Rising of 1381. London: Routledge.

Hodgson, M.G.S. (1974). The Venture of Islam, Volume 1: The Classical Age of Islam,
Chicago: University of Chicago Press, pp. 101-314; and pp. 444-472.

Kumar, R. (2018). Ancient and Medieval World: From Evolution of Humans to the Crisis of
Feudalism, New Delhi: Sage.

Le Goff, J. (1992) Medieval Civilisation, 400-1500, (translated by Julia Barrow), Oxford UK
& Cambridge USA: Blackwell.

Matthews, J. (2006) “Roman Law and Roman History” in D. S. Potter (Ed.), A Companion to
the Roman Empire, USA, UK, Australia: Blackwell Publishing, pp. 477-491.

Potter, D. S. (Ed.), (2006). A Companion to the Roman Empire, USA, UK, Australia:
Blackwell Publishing.

Serjeant, R.B. (1990). “Meccan Trade and the Rise of Islam: Misconceptions and flawed
polemics,” Journal of the American Oriental Society, Vol. 110, No. 3 (Jul-Sep., 1990), pp.
472-486.

Temin, P. (2004), “The Labor Market of the Early Roman Empire,” Journal of
Interdisciplinary History, Vol.34, No. 4, pp. 513-538.

Watt, W.M. (1970/2000). “Muhammad” in P.M. Holt, A.K.S. Lambton, B. Lewis (Eds.), The
Cambridge History of Islam, Volume 1A, Cambridge: Cambridge University Press, Part I,
Chapter 2, pp. 30-56.

Wood, E. M. (1988/2015), Peasant-Citizen and Slave: The Foundations of Athenian
Democracy, London, New York: Verso

PRIGIb, WG, (2019). F77- /3% /78T 7 7=, Medha Publishing House.
MOd, S. R. (2011). /3% &7 7117 Tgard, §RY: fayfaeney usrH.
I, U.N. (2017). 134 G277 &7 510679, faeit: TsThdd UHTRH

Teaching Learning Process:

Classroom teaching, classroom discussions and student presentations in class and/or in tutorials.
Presentations shall focus either on important themes covered in the class lectures, or on specific
readings. As this is a paper tracing the history of regions outside the Indian subcontinent,
supporting audio-visual aids like documentaries, maps and power point presentations shall be
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used widely. Students shall also be encouraged to participate in talks/seminar presentations by
specialists in the field. Since this is history of a region/s less familiar to students, adequate
attention shall be given to background introductory lectures and discussions. Overall, the
Teaching Learning Process shall emphasise the interconnectedness of themes within the different
rubrics to build a holistic view of the time period/region under study.

Assessment Methods:

Students will be regularly assessed for their grasp on debates and discussions covered in class.
Two written submissions and at least one presentation will be used for final grading of the
students. Students will be assessed on their ability to engage with a sizeable corpus of readings
assigned to the theme for written submissions, i.e. being able to explain important historical
trends and tracing historiography reflected in the assigned readings.

Internal Assessment: 25 Marks

Written Exam: 75 Marks

Total: 100 Marks

Keywords:
Polis, Hellenic society, Roman Empire, Slavery, Feudalism, Three orders, Chivalry, Church,

state, Serfdom, Seigniorial authority, Crisis of feudalism, Rise of Islam, Caliphate, Ummah,
Ummayads, Abbasids
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Core Course V
History of India- 111 (c. 750-1200)
Course Objective:

This course is designed to make students trace the patterns of change and continuities in the
economic, political, social and cultural aspects of life during the ‘carly medieval period’ (c. A.D.
750 — A.D. 1200) of Indian history. With its focus on multiple historiographical approaches to
various issues of historical significance during this period, the course will also apprise students
of the divergent ways in which historians approach, read and interpret their sources.

Learning Outcomes:

Upon completion of this course the student shall be able to:

e Critically assess the major debates among scholars about various changes that took place
with the onset of early medieval period in India.

e Explain, in an interconnected manner, the processes of state formation, agrarian expansion,
proliferation of caste and urban as well as commercial processes.

e Discuss the major currents of development in the cultural sphere, namely bhakti movement,
Puranic Hinduism, Tantricism, architecture and art as well as the emergence of a number
‘regional’ languages.

Course Content:

Unit I: Studying early medieval India
[a] Dynamic and divergent topographies
[b] Sources: texts; inscriptions; coins
[c] Debates on the early medieval

Unit I1: Political structures and processes
[a] Evolution of political structures: Rajput polities; Chola state; Odisha
[b] Symbols of political power: Brahmanas and temples; sacred spaces and conflicts;
courtly cultures
[c] Issue of ‘Foreign and Indian’: Arabs and Ghazanavids in the north-west, Cholas in
Southeast Asia

Unit 111: Social and economic processes
[a] Agricultural expansion; forest-dwellers, peasants and landlords
[b] Expansion of varna-jati order and brahmanization
[c] Forms of exchange; inter-regional and maritime trade
[d] Processes of urbanization
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Unit IV: Religious, literary and visual cultures
[a] Bhakti: Alvars and Nayanars
[b] Puranic Hinduism; Tantra; Buddhism and Jainism
[c] Sanskrit and regional languages: interactions
[d] Art and architecture: temples — regional styles

ESSENTIAL READINGS AND UNIT WISE TEACHING OUTCOMES:

Unit I: This unit seeks to familiarise students with the nature of historical geography and the
range of sources available for the early medieval period of Indian history. Most importantly,
students will engage with the debates and varied scholarly views on the nature of early medieval
Indian social formation and the most important aspects and factors of change therein.(Teaching
Time: 4 weeks Approx.)

e Saloman, Richard. (1998).Indian Epigraphy: A Guide to the Study of Inscriptions in Sanskrit,
Prakrit and the Other Indo-Aryan Languages. New York: Oxford University Press. (The
relevant portions are: Chapter I: 'The Scope and Significance of Epigraphy in Indological
Studies', pp. 3-6; Chapter VII: 'Epigraphy as a Source for the Study of Indian Culture', pp.
226-51.)

e Schwartzberg. J. (1993). Historical Atlas of South Asia. New York: Oxford University Press.
(To be used mostly as a reference book)

e Jha, D.N. (2000). ‘Introduction’, The Feudal Order: State, Society and Ideology in Early
Medieval India, (ed.), D.N.Jha, Delhi: Manohar, pp. 1-60. [Also available in Hindi]

e Sharma, R.S. (1958). ‘Origins of Feudalism in India’. Journal of the Economic and Social
History of the Orient, vol. 1, pp. 297-328.

e Mukhia, H. (1981). ‘Was There Feudalism in Indian History?’ The Journal of Peasant
Studies, vol. 8, pp. 273-310. Also reproduced in The State in India, 1000-1700, ed., H.Kulke,
pp. 86-133. New Delhi: Oxford University Press, 1995. Paperback edition, 1997.

e Sharma, R.S. (1982). ‘The Kali Age: A Period of Social Crisis’ in The Feudal Order: State,
Society and lIdeology in Early Medieval India, ed., D.N.Jha, Delhi: Manohar, pp. 61-77.
(Originally published in S.N.Mukherjea, ed., India: History and Thought. Essays in Honour
of Professor A.L.Basham.)

e Chattopadhyaya, B.D. (1983). ‘Political Processes and the Structure of Polity in Early
Medieval India: Problems of Perspective’. Presidential Address, Ancient India Section,
Indian History Congress, 44™ Session. This is also reproduced in The State in India, 1000-
1700, ed., H.Kulke, Delhi: Oxford University Press pp. 195-232. Paperback edition, 1997.

o g, 3R, (2017). 77e7 05 qdt wegeprei7 HRa &7 31961 GIaTor- 1 & 12§ <Idisq?
T, 73 foedtt: draf gfear ueem. URifies YRt €, e 10: 'SHRAT & fa=amy, 4.
. 588-689.

o o, fGoARMEU (&) (2007). YRAT THddIE g THS 3N FERYRT Taide:
TyfRred.
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o IHL IUIRVL. (1993). ¥RAT GrHTTIE. T8 faeah: ASTHHT UBTH.
o GRAI, B9, (1998). T HRAW sfaed § Wsfed @1 27, welowd Ik k-

R A, (4.), a9 gRaan. 75 facet: dufRredt, 9. 9. 1-49.
o WIEH, T, (1998). HEHBIAH YR H oIt foram iR wgsfored &1 fads,

FISTereH SR IR-ZRIT G, (6., eved gRaar, Tafeed: dufRiedt, g. 9. 183-226.

Unitll:This unit aims to apprise students of the dynamic nature of political structures and the
varied perspectives from which scholars study them.(Teaching Time: 3weeks Approx.)

e Sharma, R.S. (1965). Indian Feudalism, ¢.300-1200. Delhi: Macmillan (2" edition, 1980)
(Especially relevant are, pp. 63-90.).

e Chattopadhyaya, B.D. (1983). ‘Political Processes and the Structure of Polity in Early
Medieval India: Problems of Perspective’, Presidential Address, Ancient India Section,
Indian History Congress, 44™ Session. This is also reproduced in The State in India, 1000-
1700, ed., H.Kulke, pp. 195-232.

o Kulke, Hermann. (1995). ‘The Early and the Imperial Kingdom: A Processural Model of
Integrative State Formation in Early Medieval India’. In The State in India, 1000-1700, ed.,
Kulke, New Delhi: Oxford University Press. 233-262. Paperback edition, 1997.

e Chattopadhyaya, B.D. (1976). ‘Origin of the Rajputs: The Political, Economic and Social
Processes in Early Medieval Rajasthan’, Indian Historical Review, vol. 3, no. 1. Also
reproduced in B.D.Chattopadhyaya, The Making of Early Medieval India, Delhi: Oxford
University Press, pp. 1-37. Paperback edition, 1997.

e Stein, Burton. (1977). ‘The Segmentary State in South Indian History’. In Realm and Region
in Traditional India, ed., Richard Fox, New Delhi: Vikas, pp. 3-51. Stein’s views might also
be accessed in another article by him, more easily accessible: Stein, Burton. 1995. The
Segmentary State: Interim Reflections. In The State in India, ed., Kulke, 134-161. New
Delhi: Oxford University Press. Paperback edition, 1997. Originally published in Purusartha,
vol. 13 (1991): 217-88.

e Heitzman, James. (1987). ‘State Formation in South India, 850-1280’,Indian Economic and
Social History Review, 24, no. 1, pp. 35-61. Also reproduced in The State in India: 1000-
1700, ed. H.Kulke, pp. 162-94.

e Ali, Daud.(2004).Courtly Culture and Political Life in Early Medieval India. New Delhi:
Cambridge University Press, 2006. (Especially useful is Chapter 2: ‘The Culture of the
Court’, pp. 69-102.)

e Davis, Richard. (1999). Lives of Indian Images. New Delhi: Motilal Banarsidas Publishers,
pp. 88-112 and pp. 186-221.

e Chattopadhyaya, B.D. (2017). ‘The Concept of Bharatavarsha and Its Historiographical
Implications’, in B. D. Chattopadhyaya, The Concept of Bharatavarsha and Other Essays.
New Delhi: Permanent Black, pp. 1-30.

e Maclean, Derryl N. (1989).Religion and Society in Arab Sind. Leiden: E.J.Brill. (Chapter II:
‘Conquest and Conversion’, pp. 22-82).
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Habib, Mohammad. (1927). ‘Sultan Mahmud of Ghaznin’, in Politics and Society during the
Early Medieval Period, Collected Works of Professor Habib, vol. 2, (Ed.) K.A.Nizami, New
Delhi: People’s Publishing House, pp. 36-104. Reprint, 1981.

Kulke, Hermann, Kesavapany & Sakhuja, (Eds.) (2009). Nagapattinam to Suvarnadvipa:
Reflections on the Chola Naval Expeditions to Southeast Asia, Singapore: Institute of
Southeast Asian Studies.

AT, IERROL. (1998). YR AHAdlG fhdd A, w&GElaed R IN-gRIhT
To7e] (3., TRe gRaan. 7 faeet: JufRredt, 9. 4. 50-s6.

IRITT, XS, (1998). ‘PYH IdIGd 3R AHADIA HRAT THST, FSIIeH 3N
R-ZOAT I, (F.), eXeT gRaan. 75 feett: dufded, 9. 9. 310-339.

TSI, SOIGATd.  (2000). RO &I IART: To-AAFH I0RIME H oA,
s Ud AT UihaTy, Frei7 YRd 9. 9. 136-153.

gale, TgRIE. (1992). AEHE & HMT &1 ARA R e, Fegbrel7 YRd, 3 - 4,
@) R®BH gold, T3 feeah: Isipad UbRH, G, 1. 9-23.

YR, AT (2000). WHEA R AGHG, T6HT TF7-Ia, au 2, 3 1-2, Y. . 37-44.
TR, AT, (2015). GHT7Y: SIAETT T, WGV 3/, 701 focan: TuRRredt.

gole, WBM. (1999). RA™ IF & Afr & ufbar iR sraurom: AcgiRis
ORUET, FEHT gaiie, du 1, 3 3, 7. . 26-30.

TSIUTHT, SFOIgATd. (2012). '3HHD! R NDHI B BfAAl, F&FBIAT HNT FT
Tpla i, (3., Weht e, 7t et shiftde s, 4. 9. 107-33.

TR, 6. 1979, Faaer 7 feeh: AwieH.

Unit H1:This unit will familiarise students with social and economic processes of the early
medieval period in Indian history. The diverse ways in which these have been studied will be the
chief focus.(Teaching Time: 4 weeks Approx.)

Sharma, R.S. (1987). Urban Decay in India c. 300 — ¢. 1000. New Delhi: Munshiram
Manoharlal. (Especially important parts are, Chapter 2: ‘Urban Growth and Decay in the
North’, pp. 10-27; Chapter 8: ‘Explaining the Urban Eclipse’, pp. 132-42; and Chapter 10:
‘Agrarian Expansion’, pp. 168-77.)

Champakalakshmi, R. (1995). ‘State and Economy: South India, c. A.D. 400-1300°, in
Romila Thapar (ed.), Recent Perspectives of Early Medieval India. Delhi: Popular Prakashan
in association with Book Review Trust, pp. 275-317.

Yadava, B.N.S. (1997). ‘Immobility and Subjection of Indian Peasantry’, in B.P.Sahu (Ed.),
Land System and Rural Society in Early India. Delhi: Manohar, pp. 329-42.

Sharma, R.S. (1969). Social Changes in Early Medieval India. The first Devraj Chanana
Memorial Lecture. New Delhi: People’s Publishing House. Also reproduced (with slight
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changes) in Early Medieval Indian Society (2001) R.S.Sharma, (Ed.) Kolkata: Orient
Longman, pp. 186-213.

Chattopadhyaya, B.D. (1994). The Making of Early Medieval India. Relevant parts are,
Chapter 4: ‘Markets and Merchants in Early Medieval Rajasthan’, pp. 89-119; Chapter 6:
‘Trade and Urban Centres in Early Medieval North India’, pp. 130-54; Chapter 7: ‘Urban
Centres in Early Medieval India: An Overview’, pp. 155-182. New Delhi: Oxford University
Press. Paperback edition, 1997.

Bhandare, Shailendra. (2015). ‘Evaluating the Paucity of Metallic Currency in Medieval
India’, in Himanshu Prabha Ray, ed., Negotiating Cultural ldentity: Landscapes in Early
Medieval South Asian History, Delhi: Routledge, pp. 159-202.

Chakravarti, Ranabir. (2004). ‘Introduction’ to Trade in Early India, ed. RanabirChakravarti,
pp. 72-101. Delhi: Oxford University Press.

Malik, Anjali. (1998). Merchants and Merchandise in Early Medieval Northern India, A.D.
600-1000. Delhi: Manohar. Relevant sections are, ‘Introduction’, pp. 15-33; Chapter 4: ‘The
Changing Patterns of Trade’, pp. 89-109.

T, IARRL. (2000). YRT & Frel7 FRI &7 g7, J6HHa UHRH, T fowd,
Ry meayuf 9 Ui W 39 TR T oeam 2: W # W fap™ SR
Ua, 9.9, 25-47; A 8: et Ud DI ARSAT, YH. 173-84; AT 10: 'Y I
TR, §.¥. 213-23.

T, AARROL (1995). Ja-Tegabrc i1 HRd J GiEiford glRad— aat faea.

giga, dLEATE. (1981). URMNG-HAGEH gl H HRAE feam o &t
srrfaRfiaar 8 Qrydr, Teg@re7 YR, 8id 1, (§), WBH 8o, s faca:
ISIHHA UDhIRH, .. 3-12.

Unit 1V:The focus of this unit will be on the religious, literary and visual cultures of the early
medieval period in the Indian subcontinent. Having done this unit, students will be able to trace
the patterns of change in these spheres of life.(Teaching Time: 3weeks Approx.)

Champakalakshmi, R. (1996). ‘From Devotion and Dissent to Dominance: The Bhakti of the
Tamil Alvars and Nayanars’, in Tradition, Dissent and ldeology, ed. R. Champakalakshmi&
S. Gopal, pp. 135-63. New Delhi: Oxford University Press.

Narayanan, M.G.S. and K. Veluthat. (2000). ‘Bhakti Movement in South India’, inThe
Feudal Order: State, Society and Ideology in Early Medieval India, ed. D.N. Jha, pp. 385-
410. New Delhi: Manohar. The essay was originally published in Indian Movements: Some
Aspects of Dissent, Protest and Reform, ed. S.C. Malik. Simla: Indian Institute of Advanced
Study, 1978. The same was also reproduced in Feudal Social Formation in Early India, ed.
D.N. Jha. Delhi: Chanakya Publications, 1987.

Mahalakshmi, R. (2000). ‘Outside the Norm, Within the Tradition: KaraikkalAmmaiyar and
the Ideology of Tamil Bhakti’,Studies in History, 16, no. 1, pp. 17-40.
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e Chakrabarti, Kunal. (1996). ‘Texts and Traditions: The Making of the Bengal Puranas’, in
Tradition, Dissent and ldeology, ed. R.Champakalakshmi& S. Gopal, pp. 55-88. New Delhi:
Oxford University Press.

e Stein, Burton. (1968). ‘Social Mobility and Medieval South Indian Hindu Sects’, in Social
Mobility in the Caste System in India: An Interdisciplinary Symposium, ed. James Silverberg,
pp. 78-94. The Hague: Mouton. The article is also reproduced in Religious Movements in
South Asia 600-1800, ed. David N. Lorenzen, pp. 81-101. New Delhi: Oxford University
Press, 2004. Paperback edition, 2005.

e Majumdar, R.C. n.d. ed. History and Culture of the Indian People: The Struggle for Empire.
Bombay: Bharatiya Vidya Bhawan. Relevant part is Chapter XV (‘Language and
Literature’), pp. 297-397.

e Pollock, Sheldon. (1998).  India in the Vernacular Millennium: Literary Culture and Polity,
1000-1500°, in Early Modernities, ed. Shmuel Eisenstadt, Wolfgang Schluchter and Bjorn
Wittrock, special issue of Daedalus, 127 (3), pp. 41-74.

e Desai, Devangana. (1989). ‘Social Dimensions of Art in Early India’, Presidential Address
(Ancient India), Proceeding of the Indian History Congress, 50" session, Gorakhpur, pp. 21-
56.

e Patel, Alka. (2008). ‘The Mosque in South Asia: Beginnings’, in Finbarr B. Flood, ed., Piety
and Politics in the Early Indian Mosque, Oxford: Oxford University Press, 2008.

o A3 WY, (1998). T YRT & &F & qrmfoie e, T8 foe: Tyfered.
o g, 3R, (2017). 77e7 05 qdt wegeprei7 HRa &7 16T GraTor- 1 & 1241 Idisq?
T, T3 Tt drada gfean uoers. urifies U ®, 31 10: SHRaT &g fa=m,

J. 3. 588-689.
SUGGESTED READINGS:

e Bosworth, C.E. (1966). ‘Mahmud of Ghazna in Contemporary Eyes and in Later Persian
literature’, Iran, 4, pp. 85-92. (Alternatively, see Mahmud B.Sebuktigin, in Encyclopaedia of
Islam, ed. H.A.R.Gibb et al. Leiden: E.J. Brill.)

e Chattopadhyaya, B.D. (1998). Representing the Other? Sanskrit Sources and the Muslims
(eight to fourteenth century). New Delhi: Manohar.

e Chattopadhyaya, B.D. (2003). ‘The Study of Early India’. In Studying Early India by
B.D.Chattopadhyaya, pp. 3-25. Delhi: Permanent Black.

e Desai. Devangana. (1974). ‘Art under Feudalism in India (c. A.D. 500-1300)’, The Indian
Historical Review, 1, no. 1, pp. 10-17. Reprinted in Jha, Feudal Social Formation in Early
India. 1987, pp. 391-401.

e Deyell, J.S. (1990). Living Without Silver: The Monetary History of Early Medieval North
India. Delhi: Oxford University Press.

e Eaton, Richard M. (2002). ‘Temple Desecration and Indo-Muslim States’, in Beyond Turk
and Hindu: Rethinking Religious Identities in Islamicate South Asia, ed.David Gilmartin and
Bruce B.Lawrence, pp. 246-81. New Delhi: India Research Press. The article can also be
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accessed in Richard M. Eaton, Essays on Islam and Indian History, New Delhi: Oxford
University Press, 2000.

Huntington, Susan. (1985). The Art of Ancient India: Buddhist, Hindu, Jain New York and
Tokyo: Weather Hill.

Kulke, Hermann. (2001). ‘Royal Temple Policy and the Structure of Medieval Hindu
Kingdoms’, in Kings and Cults: State Formation and Legitimation in India and Southeast
Asia, by Kulke, pp. 1-16. Delhi: Manohar.

Kulke, Hermann. (2001). ‘Royal Temple Policy and the Structure of Medieval Hindu
Kingdoms’, in Kings and Cults: State Formation and Legitimation in India and Southeast
Asia, by Kulke, pp. 1-16. Delhi: Manohar.

Ramaswamy, Vijaya. (1982). ‘Peasant, State and Society in Medieval South India: A Review
Article’, Studies in History, 4,pp. 307-109.

Sahu, B.P. (1997). Introduction to Land System and Rural Society in Early India, ed.
B.P.Sahu, pp. 1-58. Delhi: Manohar.

Sharma, R.S. (1985). ‘How Feudal was Indian Feudalism’, The Journal of Peasant Studies,
vol. 12, no. 2/3, pp. 19-43. A revised and updated version of this article is to be found in, The
State in India, 1000-1700, ed., H.Kulke, pp. 48-85. New Delhi: Oxford University Press,
1995. Paperback edition, 1997. The same essay is also reproduced in The Feudalism Debate,
ed., H.Mukhia, pp. 82-111. Delhi: Manohar, 1999.

Singh, Upinder. (2008). A History of Ancient and Early Medieval India: From the Stone Age
to the 12" Century. New Delhi: Pearson Education. Relevant part is, Chapter 10: Emerging
Regional Configurations, c. 600-1200 CE, pp. 546-643.

Spencer, G.W. (1969). ‘Religious Networks and Royal Influence in Eleventh Century South
India’, Journal of the Economic and Social History of the Orient, 12, no. 1, pp. 42-56.
Spencer, G.W. (1969). ‘Religious Networks and Royal Influence in Eleventh Century South
India’, Journal of the Economic and Social History of the Orient, 12, no. 1, pp. 42-56.
Subbarayalu, Y. (2011). South India under the Cholas. New Delhi: Oxford University Press.
(Especially important are ‘Introduction’ and the last two sections on ‘The Chola State’ and
‘Characterizing the Chola State’.)

Veluthat, Kesavan. (2000). ‘The Role of Nadu in the Socio-Political Structure of South India
(c.AD 600-1200)’ in The Feudal Order: State, Society and Ideology in Medieval South India,
ed. D.N.Jha, pp. 179-96. Delhi: Manohar.

Veluthat, Kesavan. (2000). ‘The Role of Nadu in the Socio-Political Structure of South India
(c.AD 600-1200)’, in The Feudal Order: State, Society and ldeology in Medieval South
India, ed. D.N.Jha, pp. 179-96. Delhi: Manohar.

Teaching Learning Process:

Classroom teaching, classroom discussions and student presentations in class and/or in tutorials.
Presentations shall focus either on important themes covered in the class lectures, or on specific
readings. Supporting audio-visual aids like documentaries and power point presentations will be
used where necessary. Overall, the Teaching Learning Process shall emphasise the
interconnectedness of themes within the different rubrics to build a holistic view of the time
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period/region under study. The process shall consistently underline how various macro and
micro-level developments/phenomena can be historicised.

Assessment Methods:

Students will be regularly assessed for their grasp on debates and discussions covered in class.
Two written submissions and at least one presentation will be used for final grading of the
students. Students will be assessed on their ability to engage with a sizeable corpus of readings
assigned to the theme for written submissions, i.e. being able to explain important historical
trends and tracing historiography reflected in the assigned readings.

Internal Assessment: 25 Marks

Written Exam: 75 Marks

Total: 100 Marks

Keywords:

Feudalism, Inscriptions, Ghazanavids, Cholas, Rajputs, Agriculture, Maritime Trade,
Urbanization, Religion, Architecture, Bhakti.
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Core Course VI
Rise of the Modern West- |

Course Objectives:

The focus of the course is on transition from feudalism to capitalism in Europe. The paper
familiarises the student with important transitions and transformations in the economy, polity,
and socio-cultural life from late medieval period to 1600 in various parts of Europe. The course
shall critically examine the dynamics of economic and political power within Europe, and
contact with the New World. The processes by which Europe’s economy benefited from colonial
expansion and exploitation of indigenous and slave labour will be explained. Students shall also
engage with continuities and changes in intellectual and artistic realms; the social and economic
milieu which influenced developments in religion; trends in state formation; and the relationship
between state and religion. Students will be introduced to the concept of Eurocentrism in our
understanding of the Rise of the Modern West.

Learning Outcomes:

Upon completion of this course the student shall be able to:

¢ Outline important changes that took place in Europe from the medieval period.

e Acquire an integrated approach to the study of economic, social, political and cultural developments
in Europe.

e Explain the processes by which major transitions unfolded in Europe’s economy, state forms, social
structure and cultural life. Examine elements of early modernity in these spheres.

o Critically analyse linkages between Europe’s state system and trade and empire.

Course Content:

I. Transition from Feudalism to Capitalism
[a] Issues and debates
[b] Question of Eurocentrism

I1. Early colonial expansion
[a] Factors for colonization
[b] Trade and Empire
[c] Mines and plantations
[d] Labour Systems - indigenous populations and African slaves

I11. Renaissance
[a] In Italy: its social roots
[b] Humanism and its spread in Europe
[c] Art
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IV. Origins, course, and results of the European Reformation in the 16th century.

V. Economic developments of the 16™ century
[a] Shift of economic balance from the Mediterranean to the Atlantic
[b] Commercial Revolution
[c] Price Revolution

V1. Emergence of European State system: with two case studies (Spain, France, England,
Russia).

ESSENTIAL READINGS AND UNIT WISE TEACHING OUTCOMES:

Unit I: .The Unit will give an overview to the paper through issues and debates related to
transition from feudalism to capitalism in Europe. The concept of Eurocentrism will be
introduced. (Teaching Time: 3 WeeksApprox.)

e Aston, T.H. and C.H.E. Philpin, (Ed.). (2005). The Brenner Debate, Agrarian Class
Structure and Economic Development in Pre-Industrial Europe. Cambridge/Delhi:
Cambridge University Press.

e Blaut, J.M., etal. (1992). 1492 - The Debate on Colonialism, Eurocentrism, and History.
Trenton, N J: Africa World Press, Inc.

e Hilton, Rodney, (Ed.). (1985). The Transition from Feudalism to Capitalism. London: Verso.

e Sinha, Arvind. (2009). Sankrantikaleen Europe (&eifec7aiellr gR149). New Delhi: Granth
Shilpi. [and English edition].

o Wallerstein, Immanuel. (1974). The Modern World System, Vol. I, Capitalist Agriculture and

the Origins of the European World Economy in the Sixteenth Century. New York: Academic
Press.(Chpts: Intoduction and 1)

Unit-11: The Unit discusses the process of early colonization, inter-linkages, and impact of trade
and empire on Western Europe, the New World, West Africa and parts of Asia. (Teaching
Time: 2 weeks Approx.)

e Braudel, Fernand. (1988). Civilization and Capitalism, 15" to 18" Centuries, Vols. I, 11, IlI.
London: Collins/Fontana Press.

e Burbank, Jane and Frederick Cooper. (2010). Empires in World History - Power and Politics
of Difference. Princeton: Princeton University Press.

e Crosby, Alfred W. (2004). Ecological Imperialism: The Biological Expansion of Europe,
900-1900. Cambridge: Cambridge University Press (2nd edition).

e Davis, Ralph. (1973). The Rise of the Atlantic Economies. London: Weidenfield and
Nicolson.
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e Waites, Bernard. (1999) Europe and the Third World: From Colonisation to Decolonisation,
¢ 1500-1998. London: Palgrave Macmillan.

Unit- 111: The Unit emphasizes social roots of Renaissance, elements of continuity and change
in intellectual and cultural realms, and debates on Renaissance and Humanism.(Teaching Time:
3 weeksApprox.)

e Burke, Peter. (1999). The Italian Renaissance, Culture and Society in Italy. Princeton:
Princeton University Press. (Chpts: Introduction,chpts:1, 2, 3, 4 & 6)

e Kaborycha, Lisa. (2011). A Short History of Renaissance Italy. New York: Pearson.

e Mac Kenny, Richard. (2005). Renaissances: The Cultures of Italy, 1300-1600. London/New
York: Palgrave Macmillan.

e Winks, Robin W. and Lee Palmer Wandel. (2003). Europe in a Wider World, 1350-1650.
New York: Oxford University Press.

e Woolfson, Jonathan, (Ed.). (2004). Palgrave Advances in Renaissance Historiography.
London: Palgrave Macmillan.

Unit-1V: The Unit outlines the economic, political, social and intellectual dimensions of
Reformation and Reformation’s impact on different regions of Europe. (Teaching Time: 2
weeksApprox.)

e Dixon, C. Scott. (2002). The Reformation in Germany. Oxford: Blackwell Publishers
Limited.

e Ferguson, Niall. (2011). Civilization: The West and the Rest. London: Allen Lane.

e Greengrass, Mark. (2015). Christendom Destroyed, Europe 1517-1648. London: Penguin
Books.

e Parish, Helen L. (2018). A Short History of the Reformation. New York: I. B. Tauris.

e Mac Culloch, Diarmaid. (2004). Reformation: Europe's House Divided, 1490-1700. London:
Penguin Books Ltd.

Unit- V: The Unit deals with European economy, decline of Mediterranean and rise of Atlantic
regions, and the impact of Trans-Atlantic commerce on Europe. (Teaching Time:
2weeksApprox.)

e Frankopan, Peter. (2015). The Silk Roads: A New History of the World. London:
Bloomsbury.

e Heller, Henry. (2011). Birth of Capitalism: a 21% Century Perspective. London: Pluto Press.
(Chpt-4_

e Hill, Christopher. (1969). Reformation to Industrial Revolution. London: Penguin Books.
(Chpt- 2: page 11 - 93)

o Kriedte, Peter. (1983). Peasants, Landlords and Merchant Capitalists: Europe and the World
Economy, 1500-1800. Cambridge: Cambridge University Press. (Chpt- 1)
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e Wiesner-Hanks, Merry E. (2006). Early Modern Europe: 1450-1789. Cambridge: Cambridge
University Press.

Unit- VI: The Unit emphasizes the nature of the European state system and interconnections
between economy, society, religion, and polity with case studies. (Teaching Time: 2
weeksApprox.)

e Anderson, Perry. (1979). Lineages of the Absolutist State. London: Verso Edition. (pp. 15-42,
60-84, 85-142, 195-220, 328-360).

e Cameron, Euan, (Ed.). (2001). Early Modern Europe, An Oxford History. Oxford: Oxford
University Press.

e Cuttica, Cesare and Glenn Burgess, (Eds.). (2011). Monarchism and Absolutism in Early
Modern Europe. London: Routledge.

e Ertman, Thomas. (1997). Birth of the Leviathan: Building States and Regimes in the
Medieval and Early Modern Europe. Cambridge: Cambridge University Press.

e Kumin, Beat, (Ed.). (2013).The European World 1500-1800: An Introduction to Early
Modern History. New York: Routledge.

SUGGESTED READINGS

e Cipolla, Carlo M., (Ed.). (1994), Before the Industrial Revolution: European Society and
Economy1000-1700. New York: WW Norton & Co.

e Cipolla, Carlo M., (Ed.). (1976). Fontana Economic History of Europe, Vols. I, 11l. New
York: Barnes and Noble.

e Dickens, A.G. (1974). German Nation and Martin Luther. London: Edward Arnold.

e Dobb, Maurice. (1963). Studies in the Development of Capitalism. London: Routledge and
Kegan Paul.

e Findlen, Paula, (Ed.). (2002). The Italian Renaissance. The Essential Readings. Oxford:
Blackwell Publishers Ltd.

o TEved, T=HI(2007) @7Haars & goiars § @##79T. New Delhi. Granth Shilpi.

e Kamen, Henry. (1996). European Society, 1500-1700. London: Routledge.

e Lee, Stephen. (1984). Aspects of European History 1494-1789. London: Methuen & Co. Ltd.

e Lynch, John. (1984). Spain under the Habsburgs, Vol. I, Empire and Absolutism,1516-1598.
New York: New York University Press.

e Parry, J. H. (1963). Age of Reconnaissance. London: Weidenfield& Nicolson.

e Scammell, G.V. (1989). The First Imperial Age: European Overseas Expansion 1400-1715.
London/New York: Routledge.

e Tilly, Charles. (1992).Coercion, Capital and European States, AD 990-1992. Hoboken, NJ:
Wiley-Blackwell.

e Verma, Lal Bahadur. (2008). Europe ka Itihas.Bhag 9. Delhi: PrakashanSansthan.

e Wood, E.M. (2002). The Origin of Capitalism: A Longer View. London: Verso, (rev. ed.).
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Teaching Learning Process:

Classroom teaching, classroom discussions and student presentations in class and/or in tutorials.
Presentations shall focus either on important themes covered in the class lectures, or on specific
readings. As this is a paper tracing the history of regions outside the Indian subcontinent,
supporting audio-visual aids like documentaries, maps and power point presentations shall be
used widely. Students shall also be encouraged to participate in talks/seminar presentations by
specialists in the field. Since this history is of an unfamiliar regionan overview of the feudal
background will be provided to students. Overall, the teaching and learning process shall
emphasise the interconnectedness of themes within the different rubrics to build a holistic view
of the time period/region under study.

Assessment Methods:

Students will be regularly assessed for their grasp on debates and discussions covered in class.
Two written submissions and at least one presentation will be used for final grading of the
students. Students will be assessed on their ability to engage with a sizeable corpus of readings
assigned to the theme for written submissions, i.e. being able to explain important historical
trends and tracing historiography reflected in the assigned readings.

Internal Assessment: 25 Marks

Written Exam: 75 Marks

Total: 100 Marks

Keywords:

The Transition Debate, Eurocentrism, Colonialism, Renaissance, Humanism, Reformation,
Commercial Revolution, European state system.
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Core Course VII
History of India- 1V (c. 1200-1500)

Course Objective:

This course seeks to engage students in an analytical understanding of the varied perspectives
from which historians study the three centuries between the thirteenth and the fifteenth centuries.
It provides them with a basic understanding of the political, economic and socio-cultural
processes of the time especially with reference to Rajput polities, Gujarat sultanate, Vijayanagara
state as well as the Delhi Sultanate. Sufism and major trends in bhakti ‘movement’ are explained
to the students. Learners are also encouraged to engage with diverse corpus of sources available
to historians for the period under study.

Learning Outcomes:

On completion of this course, the students shall be able to:

o Discuss different kinds of sources available for writing histories of various aspects of life
during the thirteenth to the fifteenth centuries.

e Critically evaluate the multiple perspectives from which historians have studied the politics,
cultural developments and economic trends in India during the period of study.

e Appreciate the ways in which technological changes, commercial developments and
challenges to patriarchy by certain women shaped the times.

Course Content:

Unit I. Survey of sources
[a] Persian ta rikh traditions: Barani and Mushtaqi
[b] Malfuzat and premakhyans; Persian, Sanskrit and Vernacular interactions
[c] Inscriptions and regional identity: Kakatiyas
[d] Architecture: the study of Hampi

Unit 11. Political structures
[a] Sultanates of Delhi: transitions in ruling elites, service cultures, iqtas
[b] Articulating political authority: monuments and rituals
[c] Consolidation of identities: Rajputs and other warrior lineages
[d] Political cultures: Vijayanagara and Gujarat

Unit 111. Society and economy
[a] Ecological context; agricultural production
[b] Technology and changes in society
[c] Monetization; market regulations; urban centres; trade and craft
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Unit V. Religion, society and cultures
[a] Sufi silsilas: Chishtis and Suhrawardis; doctrines and practices; social roles
[b] Bhakti; Sant tradition: Kabir and Nanak; cults: Jagannath and Warkari
[c] Gender roles: women bhaktas and rulers
[d] Reading Amir Khusrau; ‘Hindu-Muslim’ relations reconsidered

ESSENTIAL READINGS AND UNIT WISE TEACHING OUTCOMES:

Unit I: This unit will familiarise students with the range of sources available for the period of
study in the paper. It also aims to apprise them of the varied ways in which historians interpret
these sources.(Teaching Time: 4 weeks Approx.)

e Habib, Irfan. (1981). “Barani’s Theory of the History of the Delhi Sultanate”, Indian
Historical Review, vol. 7, pp. 99-115.

e Alam, Muzaffar. (2004).The Languages of Political Islam in India, Delhi: Permanent Black.
The sections most useful for our present topic can be found on pp. 1-98. Particularly
important is the section on Zia Barani.

e Kumar, Sunil. (2007).Appendix: ‘Persian Literary Traditions and Narrativizing the Delhi
Sultanate’. In The Emergence of the Delhi Sultanate 1192-1286, by Sunil Kumar, Ranikhet:
Permanent Black, pp. 362-77.

e Hardy, Peter. (1962). © Some Studies in Pre-Mughal Muslim Historiography’, in Historians
of India, Pakistan and Ceylon, edited by C.H.Philips, pp. 115-27. (Alternatively, you may
find Hardy’s views in the relevant chapter in his book entitled Historians of Medieval India.)

e Shaikh RizqUllahMushtaqui, (1993). Wagqi ‘at-e-Mushtaqui, translated and edited by Iqtidar
Husain Siddiqui, New Delhi: Indian Council of Historical Research and Northern Book
Centre, pp. IX-XXXI (the “Introduction” by the translator which is. particularly important).

e Digby, Simon. (2001) . ‘The Indo-Persian Historiography of the Lodi Sultans’, in F. Grimal,
ed., Les Sources et le temps, Pondicherry: EcoleFrangaised’Extréme Orient, pp. 243-61, (pp.
243-251 provide a very rich account of Mushtaqi’sWagqi ‘at-iMushtaqi).

e Anooshahr, Ali. (2012). ¢ Author of One’s Fate: Fatalism and Agency in Indo-Persian
Histories’, Indian Economic and Social History Review, vol. 49, no. 2, pp. 197-224.

e Ernst, Carl W. (1992).Eternal Garden: Mysticism, History and Politics at a South Asian Sufi
Center. Albany: State University of New York Press, 1992. The relevant portion is Chapter
4, entitled ‘The Textual Formation of Oral Teachings in the Early Chishti Order’, pp. 62-84.

e Trivedi, Madhu. (2008). ‘Images of Women from the Fourteenth to the Sixteenth century: A
Study of Sufi Premakhyans’. In Rethinking A Millennium: Perspectives on Indian History
from Eighth to the Eighteenth Century, edited by Rajat Datta, Delhi: Aakar Books, pp. 198-
221.

e Orsini, Francesca. (2012). ‘How to Do Multilingual Literary History? Lessons from fifteenth-
and sixteenth-century north India’, Indian Economic and Social History Review, vol. 49 (2),
pp. 225-46.
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e Pollock, Sheldon. (1998). ‘The Cosmopolitan Vernacular’, The Journal of Asian Studies, vol.
57, no. 1, pp. 6-37.

e Talbot, Cynthia. (2001).Precolonial India in Practice, Delhi: OUP. See especially,
‘Introduction: Medieval India, a history in transition’, pp. 1-17 and ‘Conclusion: Toward a
New Model of Medieval India’, pp. 208-215.

e Michell, George & John M.Fritz. (2001)New Light on Hampi: Recent Research at
Vijayanagara, Mumbai: Marg.

e http://www.vijayanagara.org/default.ntml for the valuable website on excavations, survey and
restoration work in Hampi, the capital of Vijayanagara.

o ZAIE, HIZHAE. (2014). IedaaaTa = eaaTghiawdrasl’, FETFHTATHIT, (H.) TTHAEA,
s -9, faeetl: TSR AAsTRIe, T.8. 11-50.

o THE,  HiEgwWe. (2000). fReefigeaaasrraTdiiaaidgid: forarsgiaadizwaar
W’E’R‘?%WW@H faeeft: Trarfaredt)

f\ o

o Rl Tuzsragersam. (1957). FTAFHIGAITHIRT, ATT 2, TSARHATRIT (TTHRIEHATT:
ARV AT, T.H. F-2.

o FTA, AEA.  (2012). HEETERRI:  UdlgedgmbHEm™EA™ (1503 T,
TETHA TR AHTATF dFEagTd, (5.) HATeftar. siaesdsmedid, 7.9. 185-218.

Unit 11: Students will critically interact, in this unit, with the rather uneven historiography on
political structures and cultures across different realms of the Rajputs, Delhi Sultanate and the
Vijayanagara.(Teaching Time: 3weeks Approx.)

e Habib, Irfan. (1992). ‘Formation of the Sultanate Ruling Class of the Thirteenth Century’, in
Medieval India: Researches in the History of India 1200-1750, vol. I, edited by Irfan Habib,
New Delhi: Oxford University Press, pp. 1-21.

o Kumar, Sunil. (1992). ‘When Slaves were Nobles: The ShamsiBandaganin the Early
Delhi Sultanate’, Studies in History, vol. 10, pp. 23-52.
o Kumar, Sunil.(2009). ‘The Ignored Elites: Turks, Mongols and a Persian Secretarial

Class in the Early Delhi Sultanates, 13" — 16" Centuries’, Modern Asian Studies, vol. 43, no.
1, pp. 45-77.

o Kumar, Sunil.(2011). ‘Courts, Capitals and Kingship: Delhi and its Sultans in the
Thirteenth and Fourteenth Centuries CE’, in Court Cultures in the Muslim World: Seventh to
Nineteenth Centuries, edited by Albrecht Fuess and Jan Peter Hartung, London: Routledge,
pp. 123-48.

o Kumar, Sunil. (2014). ‘Bandagi and Naukari: Studying Transitions in Political
Culture and Service under the North Indian Sultanates, 131-16™ Centuries’, in After Timur
Left, edited by Francesca Orsini and Samira Sheikh, Delhi: Oxford University Press, pp. 60-
108.

e Ali, Athar. (1981). ‘Nobility under Mohammad Tughlaq’, Proceedings of the Indian History
Congress, vol. 42, pp. 197-202.
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e Habib, Irfan. (1982). ‘Igta’, in Cambridge Economic History of India, vol. 2, edited by
TapanRaychaudhuri and Irfan Habib, Cambridge: Cambridge University Press, pp. 68-75.
Note that the entire section on agrarian economy (pp. 48-75) should be read for a fuller
understanding.

e Moreland, W.H. (1929). Agrarian System of Moslem India: A Historical Essay with
Appendices, Allahabad: Central Book Depot. See especially Chapter 2 and Appendix B & C.

e Hardy, Peter. (1998). ‘Growth of Authority over a Conquered Political Elite: Early Delhi
Sultanate as a Possible Case Study’, in Kingship and Authority in South Asia, edited by J. F.
Richards, Delhi: Oxford University Press. (first published, 1978)

e Kumar, Sunil. (2001). ‘Qutb and Modern Memory’ in Partitions of Memory: The Afterlife of
the Division of India, edited by SuvirKaul. Delhi: Permanent Black, pp. 140-82. (Reprinted
in Sunil Kumar’s The Present in Delhi’s Pasts, Delhi: Three Essays Press, 2002, pp. 1-61.)

e Sreenivasan, Ramya. (2014). ‘Warrior Tales at Hinterland Courts in North India, c. 1370-
1550°, in After Timur Left, edited by Francesca Orsini and Samira Sheikh, Delhi: Oxford
University Press, pp. 242-72.

o Kolff, Dirk H. A. (1990). Naukar, Sepoy and Rajputs: The Ethnohistory of the Military
Labour Market in Hindustan, Cambridge: Cambridge University Press.

e Wagoner, Philip.(1996). ‘Sultan among Hindu Kings: Dress, Titles, and the Islamicization of
Hindu Culture at Vijayanagara’, Journal of Asian Studies, vol. 55, no. 4, pp. 851-80.

e Sheikh, Samira. (2010). Forging a Region: sultans, traders and pilgrims in Gujarat, 1200-
1500. Delhi: Oxford University Press.

o BEE, WM. 2007. 13T T T TdDB TG AN BIABN, HFBIATHRT, 3 - 7, (5.)

SNHHEE, e ASTHHTTRTM.
o O o

o Zad, =<, 2012. AR TATTCETH AT H R EI T T ST o= .

FETHTATHAHTAIF A FZART, (H.) Hirairas. sifesismeard, T4, 134-53.

Unit 111: This unit will apprise students of the economic, ecological and technological changes
during this period and explore the interlinkages between them.(Teaching Time: 3weeks
Approx.)

e Habib, Muhammad. (1974). ‘Introduction’ to Elliot and Dowson's History of India vol. II.
Reprinted in Politics and Society during the Early Medieval Period: Collected Works of
Professor Habib, vol. 1, edited by K.A.Nizami. New Delhi: People’s Publishing House, pp.
33-110.

e Moreland, W.H. (1988 reprint). ‘Chapter 2: The Thirteenth and Fourteenth Centuries’, in
Agrarian System of Moslem India. Delhi: Kanti Publications. Reprint, pp. 21-66.

e Habib, Irfan. (1991). ‘Agricultural Production’, in The Cambridge Economic History of
India, vol. |, edited by I. Habib and T. Raychaudhuri, 48-53. Delhi: Orient Longman reprint.

e Habib,Irfan. (1969). ‘Technological Changes and Society, Thirteenth and Fourteenth
Centuries’, Presidential Address, Section Il. Proceedings of the Indian History Congress, vol.
31, pp. 139-161.
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e Siddiqui, L.H. (1992). ‘Social Mobility in the Delhi Sultanate’, in Medieval Indial:
Researches in the History of India 1200-1750, edited by Irfan Habib. New Delhi: Oxford
University Press, pp. 22-48.

e Habib, Irfan.(1984). ‘Price Regulations of AlauddinKhalji — A Defence of Zia Barani’,
Indian Economic and Social History Review, vol. 21, no. 4, pp. 393-414. Also reprinted in
Money and the Market in India: 1100-1700, edited by Sanjay Subrahmanyam, New Delhi:
Oxford University Press, 1994, pp. 85-111.

e Habib, Irfan. (1978). “Economic History of the Delhi Sultanate — An Essay in
Interpretation”, Indian Historical Review Vol. 4, pp. 287-303

e Day, U.N. (1971). ‘Chapter 4: Market Regulations of Alaud-din Khalji’, in Some Aspects of
Medieval Indian History by U.N.Day, New Delhi: Kumar Brothers, pp. 71-87.

e Subrahmanyam,Sanjay. (1994). ‘Introduction’ to Money and the Market in India 1100-1700,
edited by Sanjay Subrahmanyam, New Delhi: Oxford University Press, pp. 1-56.

e Digby, Simon. (1982). Chapter V: ‘The Maritime Trade of India’, in Cambridge Economic
History of India, edited by Irfan Habib & TapanRaychaudhuri, Hyderabad: Orient Longman,
pp. 121-1509.

o TAIE, TLE. (2016). FETHTATHRARIT 1], AN TawedT: Trehv,

o TS, TXHM. (2017). FETFHTAITHRAFTHAIIFEARTT: TFeFeT. ARfaedt: oA,

o Ty, ww. #1. (2014) '"PEAEARTHATHTERATTAAAT, FeTFTAITHRT, 5F - 9, (7.)
TTHTHR A, faoetT: TSR AT, T.8. 51-58.

o T, TXHEM. (1999). SUCARAHATHTNHRAT  AfIFIaad  (1200-1500 %),
TRATTZIAGTTATETHIT, (].) TR, qiaodl: TRagIHIHA e, T.9. 159-68.

o o -y

o TAME, TLEM. (2016). 'TRod MeadaaTeTI e [AgH: UHATATAE', FETHIATTHIT, GUE 9,
T.9. 35-67.

o TAIE, HIZHE. (2014). 'STNARAHATNARINA, FETFHIAITHIRT, dF - 3, (§.) TLHARAIH,
et TSR AAERTe, 1.8, 51-58.

o Tdld, TTEH. (1992). EEICEH IR RIED I ERE L ERIDE
STa T e w, 777 17917, S - 4, (8.) TLEAgala, Rodl: ToaueTHhe, 1.9,
24-46.

Unit IV: This unit is chiefly focussed on the religio-cultural sphere with regard especially to Sufi
and Bhakti doctrines and practices, but also with regard to gender and cross-confessional
interactions.(Teaching Time: 4 weeks Approx.)

e Rizvi, S.A.A. (1978). A History of Sufism, vol. 1. Delhi: MunshiramManoharlal.

e Digby, Simon. (1986). ‘The Sufi Shaykh as a Source of Authority in Medieval India’,
Purusartha, vol. 9, pp. 57-78. Reprinted in India’s Islamic Traditions, 711-1750, edited by
Richard M. Eaton, New Delhi: Oxford University Press, 2003, pp. 234-62.

e Digby, Simon. (1990). ‘The Sufi Shaykh and the Sultan: A Conflict of Claims to Authority in
Medieval India’, Iran, vol. 28, pp. 71-81.

66



e Kumar, Sunil. (2000). ‘Assertions of Authority: A Study of the Discursive Statements of
Two Sultans of Delhi’, in The Making of Indo-Persian Culture: Indian and French Studies,
edited by Muzaffar Alam, N.Delvoye& Marc Gaborieau. Delhi: Manohar, pp. 37-65.

e Sharma,Krishna. (2002). Bhakti and the Bhakti Movement: A New Perspective. Delhi:
MunshiramManoharlal. Especially useful is ‘Chapter I: Towards a New Perspective’, pp. 1-
38.

e Grewal, J.S. (1993). Contesting Interpretations of Sikh Tradition. New Delhi: Manohar.

e Kumar, Sunil. (2008). ‘Politics, the Muslim Community and Hindu-Muslim Relations
Reconsidered: North India in the Early Thirteenth Century’, in Rethinking A Millennium:
Perspectives on Indian History from Eighth to the Eighteenth Century, edited by RajaDatta,
Delhi: Aakar Books, pp. 139-67.

e Amin, Shahid. (2002). ‘On Retelling the Muslim Conquest of North India’, in History and
the Present, edited by Partha Chatterjee and Anjan Ghosh, Ranikhet: Permanent Black, pp.
24-43.

e Amin, Shahid (2017). “Making the Nation Habitable”, in Conocimientos Nascidos en las
Luchas: construyendo las epistemologia del sur, Boaventura de Sousa Santos and Maria Paula
Menese (eds), Madrid: Akal and Revue des Femmes Philsosophes,(regarding the Khazain al-
Futuh);.

e Sharma, Sunil (2005). Amir Khusraw: The Poet of Sultans and Sufis. Oxford: One World

e Chattopadhyaya. B.D. (1998). Representing the Other? Sanskrit Sources and the Muslims

(eight to fourteenth century). New Delhi: Manohar.

o TAME, TTEM. (1999). WeAATAAATRATE A ATaR A TE T =TT U A g TR o er’,
TIRATTSAgTaHTETHI, (H.) TXHAgad, faoett: TToehAaahTerd, 7.8.145-58.

o %, AT (1999).
AT hel R A hSadh U A g Ta R S, FeTFH 1T HIRTH 1 d g T A @,
H AT FTETET, (awet 1 AT, T.H. 83-97.

o TGN, AT, (2009). FEIHTAITHARTH AT HATTHI AT, Tawetl: TAferedT,

o AN, TETUA. (2010). FYTTTIFeTT. [awetl: TSTHHATRI,

SUGGESTED READINGS

e Asher, C.B. and C. Talbot, eds. (2006).India before Europe. Cambridge: Cambridge
University Press.

e Behl, Aditya. (2007). ‘Presence and Absence in Bhakti’,International Journal of Hindu
Studies, vol. XI, no. 3, pp. 319-24.

e Behl, Aditya. (2009). ‘The Path of True Feeling: On Translating Qutban’sMrigavati’, New
York.

e Eaton, R.M. (2000). Essays on Islam and Indian History. New Delhi: Oxford University
Press

e Eaton, R.M. & P.B. Wagoner. (2014.) Power, Memory and Architecture: Contested Sites on
India’s Deccan Plateau, 1300-1600. New Delhi: Oxford University Press.
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Eaton, R.M., ed. (2003). India’s Islamic Traditions, 711-1750. New Delhi: Oxford
University Press.

Flood, F.B., ed. (2008).Piety and Politics in the Early Indian Mosque. New Delhi: Oxford
University Press.

Habib, 1. ed. (1992).Medieval Indial: Researches in the History of India 1200-1750. New
Delhi: Oxford University Press.

Jackson, P. (1999).The Delhi Sultanate: A Political and Military History. Cambridge:
Cambridge University Press.

Jha, Pankaj. (2016). ‘Literary Conduits for “Consent”: Cultural Groundwork of the Mughal
State in the Fifteenth Century’, Medieval History Journal, vol. 19, no. 2, pp. 322-50.

Juneja, M., ed. (2001).Architecture in Medieval India: Forms, Contexts, Histories. Delhi:
Permanent Black.

Karashima, N. (2002).A Concordance of Nayakas: The Vijayanagara Inscriptions in South
India. Delhi: Oxford University Press.

Kumar, Mayank. (2013).Monsoon Ecologies: Irrigation, Agriculture and Settlement Patterns
in Rajasthan during the Pre-Colonial Period. New Delhi: Manohar.

Kumar, Sunil. (2007).The Emergence of the Delhi Sultanate, 1192-1286.Ranikhet:
Permanent Black.

Kumar, Sunil. (Ed.). (2007).Demolishing Myths or Mosques and Temples? Readings on
History and Temple Desecration in Medieval India. Delhi: Three Essays Collective.

Kumar, Sunil. (2013). “The Ignored Elites: Turks, Mongols and a Persian Secretarial Class in
the early Delhi Sultanate”, in Expanding Frontiers in South Asian and World History, R.
Eaton, M. Faruqui, et al. (Eds.), Delhi: Cambridge University Press, pp. 39-71, especially pp.
54-57.

Lorenzen, D.N. (2004).Religious Movements in South Asia 600-1800. New Delhi: Oxford
University Press. [Paperback edition, 2005]

Meister, Michael W. (1972). ‘The Two-and-a-half-day Mosque’, Oriental Art, vol. 18, pp.
57-63.Reproduced in Architecture in Medieval India: Forms, Contexts, Histories, edited by
Monica Juneja, New Delhi: Permanent Black, 2001, pp. 303-314.

Prasad, P. (1990).Sanskrit Inscriptions of Delhi Sultanate, 1191-1526. Delhi: Oxford
University Press.

Schomer, K. and W.H. McLeod, eds. (1987).The Sants: Studies in a Devotional Tradition of
India. Delhi:MotilalBanarsidas Publishers.

Sreenivasan,Ramya. (2002). ‘AlauddinKhalji Remembered: Conquest, Gender and
Community in Medieval Rajput Narratives’, Studies in History, vol. 18, no. 2, pp. 275-96.
Stein, B. (1980).Peasant, State and Society in Medieval South India. New Delhi: Oxford
University Press.

Vaudeville, C. (1996).Myths, Saints and Legends in Medieval India. New Delhi: Oxford
University Press.

ARTAR. (2006). A T THER AT EATHRTT AT, T aoetT; TIferedT,

ga e, HIgr e @ maAgHa o THT. (1998). (7.) fawet eada. fawt, fntaa,
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Teaching Learning Process:

Classroom teaching, classroom discussions and student presentations in class and/or in tutorials.
Presentations shall focus either on important themes covered in the class lectures, or on specific
readings. Supporting audio-visual aids like documentaries and power point presentations will be
used where necessary. Overall, the Teaching Learning Process shall emphasise the
interconnectedness of themes within the different rubrics to build a holistic view of the time
period/region under study. The process shall consistently underline how various macro and
micro-level developments/phenomena can be historicised.

Assessment Methods:

Students will be regularly assessed for their grasp on debates and discussions covered in class.
Two written submissions and at least one presentation will be used for final grading of the
students. Students will be assessed on their ability to engage with a sizeable corpus of readings
assigned to the theme for written submissions, i.e. being able to explain important historical
trends and tracing historiography reflected in the assigned readings.

Internal Assessment: 25 Marks

Written Exam: 75 Marks

Total: 100 Marks

Keywords:

Ta'rikh, Delhi Sultans, Kakatiyas, Vijayanagara, Agricultural Production, Iqtas, Monetization,
Sufism, Bhakti.
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Core Course VIII

Rise of the Modern West- 11

Course Objectives:

This paper offers an in-depth historical analysis of economic, political and social transformations
in Europe during the 17" and 18™ centuries. Cyclical and secular trends in history, important
political shifts, modern scientific views, and intellectual developments of the 17" and 18%
centuries will be analysed closely. The paper will trace the development of socio-economic and
technological forces which went into the making of the Industrial Revolution in late 18™ century
Britain. The role of trade and empire, colonial networks, and slavery will be examined to
emphasize their contribution to industrial capitalism. The divergence debate will further help
draw parallels and subsequent differences between Europe and Asia, and broaden our
understanding of early modern Europe.

Learning Outcomes:

Upon completion of this course the student shall be able to:

e Explain major economic, social, political and intellectual developments in Europe during the
17" and 18" centuries.

e Contextualize elements of modernity in these realms.

e Discuss the features of Europe's economy and origins of the Industrial Revolution.

e Analyse the relationship between trade, empire, and slavery and industrial capitalism.
Examine the divergence debate.

Course Content:

Unit 1: The 17th century European crisis: economic, social, and political dimensions.
Unit 2: The English Revolution (1603-1688)
[a] Major issues
[b] Political, economic and social implications
Unit 3: European society and Modern Science: the Renaissance to the 17th century.
Unit 4: Mercantilism and European economies: trade and empire -- 17th -- 18th centuries.
Unit 5: Enlightenment: ideas and impact
Unit 6: Origins of the Industrial Revolution: divergence debate

ESSENTIAL READINGS AND UNIT WISE TEACHING OUTCOMES:
Unit-1: The Unit examines various aspects of the 171" century crisis and economic recovery in

different parts of Europe. (Teaching period: 3 weeksApprox.)
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Benedict, Philip and Myron P. Gutmann, (Eds.). (2006) Early Modern Europe: From Crisis
to Stability. Newark: University of Delaware Press.

Black, Jeremy. (2002) Europe and the World, 1650-1830. New York: Routledge.

Parker, G. and L.M. Smith, (Eds.). (1997). The General Crisis of the Seventeenth Century.
London: Routledge. (Introduction ,Chapters: 2,4,5 & 7)

de Vries, Jan. (1976). Economy of Europe in an Age of Crisis 1600-1750. Cambridge:
Cambridge University Press.

Wallerstein, Immanuel. (1980). The Modern World System, Vol. Il, Mercantilism and the
Consolidation of the European World Economy, 1600-1750. New York: Academic Press.

Unit-11: The unit examines the social origins of the English Revolution. Important strands within
the Revolution and their outcomes will be analysed. (Teaching period: 2 weeksApprox.)

Gaunt, Peter, (Ed.). (2000). The English Civil War: The Essential Readings. Oxford:
Blackwell Publishers Limited.

Harris, Tim. (2006). Restoration: Charles Il and his Kingdoms, 1660-1685. London:
Penguin.

Hill, Christopher. (1985). The Collected Essays of Christopher Hill, Vol. 2, Religion and
Politics in Seventeenth Century England. Amherst: The University of Massachusetts Press.
Hill, Christopher. (1986). The Collected Essays of Christopher Hill, Vol. 3, People and ldeas
in Seventeenth Century England. Amherst: The University of Massachusetts Press.

Kennedy, Geoff. (2008). Diggers, Levellers, and Agrarian Capitalism: Radical Political
Thought in Seventeenth Century England. Lexington: Lexington Books.

Unit-111: The origins of modern science will be explained with its linkages to society, economy,
and Enlightenment. Scientific advances and their relationship with the rise of Modern West will
be highlighted.(Teaching period: 2weeksApprox.)

Hellyer, Marcus, (Ed.) (2003). The Scientific Revolution. The Essential Readings. Oxford:
Blackwell Publishers Limited.

Henry, John. (2008). The Scientific Revolution and the Origin of Modern Science. London:
Palgrave.

Henry, John. (2011). A Short History of Scientific Thought. London. Macmillan International.

Huff, Toby E. (2003). The Rise of Early Modern Science: Islam, China and the West.
Cambridge: Cambridge University Press (2" edition).

Unit-1V: The Unit will define the concept and features of Mercantilism. Trade and Empire and
their impact on Europe and the periphery will be dealt with in detail. (Teaching period: 2 weeks
Approx.)
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e Stern, Philip J and Carl Wennerlind, (Eds.). (2013). Mercantilism Reimagined: Political
Economy in Early Modern Britain and its Empire. Oxford: Oxford University Press.

e Solow, Barbara L. (Ed.). (1991). Slavery and the Rise of the Atlantic System. Cambridge:
Cambridge University Press.

e Solow, Barbara L. and Stanley L. Engerman, (Eds.). (1987). British Capitalism and
Caribbean Slavery. Cambridge: Cambridge University Press.

e Mintz, Sidney W. (1986). Sweetness and Power: The Place of Sugar in Modern History.
New York: Penguin Books.

e Marshall, P. J. (Ed.). (1998). The Oxford History of the British Empire, Vol. Il, The
Eighteenth Century. Oxford: Oxford University Press.

Unit-V: The unit will define the phenomenon of Enlightenment. Main thinkers and their ideas,
and connection between Enlightenment and modernity will be analysed. (Teaching period: 2
weeks Approx.)

e Conrad, Sebastian. (2012). Enlightenment in Global History: A Historiographical Critique.
American Historical Review, Vol. 117, Issue 4, October, pp. 999-1027.

e Fitzpatrick, Martin, et. al. (Ed.). (2004). The Enlightenment World. London: Routledge.

e Jacob, Margaret C. (2016). The Enlightenment: A Brief History with Documents. New York:
Bedford/St. Martins.

e Losonsky, Michael. (2001). Enlightenment and Action from Descartes to Kant: Passionate
Thought. Cambridge: Cambridge University Press.

e Pagden, Anthony. (2013). The Enlightenment: And Why it Still Matters. Oxford: Oxford
University Press. (Introduction and conclusion)

Unit-VI1: The Unit will trace the causes of Industrial Revolution in Britain and the contribution
of colonial networks, exploitation and slavery to industrial capitalism in Europe. The divergence
debate will broaden the understanding of the path to industrialization. (Teaching period: 3
weeks Approx.)

e Deane, Phyllis. (1965). The First Industrial Revolution. Cambridge: Cambridge University
Press.

e Hobsbawm, E. J.(1999). Industry and Empire. London: Penguin Books.

e Inikori, Joseph E. (2002). Africans and Industrial Revolution in England - A Study in
International Trade and Economic Development. Cambridge: Cambridge University Press.

e Parthasarathi, Prasannan. (2011). Why Europe Grew Rich and Asia Did Not: Global
Economic Divergence, 1600-1800. Cambridge: Cambridge University Press.

e Pomeranz, Kenneth. (2000). The Great Divergence: China, Europe and the Making of the
Modern World. Princeton: Princeton University Press.

SUGGESTED READINGS
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e Anderson, M. S. (1976). Europe in the Eighteenth Century, 1713-1783. Oxford: Oxford
University Press.

e Canny, Nicholas. (Ed.). (1998). The Oxford History of the British Empire, Vol. I, The Origins
of Empire, British Overseas Enterprise to the Close of the Seventeenth Century. Oxford:
Oxford University Press.

e Coleman, D.C. (Ed.). (1969). Revisions in Mercantilism. London: Methuen Young Books.

e Floud, Roderick, and D.N. McCloskey (Eds.). (1997). The Economic History of Britain Since
1700, Vol. I: 1700-1860. Cambridge: Cambridge University Press.

e Hall, A.R. (1970). From Galileo to Newton 1630-1720. London: Fontana-Collins.

e Hill, Christopher. (1997). Puritanism and Revolution: Studies in the Interpretation of the
English Revolution of the 17th Century. London/New York: Palgrave Macmillan.

e Mathias, Peter. (2001). The First Industrial Nation. London: Routledge.

e Stone, Lawrence. (2002). The Causes of the English Revolution, 1529-1642. New York:
Routledge.

e Studer, Roman. (2015). The Great Divergence Reconsidered - Europe, India, and the Rise to
Global Economic Power. Cambridge: Cambridge University Press.

e de Vries, Jan. (2008). The Industrious Revolution: Consumer Behaviour and the Household
Economy, 1650 to the Present. Cambridge: Cambridge University Press.

e Williams, Eric. (1944). Capitalism and Slavery. Chapel Hill: University of North Carolina
Press.

Teaching Learning Process:

Classroom teaching, classroom discussions and student presentations in class and/or in tutorials.
Presentations shall focus either on important themes covered in the class lectures, or on specific
readings. As this is a paper tracing the history of regions outside the Indian subcontinent,
supporting audio-visual aids like documentaries, maps and power point presentations shall be
used widely. Students shall also be encouraged to participate in talks/seminar presentations by
specialists in the field. Overall, the Teaching Learning Process shall emphasise the
interconnectedness of themes within the different rubrics to build a holistic view of the time
period/region under study.

Assessment Methods:

Students will be regularly assessed for their grasp on debates and discussions covered in class.
Two written submissions and at least one presentation will be used for final grading of the
students. Students will be assessed on their ability to engage with a sizeable corpus of readings
assigned to the theme for written submissions, i.e. being able to explain important historical
trends and tracing historiography reflected in the assigned readings.

Internal Assessment: 25 Marks

Written Exam: 75 Marks

Total: 100 Marks
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Keywords:

17th century crisis, English Revolution, Modern Science, Mercantilism, Enlightenment, Origins
of the Industrial Revolution, Divergence debate.
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Core Course IX

History of India V (c. 1500-1600)

Course Objectives:

The course is intended to engage students into a critical discussion of political, institutional and
cultural processes that led to the establishment and consolidation of the Mughal state in India. It
also provides a basic understanding of major developments in other areas of the Indian
subcontinent that were not ruled by the Mughals in the sixteenth century. The students would
familiarise themselves with the nature and variety of sources as well as the diverse and uneven
ways in which historians have treated and interpreted them.

Learning Outcomes:

Upon completion of this course the student shall be able to:

e Critically evaluate major sources available in Persian and vernacular languages for the period
under study

e Compare, discuss and examine the varied scholarly perspectives on the issues of the
establishment, consolidation and nature of the Mughal state.

e Explain the changes and continuities in agrarian relations, land revenue regimes, Bhakti and
Sufi traditions

e Discuss how different means such as visual culture was used to articulate authority by the
rulers

e Discern the nuances of the process of state formation in the areas beyond the direct control of
the Mughal state.

Course Content:
I. Sources and Historiography

a. Persian Literary traditions: Tawarikh, Insha and Translations
b. Vernacular Literature: Brajbhashaand Telugu/Tamil

. Establishment of Political authority: Mughals, Rajputs and Nayakas
Contexts, campaigns and Conquests: Military tactics and technology
Chaghatayid notions of Kingship; Abu’lFazl’s interventions
Integration of Rajputs and other warrior group
State formation under the Nayakas: Madurai and Thanjavur

2 0 T e =

I11. Consolidation of Political authority: Mughals and Rajputs

a. Historiographies on thenature of the Mughal and other states.
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b. Evolution of administrative institutions: MansabandJagir
c. Rajput states (Mewar/Marwar/Amber)
IV. Articulation of authority

a. Fatehpur Sikri

b. Temples and Gopurams of the Nayakas

V. Agrarian Society and Economy

a. Understanding the Agrarian Environment: Forest, Tribes and the process of peasantisation
b. Land Revenue System

c. Zamindars and Peasants

V1. Political and Religious ideas

a. Akhlagi traditions; sulh-ikul

b. Revivalist trends in Indian Islam: Shaikh Ahmad Sirhindi
c. Vaishnava Bhakti Traditions of North India

ESSENTIAL READINGS AND UNIT WISE TEACHING OUTCOMES:

Unit I. This unit introduces students to the available Persian and vernacular literary sources for
the study of the period under study. It also provides an opportunity to the students to critically
analyse these sources based on their modern historiographical interpretations.(Teaching Time: 2
weeks Approx.)

e Rizvi, S. A. A. (1975)- Religious and Intellectual History of the Muslims During the Reign of
Akbar (1556-1605), Delhi: MunshiramManoharlal

e Mukhia, Harbans (1976). Historians and Historiography during the Reign of Akbar. Vikas:
Publishing House

o Zilli, Ishtiyag Ahmad (2010). “Development of Insha literature to the End of Akbar’s Reign”
in Meena Bhargava (ed.) Exploring Medieval India: Sixteenth to Eighteenth Century, Vol. II,
New Delhi: Orient Black Swan, pp. 74-112

e Momin, Mohiuddin, (1971). The Chancery and Persian Epistolography under the Mughals,
Calcutta, Iran Society.

e Ali, S Athar. (1992). “Translations of Sanskrit Works at Akbar’s Court” Social Scientist, vol.
20 no.9, pp, 38-45

e Truschke, Audrey (2011). “The Mughal Book of War: A Persian Translation of the Sanskrit
Mahabharata” Comparative Studies of South Asia, Africa and the Middle East, 31, 506-20.

e Busch, Allison (2005), “Literary Responses to the Mughal Imperium: the Historical Poems of
Kesavdas” in South Asia Research, Vol. 25, No.1, pp 31-54

e Busch, Allison (2010) “Hidden in Plain view: Brajbhasha poets at the Mughal Court”
Modern Asian Studies. Vol. 44, No.2, pp 267-309

e Sharma, Sandhya (2011). Literature, Culture and History in Mughal North India, 1550-1800,
Delhi: Primus
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e Rao, V N, David Shulman and Sanjay Subrahmanyam (eds.) (2001). Textures of Time:
Writing History in South India 1600-1800, Delhi: Permanent Black

e Zvelebil, Kamil (1974). Tamil Literature (A History of Indian Literature X/I), Wiesbaden:
Otto Harrassowitz

Unit I1. This unit enables students to understand the various contexts and processes involved in
the establishment of the Mughal state. Other thanMughal conquests, their warfare tactics and
technology, it also discusses other political formations, some of considerable resilience and
importance that complicated processes of imperial integration. These factors also inflected
Mughal and other notions of kingship. To underline the variegated nature of politics of this
period, the unit also studies the Nayaka state formation in South India.

(Teaching Time- 3weeks Approx.)

o Kolff, Dirk H.A. (1990). Naukar, Rajput and Sepoy: the Ethnohistory of the military labour
market in Hindustan, 1450-1850. Cambridge: Cambridge University Press, pp. 1-116
(valuable for the social contexts of political and military expansion in the 16™ century).

e RaziuddinAquil. (2007). Sufism, Culture and Politics: Afghans and Islam in Medieval North
India, Oxford: Oxford University Press.

e Tripathi, R P. (1959). Some Aspects of Muslim Administration. Allahabad: The Indian Press.

e Gommans, Jos J L. (2002). Mughal Warfare: Indian Frontiers and Highroads to Empire,
1500-1700, London and New York: Routledge

e Khan, IgtidarAlam. (2004). Gunpowder and Firearms: Warfare in Medieval India, Delhi:
Oxford University Press

e Streusand, Douglas E. (1989). The Formation of the Mughal Empire, Delhi: Oxford
University Press

e Khan, LA. (1972). “The Turko-Mongol Theory of Kingship”, in K A Nizami (Ed.). Medieval
India-A Miscellany, Vol. Il, London: Asia Publishing House

e Mukhia, Harbans (2004). The Mughals of India, Oxford, United Kingdom: Wiley India,
Blackwell Publishing

e Rizvi, S.A.A. (1975). Religious and Intellectual History of the Muslims During the Reign of
Akbar (1556-1605). New Delhi: MunshiramManoharlal.

e Khan, IgtidarAlam (1968). “The Nobility Under Akbar and the Development of his Religious
Policy ,1560-80” , Journal of Royal Asiatic Society, No 1-2 , pp.29-36

e Richards, J F. (1998). “The Formulation of Imperial Authority under Akbar and Jahangir” in
Kingship and Authority in South Asia, Delhi: Oxford University Press, pp. 285-326.

e Ziegler, Norman P (1998)- “Some Notes on Rajput Loyalties During the Mughal Period” in
John F. Richards, (Ed.). Kingship and Authority in South Asia, Delhi: Oxford University
Press, pp. 242-284.

e Zaidi, S Inayat A.(1997). “Akbar and Rajput Principalities- Integration into Empire” in Irfan
Habib (ed.) Akbar and His India, Delhi: Oxford University Press

e Rao, V N, David Shulman and S. Subrahmanyam (1992). Symbols of Substance: Court and
State in Nayaka Period Tamilnadu, Delhi: Oxford University Press
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e Dirks, Nicholas B (2007). The Hollow Crown. Ethnohistory of an Indian Kingdom,
Cambridge: Cambridge University Press

e Howes, Jennifer (2003). The Courts of Pre-colonial South India, London: Routledge

e Karashima, Noboru (1985). “Nayaka Rule in North and South Arcot Districts in South India
During the 16™ Century , Acta Asiatica, Vol. 48, pp. 1-25

Unit 111:This unit will teach students about the key administrative institutions of the dominant
political formation of the time, the Mughals, around whom there is now a rich historiography.
Although centred around the Mughal state the readings and discussion will also enable students
to explore questions relating to the medieval state formations and the social contexts of early
modern administrative institutions. To provide a rounded picture of these developments the unit
also discusses the histories of the emerging Rajput regimes.(Teaching Time: 3 weeks Approx.)

e Alam, M and S Subrahmanyam (eds.) (1998). The Mughal State, 1526-1750, Delhi: OUP

e Richards, J F. (1996). The Mughal Empire, Cambridge, Cambridge University Press

e Streusand, Douglas E. (1989). The Formation of the Mughal Empire, Delhi:Oxford
University Press

e Malik, Z. U. (1990). “The core and periphery: A contribution to the debate on 18th century”,
Social Scientist, Vol. 18 No.11/12, pp. 3-35

e Mayaram, Shail. (2004). Against History, Against State, Delhi: Orient Blackswan.

e Blake, S P (1979). “The Patrimonial-Bureaucratic State of the Mughals” Journal of Asian
Studies, Vol. 19, No. 1, pp 77-94

e Ali, S Athar (Revised 1997) -The Mughal Nobility Under Aurangzeb, Delhi: Oxford
University Press

e Richards, J F. (1996). The Mughal Empire, Cambridge, Cambridge University Press

e Moosvi, Shireen. (1981). “The Evolution of the Mansab System under Akbar until 1596-97”,
Journal of the Royal Asiatic Society of Great Britain & Ireland, Vol. 113 No. 2, pp. 173-85,

e Ray, Aniruddha (1984). Some Aspects of Mughal Administration, New Delhi:Kalyani
Publishers

e Kapur, N S. (2002). State Formation in Rajasthan: Mewar During the Seventh-Fifteenth
Centuries, Delhi: Manohar

e Sharma, G D. (1997). Rajput Polity: A Study of Politics and Administration of the State of
Marwar, Delhi: Manohar

e Ziegler, Norman P. (2010). “Evolution of the Rathor State of Marwar: Horses, Structural
Change and Warfare” in Meena Bhargava (ed.) Exploring Medieval India. Sixteenth to
Eighteenth Century, Vol. 11, Delhi: Orient BlackSwan

e Bhargav, V S. (1979). Rise of the Kachhawas in Dhundhar (Jaipur): from the earliest times
to the death of Sawai Jai Singh, 1743 AD, Ajmer: Shabd Sanchar

e Chandra, Satish. (1993). Mughal Religious Policies, The Rajputs and The Deccan, Delhi:
Vikas Publishing House.
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UNIT IV:This unit focuses on the nuanced usage of visual culture (particularly architecture) as a
means to articulate authority by rulers of different backgrounds and political
ambitions.(Teaching Time: 2 weeks Approx.)

e Asher, Catherine B. (1992). Architecture of Mughal India, Cambridge: Cambridge University
Press

e Talbot, Cynthia and Catherine B Asher (2006). India Before Europe, Cambridge: Cambridge
University Press

e Brand, Michael and Glen D Lowry (Eds.). (1987). Fatehpur Sikri, Bombay: Marg
Publications

e Koch, Ebba. (2002). Mughal Architecture: An Outline of its History and Development, 1526-
1858, New Delhi, New York: Oxford University Press

e Mitchell, George. (1995). Architecture and Art of Southern India: Vijayanagara and the
Successor States 1350-1750, Cambridge: Cambridge University Press

e Eaton, Richard M. And Phillip B. Wagoner. (2014). Power, Memory, Architecture:
Contested Sites on India's Deccan Plateau, 1300-1600. New Delhi: ~ Oxford University
Press.

e Karashima, Noboru (2014). A Concise History of South India: Issues and Interpretations,
New Delhi:Oxford University Press

e Rao, V N, David Shulman and S. Subrahmanyam. (1992). Symbols of Substance: Court and
State in Nayaka Period Tamilnadu, Delhi: Oxford University Press

Unit V. This unit apprises students about the changing agrarian environment wherein the forest
areas are brought under cultivation under the land revenue regime of dominant political regimes
leading towards a process of peasantisation. Students would also grasp the crucial role of
regional and local political formations, the Zamindars and the peasants in the agrarian society
and economy of the period under study.(Teaching Time- 2 weeks Approx.)

e Singh, Chetan. (1995). “Forest, Tribes and Agrarian Society in Mughal India” in David
Arnold and Ramchandra Guha, (Eds.), Nature, Culture, Imperialism: Essays on
Environmental History of South Asia, New Delhi:Oxford University Press, pp. 21-48.

e Singh, Chetan.(2010). “Conformity and Conflict Tribes and the ‘Agrarian System” of Mughal
India” in Meena Bhargava (Ed.) Exploring Medieval India, Vol. |, Hyderabad: Orient
Blackswan

e Bhargava, Meena (Ed.). (2017). Frontiers of Environment: Issues in Medieval and Early
Modern India, Hyderabad: Orient Blackswan, (Introduction pp.1-42).

e Bhardwaj, SurajBhan (2012). “Migration, Mobility and Memories: Meos in the process of
Peasantisation and Islamization in Medieval Period” Indian Historical Review, VVol. 39 No.1.,
pp. 217-250

e Ray, Aniruddha. (1984). Some Aspects of Mughal Administration, New Delhi: Kalyani
Publishers
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e Habib, Irfan (1999), The Agrarian System of Mughal India 1556-1707, Delhi: Oxford
University Press

e Siddiqui, N A. (reprint 1989). Land Revenue Administration under the Mughals (1700-1750).
New Delhi: MunshiramManoharlal Publishers

e Habib, Irfan. (1999). The Agrarian System of Mughal India 1556-1707, Delhi: Oxford
University Press

e Habib, Irfan (1996). - “Peasant Differentiation and the Structure of Village Community: 16%
and 17" Century Evidence From Northern India” in V K Thakur and A Anshuman
(Eds.)Peasants in Indian History, Patna

e Chandra, Satish. (Ed.) (2005). Religion, State and Society in Medieval India: Collected
Works of Nurul Hasan, Delhi: Oxford University Press

e Chandra, Satish. (1982).Medieval India: Society, Jagirdari Crisis and the Village.
Delhi:Macmillan

UnitVI:The concluding unit of the course teaches students about political and religious
ideologies of the times focusing not just on the Mughal rulers but more generally on the cross
cutting ideas in circulation. It uses the case studies of Shaikh Ahmad Sirhindi and the Vaishnava
saints to enlarge on some of these trends.Teaching Time: 2 weeks Approx.)

e Rizvi, S.A.A. (1975). Religious and Intellectual History of the Muslims During the Reign of
Akbar (1556-1605).New Delhi: MunshiramManoharlal

e Alam, Muzaffar. (2000). ‘Akhlagi Norms and Mughal Governance’ in Muzaffar Alam,
Frangoise Nalini, Delvoye and Marc Gaborieau (eds.). The Making of Indo-Persian Culture,
Delhi: Manohar

e Alam, Muzaffar (2004). The Languages of Political Islam: India (1200-1800), Delhi:
Permanent Black

e Ali, S Athar (2008), “Sulh-i-Kul and Religious Ideas of Akbar” in Mughal India: Studies in
Polity, Ideas, Society and Culture, Delhi: Oxford University Press

e Khan, A R. (2010). “Abu’lFazl’s Account of Akbar’s Expansionism. Ambit of Reason and
Tolerance” in Meena Bhargava (ed.) Exploring Medieval India. Sixteenth to Eighteenth
Century, Vol. 11, New Delhi: Orient BlackSwan

e Moosvi, Shireen (2007). “The Road to Sulh-i-Kul: Akbar’s Alienation from Theological
Islam” in Irfan Habib (ed.) Religion in History, Delhi: Tulika

e Rizvi, S.A.A. (reprint 2014). Muslim Revivalist Movements in Northern India In the 16th and
17th Century. New Delhi: MunshiramManoharlal

e Friedmann, Y. (2001). Shaykh Ahmad Sirhindi: An Outline of his thought and a study of his
Image in the Eyes of Posterity, Oxford: Oxford University Press

e Habib, Irfan (1960). “Political Role of Shaikh Ahmad Sirhindi and Shah Waliullah” in PIHC

e Hasan, Nurul. (2005). “Shaikh Ahmad Sirhindi and Mughal Politics” in Satish Chandra
(Ed.), Religion, State and Society in Medieval India: Collected Works of Nurul Hasan, New
Delhi:The website on Vijayanagara is strongly recommended
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e Lorenzen, David N. (1995). Bhakti Religion in North India. Community Identity and Political
Action, New York: State University of New York Press

e Chatterjee, K. (2009). “Cultural Flows and Cosmopolitanism in Mughal India: The
Bishnupur Kingdom”, Indian Economic and Social History Review, vol. 46, No. 2, pp. 147-
82.

e Bahugana, R.P. (2008). “Kabir and other Medieval Saints in Vaishnava Tradition”, PIHC,
Vol. 69, pp

e Chakravarti.Ramakanta.(1977). “GaudiyaVaisnavism in Bengal”, in Journal of Indian
Philosophy, Vol.5, No.1/2, pp. 107-49.

e Sharma, Krishna (2003). Bhakti and Bhakti Movement, Delhi: MunshiramManoharlal
Publishers

SUGGESTED READINGS:

e Alam, Muzaffar and S Subrahmanyam (2014). Writing the Mughal World: Studies in
Political Culture, Delhi: Permanent Black

e Aquil, Raziuddin and Kaushik Roy (2012)- Warfare, Religion and Society in Indian History,
Delhi: Manohar publishers and Distributors

e Balabanlilar, Lisa (2012). Imperial Identity in the Mughal Empire: Memory and Dynastic
Politics in Early Modern South and Central Asia.New York: | B Tauris.

e Chandra, Satish (2018). Madhyakalin Bharat (Part 1I), Sultanat se Mughal KalTak, New
Delhi: Jawahar Publishers & Distributors

e Day U.N. (2004). Some Aspects of Medieval Indian History. Delhi: Low Price Publications

e Grover, B R. (2004). “Nature of Dehat-i-Ta’aluqa (Zamindari Villages) and the Evolution of
the Ta’alugdari System During the Mughal Age” in Amrita Grover, Anju Grover and J C Jha,
Land Rights, Landed Hierarchy and Village Community During the Mughal Age: Collected
Works of B R Grover, Delhi: Books for All.

e Habib, Irfan (2016). Madhyakalin Bharat Mein Prodhyogiki, New Delhi: RajkamalPrakashan

e Habib, Irfan (Ed.).(2000). Madhyakalin Bharat, (\Vols. 1-8, relevant articles), New Delhi:
RajkamalPrakashan

e Habib, Irfan (Ed.).(2016). Akbar AurTatkaleen Bharat, New Delhi: RajkamalPrakashan

e Habib, Irfan. (1966). “The Mansab System (1595-1637)”, PIHC, pp 228-249

e Habib, Irfan. (1995). Essays in Indian History: Towards a Marxist Perspective, Delhi: Tulika

e Habib, Irfan. (2002). “Akbar and Technology” in Irfan Habib (Ed.), Akbar and his India,
Delhi: Oxford University Press

e Habib, Irfan. (2017). Madhyakalin Bharat ka Arthikltihas: EkSarvekshan, New Delhi:
RajkamalPrakashan

e Nath, R. (2009). Mysteries and Marvels of Mughal Architecture, Gurgaon: Shubhi
Publications

e Nizami, K A (1983). On History and Historians of Medieval India, New Delhi: Vedic Books

e Qaisar, A J. (1961). “Note on the date of institution of Mansab under Akbar”, PIHC, pp155-
157
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e Rezavi, S A N. (2013). Fatehpur Sikri Revisited, Delhi: OUP

e Rizvi, S.A.A. (2002).- Fatehpur Sikri, New Delhi: ASI and Eicher Goodearth Limited

e Saran, P. (1952). Studies in Medieval Indian History, Delhi: Ranjit Printers & Publishers.

e Siddiqui,l H. (1969). Some aspects of Afghan Despotism in India, Aligarh: Three Men
Publications

e Spear, Percival (2009). “The Mughal Mansabdari System” in Edmund Leech and S N
Mukherjee (eds.) Elites in South Asia, Cambridge: Cambridge University Press

e Verma H C. (Ed) (2017). Madhyakalin Bharat (Vol. Il) 1540-1761, Hindi
MadhyamKaryanvanNideshalaya Delhi University

Teaching Learning Process:

Classroom teaching, classroom discussions and student presentations in class and/or in tutorials.
Presentations shall focus either on important themes covered in the class lectures, or on specific
readings. Supporting audio-visual aids like documentaries and power point presentations will be
used where necessary. Overall, the Teaching Learning Process shall emphasise the
interconnectedness of themes within the different rubrics to build a holistic view of the time
period/region under study. The process shall consistently underline how various macro and
micro-level developments/phenomena can be historicised.

Assessment Methods:

Students will be regularly assessed for their grasp on debates and discussions covered in class.
Two written submissions and at least one presentation will be used for final grading of the
students. Students will be assessed on their ability to engage with a sizeable corpus of readings
assigned to the theme for written submissions, i.e. being able to explain important historical
trends and tracing historiography reflected in the assigned readings.

Internal Assessment: 25 Marks

Written Exam: 75 Marks

Total: 100 Marks

Keywords:

Tawarikh, vernacular literature, Mughal State, Mansabdari, Jagirdari, Zamindars, architecture,
Nayaks, sulh-ikul. Deccan Sultanates
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Core Course X

History of India- VI (c. 1750-1857)

Course Objectives:

The paper introduces students to key features of the 18th century in the Indian subcontinent. It
analyses the interface between the 18th century kingdoms and the early colonial state. The paper
also discusses the processes by which the British East India Company transformed itself into a
state and gradually consolidated its position over a vast expanse. Apart from the evolution of
colonial institutions of governance and developing forms of colonial exploitation, the paper also
highlights the interface between Company Raj and indigenous elite on various social issues. The
paper concludes with a critical survey of peasant resistance to colonial agrarian policies, and the
1857 revolt against the Company Raj.

Learning Outcomes:

Upon completion of this course the student shall be able to:

e Outline key developments of the 18" century in the Indian subcontinent.

e Explain the establishment of Company rule and important features of the early colonial
regime.

e Explain the peculiarities of evolving colonial institutions and their impact.

o Elucidate the impact of colonial rule on the economy.

e Discuss the social churning on questions of tradition, reform, etc. during first century of
British colonial rule.

e Assess the issues of landed elite, and those of struggling peasants, tribals and artisans during
the Company Raj.

Course Content:

Unit I: India in the mid-18th Century: society, economy, polity and culture
[a] Issues and Debates
[b] Continuity and change

Unit I1: Dynamics of colonial expansion: indigenous states and Company power
[a] Regional kingdoms: economic and military and political dimensions of colonial
expansion: Bengal, Mysore, Marathas, Awadh, Punjab and the North- East.
[b] Economic Developments, Culture and Society

Unit I11: Colonial state and ideology: emergence of the Company State
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[a] Imperial ideologies: Orientalism, Utilitarianism, Evangelicalism and the question of
Race
[b] The colonial army: military culture and recruitment

Unit IV: Law and education
[a] Evolution of law and colonial courts
[b] Indigenous and colonial education: institutions and medium of instruction

Unit V: Economy and society
[a] Land revenue systems and agrarian relations
[b]Commercialization, indebtedness and famines
[c] Forests and pastoral economy
[d] Question of de-industrialization and foreign trade

Unit VI: Early 19t Century: Reforms and Revival
[a] Young Bengal, Brahmo Samaj, Prathana Samaj, Faraizis and Wahabis
[b] Debating Gender: Traditions and Reform in the 19"Century

Unit VII: Popular resistance
[a] The Uprising of 1857
[b] Peasant resistance to colonial rule: Santhal Uprising (1856); Indigo Rebellion (1860);
Pabna Agrarian Leagues (1873); Deccan Riots (1875).

ESSENTIAL READINGS AND UNIT WISE TEACHING OUTCOMES:

Unit-1:This Unit enables the students to outline key developments of the 18" century in the
Indian subcontinent. These developments are discussed through key debates on the varied
historical evidences used by historians when examining the weakening Mughal state, growth of
regional kingdoms, changing dynamics of the economy, evolving social structures, cultural
patterns, etc.(Teaching Time: 2 weeks Approx.)

e Alavi, Seema(ed.). (2002). The Eighteenth Century in India. New Delhi: OUP
(Introduction).

e Roy,Tirthankar. (2013). “Rethinking the Origins of British India: State Formation and
Military-fiscal Undertakings in an Eighteenth Century World Region”. Modern Asian
Studies, 47 (4), 1125-1156.

e Bayly, C.A. 1988. Indian Society and the making of the British Empire. Cambridge: CUP
(Chapterl, pp. 7- 44).

e Parthasarathi, Prasannan. 2011. Why Europe Grew Rich and Asia Did Not: Global Economic
Divergence, 1600- 1850. Cambridge: CUP (Introduction and Part I, pp. 1-88; Part 11, pp.
185- 269).
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Vries, Peer. (September 2012). “Review: Challenges, (Non-) Responses, and Politics: A
review of PrasannanParthasarathi, ‘Why Europe Grew Rich and Asia Did Not: Global
Economic Divergence, 1600-1850°.”Journal of World History, 23(3), 639- 664.

Faruqui, Munis D. 2013. “At Empire’s End: The Nizam, Hyderabad and Eighteenth Century
India,” In Richard M. Eaton, Munis D. Faruqui, David Gilmartin and Sunil Kumar (Eds.),
Expanding Frontiers in South Asian and World History: Essays in Honour of John F.
Richards (pp. 1- 38).

Unit- 11:This Unit introduces the students to the political process by which Company rules was
established in the Indian subcontinent. The unit shall also acquaint students with the important
features of the 18™ century states and how they came to be positioned vis-a-vis an expanding
Company state.(Teaching Time: 2 weeks Approx.)

Bandyopadhyay, Sekhar .(2004). From Plassey to Partition: A History of Modern India. New
Delhi: Orient Blackswan (Chapter 1, ‘Transition to the Eighteenth Century’, pp. 37-62).
Bayly, C. A. (2008). Indian Society and the making of the British Empire. Cambridge: CUP
(Chapter 2, ‘Indian Capital and the Emergence of Colonial Society’ pp. 45- 78; Chapter 3,
“The Crisis of the Indian State’, pp. 79- 105).

Fisher, Michael H. (1996).The Politics of British Annexation of India 1757- 1857. Oxford:
OUP (Introduction).

Marshall, P.J. (1990). Bengal: The British Bridgehead. Cambridge: CUP.

Marshall, P. J. (1975). “Economic and Political Expansion: The Case of Awadh”. Modern
Asian Studies, 9 (4), pp. 465- 82.

Cederlof, Gunnel. (2014). Founding an Empire on India’s North- Eastern Frontiers 1790-
1840: Climate, Commerce, Polity. OUP.

Mukherjee, Rudrangshu. (February 1982). “Trade and Empire in Awadh, 1765- 1804”. Past
and Present, 94, pp. 85- 102.

Chaudhury, Sushil. (2000). The Prelude to Empire: Plassey Revolution of 1757. New Delhi:
Manohar.

Bryant, G. J. (April 2004). “Asymmetric Warfare: The British Experience in Eighteenth-
Century India”. The Journal of Military History, 68 (2), April 2004, pp. 431- 469.

Marshall, P.J. (ed.). The Eighteenth Century In Indian History: Evolution or Revolution?
(Introduction, pp. 1- 49).

Chakravarti, Uma. (1998). Rewriting History: The Life and Times of PanditaRamabai. New
Delhi: Kali for Women (Chapter, ‘Caste, Gender and the State in Eighteenth Century
Mabharashtra’, pp. 3-42).

Unit-111:The unit shall discuss in detail and familiarise students with theevolving ideological
underpinnings of the Company state, the idea of difference which developed within the imperial
discourse, the changing military requirements and military culture of the expanding colonial
state.(Teaching Time: 2 weeks Approx.)
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e Metcalf, Thomas R. (2007 reprint). Ideologies of the Raj, Cambridge: CUP (Chapters 1,2 &
3).

e Wagoner, Phillip B. (October 2003). “Pre- colonial Intellectuals and the Production of
Colonial Knowledge”.Comparative Studies in Society and History, 45 (4), pp. 783- 814.

e Cohn, Bernard. (1996). “The Command of Language and the Language of Command” In B.
Cohn, Colonialism and its Forms of Knowledge: The British in India, Princeton: Princeton
University Press.

e Stokes, Eric. (1982 reprint). The English Utilitarians and India. Oxford: OUP (Chapter
‘Doctrine and its Setting”)

e Alavi, Seema. (1995).The Sepoys and the Company: Tradition and Transition in Northern
India 1770- 1830. New Delhi: OUP (Introduction and Chapters 1-3, pp. 1- 154).

e Roy, Kaushik (ed.). (2010). War and Society in Colonial India. New Delhi: OUP
(Introduction, pp. 1- 20).

e Rocher, Rosanne. (1993). “British Orientalism in the Eighteenth Century: The Dialectics of
Knowledge and Government”, in Peter van der Veer and Carol Breckenridge eds.
Orientalism and the Post- colonial Predicament: Perspectives on South Asia. University of
Pennsylvania Press, pp. 215-250.

Unit-1V: This Unit shall equip students to identify and explain the peculiarities of evolving
colonial institutions and their impact. The discussion shall focus largely on the evolving legal
apparatus and education structure and policy of the Company state.(Teaching Time: 2 weeks
Approx.)

e Stokes, Eric. The English Utilitarians and India(Chapter, ‘Law and Government”).

e Metcalf, Thomas R. (2007 reprint). Ideologies of the Raj, Cambridge: CUP (Chapters 1 &2).

e Cohn, Bernard. “Law and the Colonial State” In Cohn, Colonialism and its Forms of
Knowledge.

e Singha, Radhika. (2000). A Despotism of Law: Crime and Justice in Early Colonial India.
New Delhi: OUP(Preface; Chapter 1 (pp.1- 35); Chapter 4 (pp.121- 167); Chapter 5 (pp. 168-
228); Epilogue (pp. 285- 301)).

e Viswanathan, Gauri. (2014 reprint). Masks of Conquest: Literary Study and British Rule in
India. New York: Columbia University Press (Introduction and Chapters 1 to 4).

e Copland, lan. (2007). “The Limits of Hegemony: Elite Responses to Nineteenth- Century
Imperial and Missionary Acculturation Strategies in India”. Comparative Studies in Society
and History. Vol. 49. No. 3. (637- 665).

e Seth, Sanjay. (2007). “Changing the Subject: Western Knowledge and the Question of
Difference”. Comparative Studies in Society and History. Vol. 49. No. 3. (666- 688).

o Kopf, David. (1969). British Orientalism and the Bengal Renaissance: The Dynamics of
Modernization. Berkeley, Los Angeles: University of California Press (Introduction).

e Panikkar, K.N. (1995). Culture, Ideology, Hegemony: Intellectuals and Social Consciousness
in Colonial India. New Delhi: Tulika(pp. 1-26 & pp. 47-53).
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e Bhattacharya, Sabyasachi (ed.). (1998).The Contested Terrain: Perspectives on Education in
India. New Delhi: Orient Blackswan (“Introduction”).

Unit-V: This Unit shall familiarise students with the key debates on the economic impact of
Company Raj. Students shall assess this impact by looking at changing agrarian relations, crop
cultivation, forest policy, handicraft production and trade patterns. (Teaching Time: 2 weeks
Approx.)

e Stein, Burton. (ed.). (1992).The Making of Agrarian Policy in British India 1770-1900.
Oxford: OUP (Introduction (pp.1-32)& Chapter 4(pp.113-149)).

e Tomlinson, B.R. (2005).The Economy of Modern India 1860-1970. Cambridge: CUP
(Chapter 2, pp.47- 67)

e Bose, Sugata. (Ed.). (1994).Credit, Markets and the Agrarian Economy of Colonial India.
New Delhi: Oxford University Press (Introduction (pp. 1-28) & Chapter 2 (pp. 57- 79)).

e Guha, Ramachandra. (1990). “An Early Environmental Debate”. Indian Economic and Social
History Review (IESHR).

e Bhattacharya, Neeladri. (1995). “Pastoralists in a Colonial World”, In David Arnold and
Ramachandra Guha (Eds.), Nature, Culture, Imperialism: Essays on the Environmental
History of South Asia,NewDelhi: Oxford University Press.(49-85).

e Damodaran, Vinita. (June 1995). “Famine in a Forest Tract: Ecological Change and the
Causes of the 1897 Famine in Chotanagpur”, Environment and History, 1(2), pp. 129-158.

e Chandra,Bipan. (1999). “Colonialism, Stages of Colonialism and the Colonial State”,
inBipan Chandra, Essays on Colonialism, New Delhi: Orient Longman, pp. 58-78.

e Ray, Indrajit. (2016). “The Myth and Reality of Deindustrialization in Early Modern India”,
in LatikaChaudhary et al. (Eds.) A New Economic History of Colonial India. New York:
Routledge. (52- 66).

Unit-VI: This Unit shall acquaint students with the social churning on questions of tradition,
modernity, reform, etc. that unfolded during first century of British colonial rule. Through
special focus on gender concerns, gender roles in the household and ideas of ‘ideal womanhood’,
the unit shall enable students to contextualize the endeavours of nineteenth-century social
reformers and nationalists.(Teaching Time: 2 weeks Approx.)

e Jones, Kenneth. (2003). Socio-Religious Reform Movements in British India (pp. 15- 47; pp.
122- 131).

e Joshi, V.C. (ed.). (1975).Rammohun Roy and the Process of Modernization in India. Vikas
Publishing House (essays by A.K. Majumdar and Sumit Sarkar).

e Singh, Hulas. (2015). Rise of Reason: Intellectual History of 19™-century Maharashtra.
Taylor and Francis (pp. 1- 197).

e Sarkar, Sumit and Tanika Sarkar (eds.).(2008). Women and Social Reform in India: A
Reader. Bloomington and Indianapolis: Indiana University Press (Chapters 1, 2 and 4).
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e Loomba,Ania. (Autumn 1993). “Dead Women Tell No Tales: Issues of Female Subjectivity,
Subaltern Agency and Tradition in Colonial and Post- Colonial Writings on Widow
Immolation in India”.History Workshop, 36, pp.209-227.

Unit-VII: This Unit shall enable students to identify and discuss the issues reflected in the major
uprisings of the nineteenth century. In the context of heavy revenue assessment, changing land
rights, deepening stratification within the rural society, emergence of new social forces in
agrarian economy, etc., students shall discuss the discontent of the landed elite, and those of
struggling peasants and tribals during the Company Raj.(Teaching Time: 2 weeks Approx.)

e Stokes, Eric and C.A. Bayly. (1986). The Peasant Armed: the Indian Revolt of 1857.
Clarendon Press (Introduction).

e Mukherjee,Rudrangshu. (1993). “The Sepoy Mutinies Revisited”, in Mushirul Hasan and
Narayani Gupta (Eds.), India’s Colonial Encounter, New Delhi: Manohar

e David, Saul. (2010). “Greased Cartridges and the Great Mutiny of 1857: A Pretext to Rebel
or the Final Straw”, In Kaushik Roy (ed.)War and Society in Colonial India(82-113).

e Hardiman, David. (1993). Peasant Resistance in India, 1858- 1914. New Delhi: OUP.
Introduction & pp. 1-125.

e Desai, AR. (ed.) (1979). Peasant Struggles in India. Bombay: UP.(136- 158)

SUGGESTED READINGS

e Alavi, Seema ed. (2002).The Eighteenth Century in India. New Delhi: OUP.

e Bara, Joseph (2002) “Tribal Education, the Colonial State and Christian Missionaries:
Chotanagpur 1839-1870.” In Education and the Disprivileged : Nineteenth and Twentieth
Century India, edited by Sabyasachi Bhattacharya. New Delhi: Orient Longman, pp. 123-
152.

e Bayly, Susan. (1999). “Chapter 2: Kings and Service People 1700-1830.” Caste, Society and
Politics in India from the 18™ Century to the Modern Age. Cambridge: Cambridge University
Press. The New Cambridge History of India Series, pp. 64-79.

e Bhattacharya, Sabyasachi ed. (2007).Rethinking 1857. Delhi: Orient Longman.

e Chaudhury, Sushil. (2000). The Prelude to Empire: Plassey Revolution of 1757. Delhi:
Manohar.

e Constable, Philip. (2001). “The Marginalization of a Dalit Martial Race in the Late
Nineteenth and Early Twentieth Century Western India”.Journal of Asian Studies, 60 (2), pp.
439-78.

e Dirks, Nicholas B. (2001).Castes of Mind.Princeton, New Jersey: Princeton University Press,

e Green, William A. et al.(Spring 1985). “Unifying Themes in the History of British India,
1757-1857: An Historiographical Analysis”Albion: A Quarterly Journal Concerned with
British Studies, 17 (1), pp. 15-45. [pp. 20-24 is a survey of British strategy/calculations
during its territorial expansion]
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Guha, Ranajit.(1983) Elementary Aspects of Peasant Insurgency in Colonial India. New
Delhi: Oxford University Press (Introduction & Chapter ‘Territoriality’).

Hutchins, Francis. (1967). The Illusion of Permanence. Princeton, New Jersey: Princeton
University Press.

Jones, Kenneth. (2003)Socio-Religious Reform Movements in British India. New Cambridge
History of India, Vol.3.1. Cambridge: Cambridge University Press.

Kapila, Shruti ed. (2010). An Intellectual History for India.Delhi: Cambridge University
Press.

Ludden, David ed. (2005). Agricultural Production and South Asian History. New Delhi:
Oxford University Press.

Metcalf, Thomas. (1995). ldeologies of the Raj. Cambridge: Cambridge University Press
(Chapter 4, Ordering Difference, pp. 92-.128).

Mukherjee, Mithi. (2010) India in the Shadows of Empire: A Legal and Political History
1774- 1950. New Delhi: Oxford University Press (Introduction and Chapter 1, ‘The Colonial
and the Imperial’, pp. 1- 44).

Mukherjee, Rudrangshu. (1984)Awadh in Revolt 1857-1858. New Delhi: Oxford University
Press.

Mukherjee, Rudrangshu. (2018). “The Azimgarh Proclamation and Some Questions on the
Revolt of 1857 in the North western Provinces”. The Year of Blood: Essays on the Revolt of
1857. New Delhi: Social Science Press and Routledge.

Pollock, Sheldon ed. (2011). Forms of Knowledge in Early Modern Asia. Delhi: Manohar.
Introduction (1- 16).

Parthasarathi, Prasannan. (2001). The Transition to a Colonial Economy: Weavers,
Merchants and Kings in South India, 1720-1800. Cambridge: Cambridge University Press.
Raj,K N. et al ed. (1985). Essays on the Commercialization of Indian Agriculture. New
Delhi: Oxford University Press.

Robb, Peter, ed. (1993). Dalit movements and the meanings of labour in India. New Delhi:
Oxford University Press.

Roy, Tirthankar. (2010). Company of Kinsmen: Enterprise and Community in South Asian
History 1700-1940. New Delhi: OUP (Chapter 6, pp. 190- 219).

Skuy, David. (July 1998). “Macaulay and the Indian Penal Code of 1862: The Myth of the
Inherent Superiority and Modernity of the English Legal System Compared to India's Legal
System in the Nineteenth Century”, Modern Asian Studies, 32 (3), pp. 513-557.

Stein, Burton (ed.) (1992).The Making of Agrarian Policy in British India, 1770-1900. Delhi:
Oxford University Press.

Stern, Phillip. (2011).The Company-State: Corporate Sovereignty and the Early Modern
Foundations of the British Empire in India. New York: Oxford University Press.

Stokes, Eric. (1986).The Peasant Armed: The Indian Rebellion of 1857 InC.A. Bayly (ed.).
New Delhi: Oxford University Press.

Tilak, Lakshmibai. (2017, 1973).Smritichitre: The Memoirs of a Spirited Wife. New Delhi:
Speaking Tiger. (Translated by Shanta Gokhale).
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e Rosanne Rocher, “British Orientalism in the Eighteenth century: The Dialectics of
Knowledge and Government”, in Peter van der Veer and Carol Breckenridge eds.
Orientalism and the Postcolonial Predicament: Perspectives on South Asia, University of
Pennsylvania Press, 1993.

Teaching Learning Process:

Classroom teaching, classroom discussions and student presentations in class and/or in tutorials.
Presentations shall focus either on important themes covered in the class lectures, or on specific
readings. Supporting audio-visual aids like documentaries and power point presentations will be
used where necessary. Overall, the Teaching Learning Process shall emphasise the
interconnectedness of themes within the different rubrics to build a holistic view of the time
period/region under study. The process shall consistently underline how various macro and
micro-level developments/phenomena can be historicised.

Assessment Methods:

Students will be regularly assessed for their grasp on debates and discussions covered in class.
Two written submissions and at least one presentation will be used for final grading of the
students. Students will be assessed on their ability to engage with a sizeable corpus of readings
assigned to the theme for written submissions, i.e. being able to explain important historical
trends and tracing historiography reflected in the assigned readings.

Internal Assessment: 25 Marks

Written Exam: 75 Marks

Total: 100 Marks

Keywords:
18th century Debates, Bengal, Mysore, Awadh, Marathas, Colonial Expansion, Utilitarianism,

Evangelicalism, race, Colonial Army, Law and Courts, Colonial Education, Land Revenue,
Forests, de-Industrialization, Reformist and Revivalist Movements, Gender, Caste, 1857
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Core Course Xl

History of Modern Europe — |

Course Objectives

This paper shall provide a critical overview of the French Revolution, and acquaint the students
with the repercussions of the revolution, both within and beyond France. It shall also trace the
patterns and outcomes of social upheaval throughout Europe in the first half of 19th century. The
debates on the development and impact of industrial capitalism shall be discussed. The birth of
new social movements, political ideas and structures shall be contextualised within developing
capitalism of the nineteenth century.

Learning Outcomes:

On completing this course, the students will be able to:

Identify what is meant by the French Revolution.

Trace short-term and long-term repercussions of revolutionary regimes and Empire-building
by France.

Explain features of revolutionary actions and reactionary politics of threatened monarchical
regimes.

Delineate diverse patterns of industrialization in Europe and assess the social impact of
capitalist industrialization.

Analyse patterns of resistance to industrial capital and the emerging political assertions by
new social classes.

Course Content:

Unit I: A Period of Revolutions 1789-1850

[a] Crisis of the Ancien Regime and the Enlightenment

[b] Phases of the French Revolution 1789-99

[c] Social classes and emerging gender relations

[d] Bonapartist State and Features of the first French Empire

[e] Restoration of the old order, social and political currents in the early nineteenth
century, revolutions:1830s-1850s

Unit I1: Industrial Revolution and Social Transformation (the 19th century)

[a] Process of capitalist development in industry and agriculture; Changing class structure
in France, Germany and Russia
[b] Industrial Revolution and Society: Family Life and Gender
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Unit I111: Liberal democracy, working class movements and Socialism in the 19th and 20th
centuries
[a] The struggle for parliamentary democracy and civil liberties in Britain : Parliamentary
and institutional reforms; working class discontent chartists; suffragettes
[b] Socialism: Early socialist thought, Marxian socialism, Debates and Strategies: The
International working class movement

Unit 1V: Culture and Society: 1789-1850s
[d] Art and culture in revolutionary France: neo classical art; reformation of the royal
academies
[b] The Consumption of Culture in 19th century Europe; Romanticism in art and
literature
[c] The City in the age of Industrialization

ESSENTIAL READINGS AND UNIT WISE TEACHING OUTCOMES:

Unit 1: At the end of this rubric students would have developed an understanding of the
significant transformations in European polity and society till the mid nineteenth century. They
would have explored various themes starting from the French Revolution, transformations in
French Society, the nature of the Bonapartist regime and events leading up to the revolutions
1848. (Teaching time: 6 weeks Approx.)

e McPhee, Peter. (2002).The French Revolution 1789-1799. New York: Oxford University
Press (Ch.1, Ch.2, Ch.3, Ch.4, Ch.5, Ch.6, Ch7, Ch.8 & Ch.9)

e Campbell, Peter R. (Ed.).(2006). The Origins of the Revolution. New York: Palgrave
Macmillan, pp. 1-34, 139-159 (Introduction and Ch.5).

e Rude, George (2000).Revolutionary Europel783-1815. Somerset, New Jersey, U.S.A.
Wiley-Blackwell (Ch.1).

e Furet, Francois, (1988). The French Revolution 1770-1814. Oxford: Blackwell, pp.3-100 and
211-66.

Landes, Joan B. (1988). Women and the Public Sphere in the Age of the French Revolution.

Ithaca, London: Cornell University Press,

Darnton, Robert. (1996). “What was Revolutionary About the French Revolution.” in Peter

Jones, (Ed.).The French Revolution in Social and Political Perspective. London: Edward Arnold,

pp. 18-29.

Kates, Gary. (Ed.).(1998).The French Revolution: Recent debates and Controversies. London

and New York: Routledge.

Grabb, Alexander.(2003).Napoleon and the Transformation of Europe. New York: Palgrave

Macmillan (Ch. 2 &Ch.3).

Lyons, Martin. (2006).Post-Revolutionary Europe, 1815-1856, New York: Palgrave Macmillan.

Price, Roger (1988).The Revolutions of 1848. London: Macmillan.

Unit 11: In this Unit the student would learn about the social and economic changes in Europe
during the nineteenth century. The student would be expected to develop on her/his
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understanding of the social and economic dimensions of the Industrial revolution in eighteenth
century Britain to compare and understand the specific case studies of France, Germany and
Russia in the nineteenth century.(Teaching time: 3 weeks Approx.)

Stearns, Peter N.(2013).The Industrial Revolution in World History. Boulder: Westview Press.
Trabilcock, Clive. (2000). “Industrialization of Modern Europe 1750-1914.” in T.C.W. Blanning
(Ed.).The Oxford History of Modern Europe. Oxford: Oxford University Press, pp. 46-75.
Cameron, Rondo. (1985). “A New View of European Industrialization.”Economic History
Review 38 (1), pp. 1-23.

Beaudoin, Steven M.(2003).The IndustrialRevolution. Boston, New York: Houghton Mifflin
Company (Ch.4 & Ch.5)

Simonton, Deborah. (1998).The Routledge History of Women in Europe since 1700, London and
New York: Routledge, pp.134-176 (Ch.5).

Unit 111: At the end of this rubric the student will be expected to demonstrate an understanding
of the transformations of the political systems in nineteenth century Europe. Taking up the case
study of nineteenth century Britain the student will study the development of parliamentary
institutions alongside a new politically assertive working class. The student will also be expected
to bring together her/his understanding of the economic and political transformations in this
period when exploring the emergence of socialist thought and critique of capitalism.(Teaching
time: 3 weeks Approx.)

Lang, Sean (2005).Parliamentary Reform, 1785-1928. London and New York: Routledge.
Walton, John K.(1999).Chartism, London and New York: Routledge.

Geary, Dick (1981).European Labour Protest 1848-1939. London: Croom Helm London
Kolakowski, Leszec. (1978).Main Currents of Marxism. Volume I. Oxford: Clarendon Press.
Lichthem, George. (1970). A Short History of Socialism. London: Weidenfield and Nicolson.
Joll, James. (1990).Europe Since1870.New York: Penguin Books, pp. 49-77

Unit 1V: Culture and Society: 1789-1850s: Approx. In this Unit the student will be expected to
link various themes from the earlier rubrics and develop an understanding of the cultural, artistic
and urban transformations in nineteenth century Europe. The student will be expected to develop
a competent understanding of the emergence of new art forms, reformation of various art and
cultural academies, the developing notions of consumption of culture and the changing patterns
of urbanism.(Teaching time: 2 weeks Approx.)

Kennedy, Emmet. (1989).A Cultural History of the French Revolution. New Haven and London:
Yale University Press.

Hunt, Lynn.(2004).Politics, Culture, and Class in the French Revolution. Oakland: University of
California Press.

Hunt, Lynn.(1989). “Introduction: The French Revolution in Culture, New Approaches and
Perspectives.”Eighteenth-Century Studies 22(3), Special Issue: The French Revolution in
Culture, Spring.
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Blanning, T.C.W. (2000). “The Commercialization and Sacralization of European Culture in the
Nineteenth Century.” in T.C.W. Blanning, (ed.).The Oxford History of Modern Europe. Oxford:
Oxford University Press, pp. 101-125 &126-152.

Blanning, T.C.W. (2010).The Romantic Revolution: A History. London: George
Weidenfeld&Nicholson.

Bergdoll, Barry. (2010).European Architecture 1750-1890 (Oxford History of Art). New York:
Oxford University Press.

Lees, Andrew and Lynn Hollen Lees.(2007).Cities and the Making of Modern Europe 1750-
1914. Cambridge: Cambridge University Press.

SUGGESTED READINGS:

e Bayly, C.A. (2004).The Birth of the Modern World, 1780-1914. Oxford: Blackwell
Publishing, pp.199-242.

e Berger, Stefan. (Ed.).(2004).A Companion to Nineteenth Century Europe 1789-1914,
Oxford: Blackwell Publishing.

Bottomore, Tom. (Ed.).(1983).A Dictionary of Marxist Thought, Oxford: Blackwell.

Breunig, Charles. (1977).The Age of Revolution and Reaction 1789 to 1850. New York: W.W.

Norton and Company, pp. 252-278 (Ch.7).

e David, Thompson. (1990).Europe Since Napoleon. New York: Penguin Books.

e Davies, Peter. (2006).The Debate on the French Revolution. Manchester and New York:
Manchester University Press.

e Deborah Simonton, Deborah. (1998).A History of European Women's Work: 1700 to the
Present. London and New York: Routledge.

Dowd, David L. (1951). “Art as National Propaganda in the French Revolution.”The Public

Opinion Quarterly 18 (3), pp. 532 — 546.

Dowd, David L. (1959). “The French Revolution and the Painters.”French Historical Studies 1

(2), pp. 127-148.

Frederick Engels.(1970 reprint). Socialism: Utopian and Scientific, trans. EdwardAveling.

Moscow: Progress Publishers. Available at

http://www.marxists.org/archive/marx/works/download/Engels_Socialism_Utopian

_and_Scientific.pdf.

e Frey, Linda S. and Marsha S. Frey.(2004). The French Revolution, Westport, CT:
Greenwood Press, pp. 37-46 (“A New Political Culture”).

Hobsbawm, Eric (2011).How to Change the World, Reflections on Marx and Marxism. New

Haven and London: Yale University Press.

Hufton, Olwen. (1971). “Women in Revolution 1789-1796.”Past & Present53, pp. 90-108.

e Hunt, Lynn; Tomas R. Martin, Barbara H, Rosenwein, Bonnie G. Smith.(2010).The Making
of the West: Peoples and Cultures, A Concise History. Boston and New York: Bedford / St.
Martin.

Kemp, Tom. (1978). Historical Patterns of Industrialization. New York: Longman

Lee, Stephen J. (1998). Aspects of European History 1789-1980. London and New York:

Routledge (Ch. 3 & Ch. 4).

e McPhee, Peter. (2013). A Companion to the French Revolution. New Jersey: Wiley-
Blackwell (Ch.2, Ch.3, Ch.12, Ch.13, Ch.14, Ch.26 and Ch.28).

e Merriman, John. Open Yale Course Lectures [audio].
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e Merriman, John. (2002). A History of Modern Europe: From the Renaissance to the Present.
New York: W.W. Norton

Ozouf, Mona. (1988). Festivals and the French Revolution. Cambridge: Harvard University

Press (Introduction).

e Perry, Marvin and George W. Bock. (1993). An Intellectual History of Modern Europe.
Princeton: Houghton Mifflin Company.

e Perry, Marvin. (1990).Western Civilization: Ideas, Politics and Society. Volume Il.Boston
and New York: Houghton Mifflin Harcourt Publishing Company.

e Price, Roger. (1993). A Concise History of France. Cornwell: Cambridge University Press

¢ Rapport, Michael. (2005). Nineteenth Century Europe. New York: Palgrave Macmillan.

Sperber, Jonathan (2005). The European Revolutions, 1848-1851. Cambridge: Cambridge

University Press.

Thomson, David. (2007). Europe since Napoleon, New Delhi: Surjeet Publications, pp.79-103

(Ch.6 & Ch.7).

Willis, Michael. (1999). Democracy and the State, 1830-1945.Cambridge: Cambridge University

Press.

Wright, D.G. (1988). Popular Radicalism: The Working Class Experience 1780-1880 - Studies

In Modern History. Second edition. New York: Longman.

Teaching Learning Process:

Classroom teaching, classroom discussions and student presentations in class and/or in tutorials.
Presentations shall focus either on important themes covered in the class lectures, or on specific
readings. As this is a paper tracing the history of regions outside the Indian subcontinent,
supporting audio-visual aids like documentaries, maps and power point presentations shall be
used widely. Students shall also be encouraged to participate in talks/seminar presentations by
specialists in the field. Since this is history of a region/s less familiar to students, adequate
attention shall be given to background introductory lectures and discussions. Overall, the
Teaching Learning Process shall emphasise the interconnectedness of themes within the different
rubrics to build a holistic view of the time period/region under study.

Assessment Methods:

Students will be regularly assessed for their grasp on debates and discussions covered in class.
Two written submissions and at least one presentation will be used for final grading of the
students. Students will be assessed on their ability to engage with a sizeable corpus of readings
assigned to the theme for written submissions, i.e. being able to explain important historical
trends and tracing historiography reflected in the assigned readings.

Internal Assessment: 25 Marks

Written Exam: 75 Marks

Total: 100 Marks

Keywords:
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Ancien Regime, Gender Relations, Art and Culture, Napoleonic Consolidation, 1848,
Industrialization, Demography, Gender, Family, British parliamentary Democracy, Protest
Movements, Marxism, First & Second International
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Core Course X1

History of India- VII (c. 1600-1750)

Course Objectives:

The course draws students into a discussion of the multiple historiographical narratives available
for the history of India in the period between the early seventeenth and the mid-eighteenth
centuries. It intends to familiarise them with internal as well as external problems and challenges
that the Mughal state faced in the process of territorial expansion. Students also get to explore
state sponsored art and architecture as part of the courtly cultures. Further they are encouraged to
critically examine the major strides that were made in trade, technologies and artisanal activities
during this period. In addition, the course aims to introduce students to contrasting religious
ideologies of the time besides developing a critical insight into the historiographical debate on
interpreting the eighteenth century in Indian history.

Learning Outcomes:

On completion of this course, the students shall be able to::

e Critically evaluate the gamut of contemporaneous literature available in Persian and non-
Persian languages for the period under study

e Describe the major social, economic, political and cultural developments of the times

o Explain the intellectual ferment of the seventeenth and eighteenth centuries and its relation to
state policies.

e Discern the larger motives behind the Imperial patronage of art and architecture

e Appreciate and express the continued expansion and dynamism of agriculture, crafts and
maritime trade in India

Course Content

Unit 1: Sources
(a) Persian Histories, Memoirs: Jahangirnama, Ma‘asir-iAlamgiri
(b) Travelogues: Bernier, Manucci
(c) Vernacular literary cultures: Mangalkavya and Rekhta

Unit 2: Political developments and state formation
(@) Issues in the wars of succession

(b) Mughal relations with Rajput States (Mewar and Marwar)
(c) Maratha state formation under Shivaji and expansion under the Peshwas
(d) Sikh Community
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Unit 3: Religion, Society and the State
(@) Orthodoxy and syncretism: Nagshbandi Sufis and Dara Shukoh

(b) Historiography on Aurangzeb: jizya, temples and music

Unit 4: Political and Visual Culture
(@) Mughal courtly culture: Umara, Haram, Mirzai

(b) Shahjahanabad
(c) Mughal Painting: allegory and symbolism under Jahangir and Shah Jahan

Unit 4: Trade and Crafts
(@) Indian Oceanic trade: European commercial enterprise-Kerala, Coromandel coast,
Western India

(b) Crafts and technologies
Unit 5: Interpreting the Eighteenth Century
ESSENTIAL READINGS AND UNIT WISE TEACHING OUTCOMES:

Unit I: Introduces students to the writing of history in the seventeenth and the eighteenth
centuries. Through reading official and non-official, courtly and vernacular, public and personal
accounts students shall be urged to think through histories, genres, and sources and rethink the
above categories. The unit thus, contemplates a critical historiography. (Teaching Time: 3
weeks Approx.)

e Thackston, W. M. (2006).ed. & tr. Jahangirnama — Memoirs of Jahangir: Emperor of India,
New York, Oxford University Press (Refer to the preface of the translator on Muhammad
Hadi--a copier of Jahangirnama)

e Lefevre, Corinne (2007), “Recovering a Missing Voice from Mughal India: The Imperial
discourse of Jahangir (1605-27) in his Memoirs”, in Journal of Economic and Social History
of the Orient, Vol. 50, No. 4, pp. 452-89.

e Moin, Afzar.(2012).The Millennial Sovereign: Sacred Kingship and Sainthood in Islam, New
York: Columbia University Press

e Sarkar, J (1947). Tr. A History of the Emperor Aurangzeb‘Alamgir (r. 1658-1707 AD)
ofSaqiMust ‘ad Khan, Calcutta: Royal Asiatic Society of Bengal

e Alvi, Sajida. (1976). “The Historians of Awrangzeb (sic): A Comparative History of three
primary sources” in D.R. Little (ed.),Essays on Islamic Civilization presented to
NiyaziBerkes, Leiden: E. J. Brill, pp. 57-73.

e Tambiah, S.J. (1988). “What did Bernier actually say? Profiling the Mughal Empire”,
Contribution to Indian Sociology, vol.31 no.2, pp. 361-86.

e Ray, A. (2005). “Francoise Bernier’s Idea of India”inl.Habib, (Ed.). India: Studies in the
History of an Idea, New Delhi: MunshiramManoharlal

e Irvine, William, (1907) tr. Storia do Mogor-Or Mogul India; 1653-1708 byNiccolaoManucci,
Volume I, London: Royal Asiatic Society
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e Subrahmanyam, Sanjay. (2008). “Further thoughts on an Enigma: The tortuous life of
NiccoloManucci 1638-c.1720” in Journal of the Economic and Social History of the Orient,
Vol. 45. No. 1, pp. 35-76.

e Subrahmanyam, Sanjay (2011). Three Ways to be Alien: Travails and Encounters in Early
Modern World, New Delhi: Permanent Black, pp.133-212 (Chap-4, Unmasking the Mughals)

e Brown, Katherine B. (2007). “Did Aurangzeb Ban Music? Questions for the Historiography
of his Reign” in Modern Asian Studies, Vol. 41. No. 1, pp. 77-120.

e Curley, David L.(2008), Poetry and History. Bengali Mangal-Kabya and Social Change in
Pre-Colonial Bengal, New Delhi: Chronicle Books (Chaps. 1 and 5).

e Chatterjee, Kumkum(2013), “Goddess Encounters: Mughals, Monsters and the Goddess in
Bengal” in Modern Asian Studies, Vol. 47, Issue-5, pp. 1435-87

e Faruqui, S.R. (2003), “A long History of Urdu Literary Culture: Part 1: Naming, Placing a
Literary Culture” Chap 14, and Frances W. Pritchett, “Part 2: Histories, Performances and
Masters”, Chap., 15, in Pollock, Sheldon. (Ed.).Literary Cultures in History: Reconstructions
from South Asia, Berkeley: University of California Press

Unit I1: Foregrounds issues in the formation and maintenance of political power in the Mughal
and Maratha states. It analyses events of successions, alliances, and contestations to sketch an
image of pre-colonial India. (Teaching Time: 3 weeks Approx.)

e Ali, Athar. (2006). “Religious Issues in the war of succession”, in Athar Ali, “Mughal India:
studies in Polity, Ideas, Society and Culture”. Delhi: Oxford University Press.

e Richards, J. F. (2007). The Mughal Empire: The New Cambridge History of India, Volume 5,
Cambridge: Cambridge University Press

e Hussain, S. M.Azizudin. (2002). Structure of Politics under Aurangzeb. Delhi: Kanishka
Publishers.

e Faruqui, Munis (2014). “Dara Shukoh Vedanta and Imperial Succession”, in Vasudha
Dalmia and MunisFaruqui, (Eds.). “Religious Interaction in Mughal India. Delhi: Oxford
University Press, pp.30-64.

e Chandra, Satish (1993). Mughal Religious Policies, Rajputs and the Deccan, New Delhi:
Oxford University Press.

e Bhargava, V S. (1966). Marwar and the Mughal Emperors. Delhi: MunshiramManoharlal

e Ziegler, Norman. P. (1998). “Some notes on Rajput Loyalties during the Mughal Period” in
J. F. Richards (Ed.) Kingship and Authority in South East Asia. Delhi: Oxford University
Press.

e Hallissey, Robert C. (1977).The Rajput Rebellion against Aurangzeb: A Study of the Mughal
Empire in Seventeenth-Century India, Columbia: University of Missouri Press.

e Taft Frances H. (1994). “Honour and Alliance: Reconsidering Mughal-Rajput Marriages” in
KarineSchomer, Joan L. Erdman, Deryck O. Lodrick and Lloyd I. Rudolph, (Eds.). The Idea
of Rajasthan, Delhi: Manohar, Vol. 1, pp. 217-41.

e Gordon, Stewart. (1998). The Marathas, 1600-1818, Cambridge: Cambridge University
Press.
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Chandra, Satish. (1982). Medieval India: Society, the Jagirdari Crisis and the Village.
Delhi:Macmillan

Wink, Andre (1986), Land and Sovereignty in India: Agrarian Society and Politics under
Eighteenth Century Maratha Swarajya, Cambridge: Cambridge University Press.

Syan, Hardip Singh. (2013). Sikh Militancy in the Seventeenth Century: Religious Violence in Mughal
and Early Modern India. London: I.B. Tauris.

Unit 111: Contends with state and doctrinal attitudes towards religious belief and practice and
their relation to state policy. To that end, it surveys taxations policy, orthodox observances and
state sanctioned desecration in the 17" Century. (Teaching Time: 2 weeks Approx.)

Friedmann, Y. (2001). Shaykh Ahmad Sirhindi: An Outline of his thought and a study of his
Image in the Eyes of Posterity, Delhi: OUP

Habib, Irfan. (1960). “Political Role of Shaikh Ahmad Sirhindi and Shah Waliullah” in
Proceeding of Indian History Congress.

HasratBikrama J. (1982). Dara Shikuh: Life and Works. Delhi: MunshiramManoharlal, pp. 1-
42, (Introduction: Chapl).

Kinra Rajeev. (2009). “Infantilizing Baba Dara: The Cultural Memory of Dara”, in Journal
of Persianate Studies, Vol. 2, pp. 165-93

Dalmia Vasudha&MunisFaruqui, (ed.) (2014). Religious Interactions in Mughal India,
Delhi: Oxford University Press, (Chap. 1-2)

Chandra, Satish. (1993). Mughal Religious Policies, the Rajputs and the Deccan. Delhi:Vikas
Publishing House.

Brown Katherine B. (2007). “Did Aurangzeb Ban Music? Questions for the Historiography
of his Reign” Modern Asian Studies, Vol. 41, No. 1, pp. 77-120.

Eaton, Richard M. (2003). Essays in Islam & Indian History 711-1750, Delhi: OUP.
(Introduction and Chapter 4-Temple Desecration and Indo-Muslim State).

Hussain, Azizuddin. (2002). Structure of Politics under Aurangzeb: 1658 -1707, Delhi:
Kanishka Publishers.

Unit 1V: Acquaints students with core elements and the constitution of a courtly culture. It
attends to sites of authority and domesticity, norms of comportment and masculinity, issues of
urbanism and imperial identity. (Teaching Time: 2 weeks Approx.)

Richards, J. F. (1998). “Formulation of Imperial Authority under Akbar and Jahangir” in
Muzaffar Alam and Sanjay Subrahmanyam ed. The Mughal State, Delhi: Oxford University
Press

Richards, J. F. (1984). “Norms of Comportment among Mughal Imperial Officers “ in
Barbara D Metcalf ed. Moral conduct and authority: The place of Adab in South Asian
Islam,Berkeley: University of California Press

Lal, Ruby. (2005). Domesticity and Power in early Mughal North India, Cambridge:
Cambridge University Press.
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e Hanlon, Rosalind. O. (1999). “Manliness and Imperial Service in Mughal North India”
Journal of the Economic and Social History of the Orient, Vol. 42, No. 1, PP. 47-93.

e Blake, Stephen. (1991). Shahjahanabad: The Sovereign City in Mughal India, 1639-17309.
Cambridge: Cambridge University Press. (Chapter 3 on “Society” and Chapter 5 on “Courtly
and Popular Culture”)

e Schimmel, Annemarie. (2004). The Empire of the Great Mughals: History, Art and Culture,
London: Reaktion Books. (Chapter 5 “ Women in court” and chapter 7 « Life of a Mirza”)

e Mukhia, Harbans. (2009). The Mughals of India, Delhi: Blackwell Publishing.

e Balabanlilar, Lisa. (2012). Imperial Identity in the Mughal Empire: Memory and Dynastic
Politics in Early Modern South and Central Asia, New York: | B Tauris

e Asher, Catherine (1995). Architecture of Mughal India, The Cambridge History of India: Vol.
1 Part 4. Cambridge: Cambridge University Press.

e Koch, Ebba. (2001). Mughal art and Imperial Ideology: Collected Essays, Delhi: Oxford
University Press.

e Kaoch, Ebba. (revised 2013). Mughal Architecture: An outline of its History and Development
(1526- 1858). Delhi: Primus.

e Blake, Stephen. (1991). Shahjahanabad: The Sovereign City in Mughal India, 1639-1739.
Cambridge: Cambridge University Press.

e Koch, Ebba. (2001). “The Hierarchical Principles of Shah Jahani Painting” in Ebba Koch,
Mughal Art and Imperial Ideology. Delhi: Oxford University Press.

e Moin, Afzar. (2012), The Millennium Sovereign: Sacred Kingship and Sainthood in Islam,
New York: Columbia University Press

e Beach, M.C. (1992), Mughal and Rajput Painting, New Cambridge History of India Vol.1.
Part 3. Cambridge: Cambridge University Press.

e Talbot, Cynthia and Asher, Catherine B. (2006). India Before Europe, Cambridge;
Cambridge University Press.

Unit V. Discusses developments in the practices and representation of Oceanic trade and its
attendant influence on craft and technology. (Teaching Time: 2 weeks Approx.)

e Chaudhuri, K. N.(1982), “European Trade with India” in Tapan Raychaudhuri and Irfan
Habib (eds.) The Cambridge Economic History of India, Vol. 1 (c.1200-c. 1750). Delhi:
Orient Longman

e Gupta, Ashin Das (1982). “Indian Merchants and the Trade in Indian Ocean” in Tapan
Raychaudhuri and Irfan Habib (Eds.) The Cambridge Economic History of India, Vol.
1(c.1200-c. 1750). Delhi: Orient Longman

e Gupta, Ashin Das (1998), “Trade and Politics in 18th Century India” in Alam, Muzaffar and
Subrahmanayam, Sanjay. (ed.) The Mughal State. Delhi: Oxford University Press

e Raychaudhuri, Tapan. (1962). Jan Company in Coromandel, The Hague: MartinusNijhoff.

e Malekandathil, Pius. (2013), The Mughals, the Portuguese and Indian Ocean: Changing
Imageries of Maritime India, New Delhi: Ratna Sagar Private Limited,
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Om Prakash, J. (1998). European Commercial Enterprise in Pre-colonial India. The
Cambridge History of India I1.5, Cambridge: Cambridge University Press

Chaudhuri, Sushil. (2017). Trade, Politics and Society: The Indian Milieu in the Early
Modern Era, London: Routledge, (Chapter 1)

Raychaudhuri, Tapan. (1982). “Non-Agricultural Production, Mughal India” inTapan
Raychaudhuri and Irfan Habib, (Eds.). The Cambridge Economic History of India, Vol. 1
(c.1200-c. 1750). Delhi: Orient Longman.

Habib, Irfan (2016). Technology in Medieval India ¢.650-1750, Tulika Books

Qaisar, Ahsan Jan. (1998), The Indian Response to European Technology and Culture (AD
1498-1707), Delhi: Oxford University Press

Unit VI: Concerns with the debate centring on the eighteenth century as a dark age or as an era
of prosperity and the diverse historiography related to it. (Teaching Time: 2 weeks Approx.)

Alavi, Seema. (ed.) (2002). The eighteenth century in India. Delhi: Oxford University Press
Patnaik, Prabhat. (ed.) (2011). Excursion in History: Essays on Some Ideas of Irfan Habib.
Delhi: Tulika Books

Dalal, Urvashi. (2015). “Femininity, State and Cultural Space in Eighteenth Century India”
The Medieval History Journal, vol.18 no.1, pp. 120-65.

Malik, Z. U. (1990). “The core and periphery: A contribution to the debate on 18th century”,
Social Scientist, Vol. 18 No.11/12, pp. 3-35

Alam Muzaffar and Sanjay Subrahmanyam (1998). The Mughal state 1526 — 1750, Delhi:
Oxford University Press

Alam, Muzaffar. (2013), Crisis of the Empire in Mughal North India, Delhi: Oxford
University Press.

Bhardwaj, Surajbhan. (2017). “Conflict over Social Surplus: Challenges of ljara (Revenue
Farming) in Eighteenth Century North India: A Case study of Mewat” in Revisiting the
History of Medieval Rajasthan: Essays for Professor Dilbagh Singh.SurajbhanBhardwaj,
R.P. Bahuguna and Mayank Kumar. Delhi: Primus, pp. 52-83.

Bhargava, Meena. (2014). State, Society and Ecology: Gorakhpur in Transition: 1750-1830,
Delhi: Primus.

Sahai, Nandita Prasad. (2006). Politics of Patronage and Protest: The State, Society, and
Artisans in Early Modern Rajasthan.New Delhi: Oxford University Press.

Bayly, Christopher. (1983). Rulers, Townsmen and Bazaars: North Indian Society in the age
of British Expansion, 1770-1870, Cambridge: Cambridge University Press

Habib, Irfan. (1995). “Eighteenth Century India” Proceedings of Indian History Congress.

SUGGESTED READINGS:

Alam, Muzaffar (1991) “Eastern India in the early eighteenth century — Some evidence from
Bihar”, Indian Economic and Social History Review, VVol. No. 28, Issue-I, pp43-71.
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Bhardwaj, Surajbhan, R. P. Bahuguna & Mayank Kumar. (2017). Revisiting the History of
Medieval Rajasthan: Essays for Professor Dilbagh Singh, Delhi: Primus

Bhargava, Meena (Ed.,) (2014). The decline of the Mughal Empire, Delhi: OUP

Chenoy, ShamaMitra (1998), Shahjahanabad, Delhi: MunshiramManoharlal

Dutta, Rajat (2003) “Commercialization, Tribute and the transition from Late Mughal to
early Colonial in India” The Medieval History Journal , Vol:6 , No 2, pp.259-91.

Ehlers, Eckart and Krafft, Thomas (2003), Shahjahanabad / Old Delhi. Tradition and
Colonial Change, Delhi: Manohar

Faruqui, Munis D. (2012), The Princes of the Mughal Empire, 1504-1719. Cambridge:
Cambridge University Press.

Faruqui, S.R. (2002). “Urdu Literature” in Zeenat Zaidi (ed.) The Magnificent Mughals,
Karachi: Oxford University Press.

Habib, Irfan ed. (2016), Akbar aurTatkalin Bharat, New Delhi: RajkamalPrakashan

Jha, Mridula (2017). “Mingling of the Oceans: A Journey through the Works of Dara
Shikuh”, in RaziuddinAquil& David L. Curley, (Ed..) Literary and Religious Interactions in
Medieval and Early Modern India, New Delhi: Routledge, pp. 62-93.

Juneja, Monica (Ed.) (2010). Architecture in Medieval India: Forms, Contexts, Histories,
Delhi: Orient Blackswan.

Khan, Sumbul Halim. (2015). Art and Craft Workshops Under the Mughals: A Study of
Jaipur Karkhanas, Delhi: Primus Books

Mukherjee, Anisha Shekhar (2003). The Red Fort of Shahjahanabad, New Delhi: Oxford
University Press

Petievich, Carla. (2010). “Gender Politics and the Urdu Ghazal: Exploratory Observations on
Rekhta verses Rekhti” in Meena Bhargava (ed.) Exploring Medieval India, Vol. Il, Delhi:
Orient Blackswan, pp.186-217.

Sreenivasan, Ramya. (2014). “Faith and Allegiance in the Mughal Era: Perspectives from
Rajasthan” in Vasudha Dalmia and Munis D. Faruqui (Ed.). Religious Interactions in Mughal
India, Delhi: Oxford University Press, pp. 159-191.

Tillotson, G.H.R (1990), Mughal India, New Delhi: Penguin Books. (chapter on
Shahjahanabad and Red Fort)

Teaching Learning Process:

Classroom teaching, classroom discussions and student presentations in class and/or in tutorials.
Presentations shall focus either on important themes covered in the class lectures, or on specific
readings. Supporting audio-visual aids like documentaries and power point presentations will be
used where necessary. Overall, the Teaching Learning Process shall emphasise the
interconnectedness of themes within the different rubrics to build a holistic view of the time
period/region under study. The process shall consistently underline how various macro and
micro-level developments/phenomena can be historicised.

Assessment Methods:
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Students will be regularly assessed for their grasp on debates and discussions covered in class.
Two written submissions and at least one presentation will be used for final grading of the
students. Students will be assessed on their ability to engage with a sizeable corpus of readings
assigned to the theme for written submissions, i.e. being able to explain important historical
trends and tracing historiography reflected in the assigned readings.

Internal Assessment: 25 Marks

Written Exam: 75 Marks

Total: 100 Marks

Keywords:
Jahangirnama; Ma asir-iAlamgiri,Manucci, Bernier, Mughal Conquest, the Deccan, War of

Succession, Marathas, Shivaji, Peshwas, Sikhism, Dara Shukoh, Courtly Culture,
Shahjahanabad, Mughal paintings, Indian Ocean, the 18th Century.
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Core Course XII1

History of India VII1 (c.1857 - 1950)

Course Objectives:

This paper deals with the broad socio-economic and political trends in colonial India from the
latter half of the 19™ century. It also critically analyses the various trends in the national liberation
movement and other aspects of politics which were foundational for the modern Indian state. The
aim is to develop interdisciplinary analytical skills at the undergraduate level.

Learning Outcomes: After successful completion of the course, the students will be able to:

o Identify how different regional, religious, linguistic and gender identities developed in the late
19t and early 20t centuries.

e Outline the social and economic facets of colonial India and their influence on the national
movement.

e Explain the various trends of anti-colonial struggles in colonial India.

e Analyse the complex developments leading to communal violence and Partition.

e Discuss the negotiations for independence, the key debates on the Constitution and need for
socio-economic restructuring soon after independence.

Course Content:

Unit 1: Caste, Community and Nation
a) Regional, religious and linguistic identities
b) Assertions of gender and caste identity: Sanskritizing and anti-Brahmanical trends,
regional variations

Unit 2: Economy and social classes
a) Economic critique of colonial rule with special reference to ‘Drain of Wealth’
b) Rise of modern industry: emergence of capitalists and the working class
¢) Famines and their impact

Unit 3: Early Nationalism
a) Emergence of Indian National Congress (INC)
b) Moderates and Extremists
¢) Swadeshi and Revolutionary Movements

Unit 4: Emergence and social base of Gandhian Nationalism
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a) Intellectual foundations of Gandhian Nationalism; Early Interventions: Champaran, Kheda,
Ahmedabad; INC

b) Rowlatt, Khilafat and Non-Cooperation Movements

c) Civil Disobedience Movement

d) Quit India Movement

Unit 5: Interfaces: Nationalism and Socio-Political Movements
a) Ambedkar and the Dalit Movement
b) Bhagat Singh and H.S.R.A
¢) Singh Sabha and the Akali Movement; Dravidian movements
d) Left movements: peasants and workers
e) Tribal Movements

Unit 6: Communalism: ideologies and practices
a) Trends in Communalism
b) Partition

Unit 7: Independence and the New State
a) World War Il and the Post-War crisis
b) Negotiations for Independence
c) Integration of the Princely States
d) The Making of the Constitution

ESSENTIAL READINGS AND UNIT WISE TEACHING OUTCOMES:

Unit I: The unit seeks to identify how different regional, caste, religious, linguistic and gender
identities emerged in the late 19" and early 20" centuries and the role of reform and debates in
this. (Teaching Time: 2 weeks Approx.)

e Sarkar, Sumit and Tanika Sarkar. (Ed.).Caste in Modern India, Vol. 1&2. Delhi: Permanent
Black. Vol. I Chapters 2 & 3, pp. 24-87; Vol. 2, Chapter 8, pp. 200-233.

e Forbes, Geraldine. (1999). Women in Modern India. The New Cambridge History of India —
Volume 4. Cambridge: Cambridge University Press (Chapters 3, 4 & 5).

e Jones, Kenneth. (1994). Socio-Religious Reform Movements in British India. New Delhi:
Cambridge University Press, pp.73-101.

e O’Hanlon, Rosalind. (2002). Caste, Conflict and Ideology: Mahatma Jyotirao Phule and Low
Caste Protest in 19t Century Western India. Ranikhet: Permanent Black, pp. 3-11;

e (O’Hanlon Rosalind (2017). Caste and its Histories in Colonial India: A Reappraisal,” Modern
Asian Studies 51, 2 pp. 432461

e Kumar,Radha. (1993). History of Doing. New Delhi: Kali for Women, (Chapters 2 & 3), pp. 7-
52.
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e Metcalfe, Barbara. (2014). Islamic Revival in British India: Deoband, 1860-1900. Princeton:
Princeton University Press.

Unit I1: This unit studies aspects of the colonial economy and its critique; famines and agrarian
distress; agrarian labour; and the emergence of capitalists and the working class (Teaching Time:
2 weeks Approx.)

e Bagchi, Amiya Kumar. (2002). ‘The Other Side of Foreign Investment by Imperial Powers:
Transfer of Surplus from Colonies’, Economic and Political Weekly, XXXVII (23), pp. 2229 -
2238.

e Bagchi, Amiya Kumar. (1972). Private Investment in India, 1900-1939.Cambridge:
Cambridge University Press, pp.3-25

e Mukherjee, Aditya. (2002). Imperialism, Nationalism and the Making of the Indian Capitalist
Class, 1920-1947. New Delhi: Sage, (Introduction).

e Ray, Rajat Kanta. (Ed.). (1994). Entrepreneurship and Industry in India, 1800 - 1947. New
Delhi: Oxford University Press, pp.1-69

e Bahl, Vinay. (2009). 'Attitude of the Indian National Congress Towards the Working Class
Struggle in India, 1918-1947', in Sekhar Bandyopadhyay (Ed.), Nationalist Movement in
India: A Reader, New Delhi: Oxford University Press, pp. 294 - 313.

e Chaudhuri, B.B. (2008). Peasant History of Late Precolonial India and Colonial India. Vol.
VII1, Part 2. New Delhi: PHISPC and Pearson Longman (Chapters 8 - 11).

e Chandra, Bipan. (1966). The Rise and Growth of Economic Nationalism in India: Economic
Policies of Indian National Leadership, 1880-1905, New Delhi: People’s Publishing House.
(Introduction)

o MTHMIHNE.  (2013). HTEABHRIABINNIBSITETT  (1850-1947),  AsiGea:

RISV HAUD [R].

Unit 111 After the successful completion of this unit, students will be able to understand various
aspects of anti-colonial resistance. (Teaching Time: 2 weeks Approx.)

e McLane, J.R. (1977). Indian Nationalism and the Early Congress. Princeton: Princeton
University Press, pp.3-21, 89-178

e Seth, Sanjay. (2009). ‘Rewriting Histories of Nationalism : The Politics of Moderate
Nationalism in India, 1870-1905°, in Sekhar Bandyopadhyay (Ed.), Nationalist Movement in
India : A Reader, New Delhi: Oxford University Press, pp.30 - 48

e Sarkar, Sumit. (1973). Swadeshi Movement in Bengal, 1903 - 08, New Delhi, People’s

Publishing House. (also in Hindi: gAdRR®R, 7774 eqa25/1<1T-1903-1908),

e Sarkar, Sumit. (1983). Modern India: 1885—1947, Delhi, Macmillan. (Chapters 111 & V)
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e Gupta, Amit (1997). ‘Defying Death: Nationalist Revolutionism in India, 1897-1938’. Social
Scientist, 25, N0s.9/10, pp. 3-27.

e Naik, J.V. (2001). ‘Forerunners of DadabhaiNaoroji's Drain Theory’, Economic and Political
Weekly, Vol. 36, Nos. 46-47.

e Seal, Anil. (1973). ‘Imperialism and Nationalism in India,” Modern Asian Studies, Vol. 7, No.
3 pp. 321-347.

Unit- 1V: This unit will understand how Gandhi’s politics represented a new model of mobilizing
widely disparate social groups in the national movement.(Teaching Time: 2 weeks Approx.)

e Hardiman, David. (2005). Gandhi in his time and ours. Delhi, Orient Blackswan, pp.1-81;
109-184.

e Baker, Chris. (1976). Politics of South India: 1920-1937, Cambridge, Cambridge University
Press.

e Bandyopadhyay, Sekhar. (Ed), (2009). Nationalist Movement in India: A Reader. New Delhi:
Oxford University Press, pp. 55-155

e Minault, Gail. (1982). The Khilafat Movement: Religious Symbolism and Political
Mobilisation in India. Delhi: Oxford University Press.

e Sarkar, Tanika. (2011). ‘Gandhi and Social Relations’, in Judith Brown and Anthony Parel Ed.
The Cambridge Companion to Gandhi, Cambridge, Cambridge University Press, pp. 173-179.

e Amin, Shahid. (1996). Event, Metaphor, Memory: Chauri Chaura, 1922 — 1992. Delhi:
Penguin. Reprint, 2006, pp. 9-19, 45-56, 69-93

e Pandey, Gyanendra. (2002). The Ascendancy of the Congress in Uttar Pradesh 1926-34: A
Study in Imperfect Mobilization. Second edition. New Delhi: Anthem Press (Introduction and
Chapter 4).

e Kumar, Ravinder. (1969). ‘Class, Community or Nation? Gandhi’s Quest for a Popular
Consensus in India’ Modern Asian Studies, Vol. 3, Issue. 4, pp. 357-376.

e Srimanjari. (1998). ‘Denial, Dissent and Hunger: Wartime Bengal, 1942-44°, in B. Pati ed.,
Turbulent Times: India 1940-44, Mumbai: PPH, 1998, pp. 39-66.

o ERIACRIE, (1971). SFETNTH<ITHHIG DT Gl TBTRATAHRT

Unit V: This unit studies the history of caste, class and community mobilization, revolutionary
movements and the I.N.A. (Teaching Time: 2 weeks Approx.)

o Zelliot, Eleanor. (1996). From Untouchable to Dalit: Essays on the Ambedkar Movement.
New Delhi: Manohar Publications.

e Oberoi, Harjot Singh. (1994). The Construction of Religious Boundaries: Culture, Identity and
Diversity in the Sikh Tradition. New Delhi: Oxford University Press, (Chapters 4, 5 & 6).

e Moffat, Chris. (2019). India’s Revolutionary Inheritance, Politics and the Promise of Bhagat
Singh. Cambridge: Cambridge University Press, pp. 21-114.

e Habib, S.Irfan. (2007). To Make the Deaf Hear: Ideology and Programme of Bhagat Singh
and his Comrades, New Delhi: Three Essays, 2007.
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e Bandyopadhyay, Sekhar. (2017). From Plassey to Partition and After: A History of Modern
India, New Delhi: Orient Blackswan, 2nd edition (Chapter 7, “Many Voices of a Nation”).

e Nagaraj, D.R. (2011). Flaming Feet, Delhi, Seagull Books. (Chapter 1).

e Fay, Peter Ward. (1993). The Forgotten Army: India’s Armed Struggle for Independence, 1942
- 45. Ann Arbor: University of Michigan Press.

e Sarkar, Sumit. (1983). Popular Movements and Middle Class Leadership in Late Colonial
India. S.G. Deuskar Lectures on Indian History. Centre for Studies in Social Sciences,
Calcutta.

e Guha, Amalendu. (2019). Planter Raj to Swaraj: Freedom Struggle & Electoral Politics in
Assam, Delhi, Tulika Books.(Chapters 5 & 6)

e Geetha, V. (1998). Towards a Non-Brahmin Millenium, Delhi, Popular Prakashan Limited.

Unit- VI: This unit would enable the students to analyse the complex developments leading to
communal violence and partition. (Teaching Time: 2 weeks Approx.)

e Pandey, Gyanendra. (1992).The Construction of Communalism in Colonial North India. Delhi:
Oxford University Press (Chapters 1, 2&7).

e Chandra, Bipan. (2008).Communalism in Modern India. New Delhi: Har-Anand Publications.

e Page, David. (1987). Prelude to Partition: the Indian Muslims and the Imperial System of
Control.Karachi: Oxford University Press, pp. 1-29, 73-140 (“Introduction” and “Chapter 2”).

e Jaffrelot, Christophe. (1996). The Hindu Nationalist Movement and Indian Politics: 1925 to
the 1990s. London: C. Hurst & Company Publishers, pp. 1-45

e Chatterjee, Joya. (19950. Bengal Divided: Hindu Communalism and Partition 1932 - 1947.
Cambridge, Cambridge University Press (Introduction and Chapters 3,5 & 6)

e Jalal, Ayesha. (1985). The Sole Spokesman: Jinnah, the Muslim League and the Demand for
Pakistan. Cambridge, Cambridge University Press (Introduction, Chapters 1, 2& 5).

o Zamindar, Vazira Fazila-Yacoobali. (2007). The Long Partition and the Making
of South Asia: Refugees, Boundaries, Histories. New York, Columbia University
Press. (Chapter I)

e Lelyveld, David. (2005). ‘The Colonial Context of Muslim Separatism: from Sayyid Ahmad
Barelvi to Sayyid Ahmad Khan,” in Mushirul Hasan and AsimRoy (Ed.). Living Together
Separately: Cultural India in History and Politics. Delhi, Oxford University Press.

e Metcalf, Barbara D. (2017). ‘Maulana Ahmad Madani and the Jami‘at ‘Ulama-i-Hind: Against
Pakistan, against the Muslim League’ in Qasmi, Ali Usman,(Ed.),Muslims against the Muslim
League: Critiques of the Idea of Pakistan, Cambridge, Cambridge University Press, pp. 1-34
and pp. 220-254.

e Arbab, Safoora. (2017). ‘Nonviolence, Pukhtunwali and Decolonization: Abdul Ghaffar Khan
and the Khuda’iKhidmatgar Politics of Friendship’, in Qasmi, Ali Usman. ed., Muslims
against the Muslim League: Critiques of the Idea of Pakistan, Cambridge, Cambridge
University Press, pp. 220-254.

109



Unit VII: This unit studies the negotiations for Independence and the key debates on the making
of the Constitution. (Teaching Time: 2 weeks Approx.)

e Granville, Austin. (1966). The Indian Constitution: Cornerstone of a Nation. Oxford:
Clarendon Press.

e Chaube, S.K. (2009). The Making and Working of the Indian Constitution, Delhi, National
Book Trust.

e Mukherjee, Rudrangshu. (2015). Nehru and Bose: Parallel Lives, Delhi, Penguin.

e Pati, Biswamoy and Waltraud Ernst ed. (2007). India’s Princely States India's Princely States:
People, Princes and Colonialism, Delhi, Routledge. (Chapters 1&2), pp. 1-29.

e Ramusack, Barbara. (2003). The Indian Princes and their States, Cambridge, Cambridge
University Press. (Chapters 1 & 2).

e Menon, V.P. (2014). Integration of the Indian States. New Delhi: Orient Blackswan.

o Kamtekar, Indivar. (2002). “A Different War Dance: State and Class in India 1939-1945,”
Past & Present, VVol. 176, pp. 187-221.

Suggested Readings

» Bagchi, Amiya Kumar. (2002.) Capital and Labour Redefined: India and the Third World
New Delhi: Tulika.

« Basra, Amrit Kaur. (2015). Communal Riots in the Punjab, 1923 — 28. Delhi: Shree Kala
Prakashan.

» Bhargava, Rajeev (ed). (2008). Politics and Ethics of the Indian Constitution, New Delhi,
Oxford University Press.

« Chandra, Bipan. (1983). The Indian Left: Critical Appraisal. New Delhi: Vikas.

* Deshpande, Anirudh. (2009). ‘Sailors and the Crowd: Popular Protest in Karachi, 1946' in
Sekhar Bandyopadhyay, Nationalist Movement in India: A Reader. New Delhi: Oxford
University Press, pp.336 -- 358.

« Dutta, Vishwa Nath. (2000). Gandhi and Bhagat Singh. New Delhi: Rupa and Company.

* Gandhi, Rajmohan. (2017). Modern South India: A History from the 17th Century to our
Times, Delhi, Aleph.

» Gilmartin, David. (1988). Empire and Islam: Punjab and the Making of Pakistan. California:
University of California Press.

* Guha, Ramachandra. (2018). Gandhi: The Years That Changed the World: 1914-1948, New
Delhi: Penguin.

« Hasan, Mushirul and Asim Roy (eds.). (2005). Living Together Separately: Cultural India in
History and Politics. New Delhi: Oxford University Press.

* Menon, V.P. (1969). The Story of the Integration of Indian States, Bombay, Orient Longmans.

* Mishra, Yuthika. (2004). ‘The Indian National Movement and Women’s Issues: 1850-1950°,
in the Encyclopaedia of Women'’s Studies, Vol. I ,Women’s Movements, ed. Subhadra Channa,
New Delhi: Cosmo Publications.

110



» Mukhopadhyay, Amitabh. (1995). Militant Nationalism in India: 1876 - 1947, Calcutta:
Institute of Historical Studies.

+ Pandey, Gyanendra. (2001). Remembering Partition: Violence, Nationalism and History of
India. Cambridge: Cambridge University Press.

» Parekh, Bhiku. (1989). Colonialism, Tradition and Reform. An Analysis of Gandhi’s Political
Discourse. Delhi: Sage, 1999 reprint.

* Robinson, Francis. (1994). Separatism Amongst Indian Muslims: The Politics of the United
Provinces' Muslims, 1860-1923. New Delhi: Oxford University Press.

* Roy, Tirthankar. (2000). The Economic History of India 1857-1947. New Delhi: Oxford
University Press.

» Sarkar, Sumit and Sarkar, Tanika. (eds.) (2014). Caste in Modern India: A Reader, Volume |
and I1. Delhi: Permanent Black.

« Sarkar, Sumit. (2014). Modern Times: India 1880s-1950s, Environment, Economy and
Culture. Ranikhet: Permanent Black.

« Tomlinson, B.R. (1979). The Political Economy of the Raj: 1914-1947, The Economics of
Decolonisation in India. London: Macmillan Press.

. PR, YT, (1994). GG BTG e YHTduf eI 2.

. TUTd, IMY. (1986). YRAGRETATGTHTH, RG4S, JTHTBILT

. TURT. (1977).3TSTHTHRA. TG eat: HepiHer.

. CURT 3R (Year). YRAIRIFATGS MG US Y. fGweh: Bt
gisy

(1990). BT BSRTAIGHH a7 e R e ad-aafieRney,
feecifayfaemer.
. i, adivrs. (2012). YRTHRGTE TR (1858-19470). Tafee: Ufhdpdce.

USIUPHAR.

Teaching Learning Process:

Classroom teaching, classroom discussions and student presentations in class and/or in tutorials is
the main teaching method. Presentations shall focus either on important themes covered in the
class lectures, or on specific readings with the aim to bring out the interconnectedness of the
themes during the course of discussion. Supporting audio-visual aids like documentaries and
power point presentations will be used where necessary. Overall, the Teaching Learning Process
shall emphasise the interconnectedness of themes within the different rubrics to build a holistic
view of the time period/region under study. The process shall consistently underline how various
macro and micro-level developments/phenomena can be historicised.

Assessment Methods:
Students will be regularly assessed for their grasp on debates and discussions covered in class.
Two written submissions and at least one presentation will be used for final grading of the

students. Students will be assessed on their ability to engage with a sizeable corpus of readings

111



assigned to the theme for written submissions, i.e. being able to explain important historical trends
and tracing historiography reflected in the assigned readings.

Internal Assessment: 25 Marks

Written Exam: 75 Marks

Total: 100 Marks

Keywords:

Caste, Region and Linguistic Identities, Colonial Economy, Indian National Congress,
Swadeshi, Revolutionaries, Nationalist Movement, Mahatma Gandhi, Khilafat, Non
Cooperation Movement, Civil Disobedience Movement, Quit India Movement,
Ambedkar, Akali Movement, Left Movement, Indian National Army, Communalism,
Partition, Integration of Princely States, Constitution
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Core Course X1V

History of Modern Europe- 11

Course Objectives:

This paper offers a historical overview of the development of nationalities and nation-states in
the 191 and 20" centuries. Among the various case studies discussed, the paper traces the build-
up to a revolution in the disintegrating Russian empire. It also introduces students to the concept
of imperialism. In this light, the paper discusses the varied historical writings on World War One
and on the nature of developments during the inter-war period. It familiarises students with the
intellectual and art movements that were linked to the changes in the socio-economic and
political milieu of 19" and early 20™ century Europe.

Learning Outcomes:

Upon completion of this course the student shall be able to:

(a) Trace varieties of nationalists and the processes by which new nation-states were carved
out.

(b) Discuss the peculiarities of the disintegration of large empires and remaking of Europe’s
map.

(c) Deliberate on the meaning of imperialism and the manifestations of imperialist rivalry
and expansion in the 19" and early 20" century.

(d) Analyse the conflict between radical and conservative forces, and the gradual
consolidation of ultra-nationalist and authoritarian regimes in Europe.

(e) Contextualise major currents in the intellectual sphere and arts.

Course Content:

Unit I: Tsarist Russia and the coming of the Bolshevik Revolution
[a] Serfdom, Populism and Social Democracy
[b] The Revolution of 1905; the revolutions of 1917: origins, visions, movements

Unit I1: Varieties of Nationalisms, Imperialism, Crisis and the Great War
[a] Intellectual currents, popular movements and the formation of national identities:
Germany and Italy
[b] State and Politics in post-unification Germany and Italy
[c] Imperialism: Theories, Race, Darwin and Orientalism
[d] War of 1914-18: historiographical debates; developments leading to the Great War

Unit I11: Europe Between Wars
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[a] Post war developments, international institutions, social and economic consequences
of the war

[b] Understanding Fascism; Origins, Forms, Nature of the Fascist/Nazi State: Germany,
Italy

[c] Origins of the Second World War

Unit IV: Cultural and Intellectual Developments since ¢.1850
[a] Print culture, mass education and the extension of literacy
[b] Creation of new cultural forms: Realism, Impressionism, Post-Impressionism,
Photography; Architecture: Art Nouveau, Expressionism and Futurism
[c] Institutionalization of disciplines: History, Anthropology and Sociology

ESSENTIAL READINGS AND UNIT WISE TEACHING OUTCOMES:

Unit-1: At the end of this rubric the student will be familiar with the economic, social and
political issues that troubled the Tsarist regime in Russia in the nineteenth century. She/he will
develop an understanding of popular movements and the political ascendancy of the socialists
eventually leading to the revolutions in the early 20th century. (Teaching time: 2 weeks
Approx.)

(a) Wood, Alan. (2003). The Origins of the Russian Revolution 1861-1917. London and New
York: Routledge.

(b) Gleason, Abbot (Ed.). (2009). A Companion to Russian History. Sussex: Wily-Blackwell.
(Chapters 12, 13, 14, & 16)

(c) Sheehan, James J. (2000). *Culture’ in T.C.W. Blanning (Ed.).The Nineteenth Century:
Europe 1789-1914. Oxford: Oxford University Press.

(d) Fitzpatrick, Sheila. (1994). The Russian Revolution. Oxford: Oxford University Press.

Unit-11: At the end of this rubric the student will be expected to demonstrate an understanding
of the complex political and economic interplay associated with the unification of Germany and
Italy. They will be able to trace these complexities into the politics of state formation post
unification. The students will also develop an understanding of imperialism, wherein they will
explore theories and also how questions of race and orientalism shaped the colonial interactions
of European nations. (Teaching time: 5 weeks Approx.)

(@) Riall, Lucy. (1994). The Italian Risorgimento: State, Society and National Unification.
London and New York: Routledge.

(b) Beals, Derek and Eugenio F. Biagini. (2002). The Risorgimento and the Unification of
Italy.London and New York: Routledge

(c) Eley, Geoff. (1986). From Unification to Nazism: Reinterpreting the German Past.
London and New York: Routledge.

(d) Blackbourn, David. (2002). History of Germany 1780-1918: The Long Nineteenth
Century. Oxford: Oxford University Press.

(e) Porter, Andrew. (1994).European Imperialism 1860-1914. Hampshire: Palgrave
Macmillan.
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(f) Brewer, Anthony. (2001). Marxist Theories of Imperialism: A Critical Survey. London
and New York: Routledge.
(9) Henig, Ruth. (2003). Origins of the First World War. London and New York: Routledge.
o Midgley, Clare. (Ed.). (1998). Gender and Imperialism. Manchester:Manchester
University Press.
o Dirks, Nicholas (Ed.). (1992). Colonialism and Culture. Michigan: University of
Michigan Press.

o Bernasconi, Robert and Tommy Lee Loft. (2000). The Idea of Race. Indianapolis:Hackett
Publishing.
Unit- 111: The student will be expected to develop an understanding of European politics of this

period. She/he will examine the emergence of international institutions and the impact of war on
European society and economy. This would also be essential to the students understanding of the
emergence of right wing movements in Europe. The student will be expected to demonstrate a
familiarity with the historiographical debates and discussion associated with the rise and
development of the fascist/Nazi state in Italy and Germany eventually leading to the outbreak of
the second world war. (Teaching time: 4 weeks Approx.)

Thurlow, Richard. (1999. Fascism.Cambridge: Cambridge University Press.

McDonough, Frank. (1999). Hitler and Nazi Germany. Cambridge: Cambridge University Press.
Griffin, Roger. (1995). Fascism.Oxford: OUP.

Passamore, K. (2002). Fascism: A Very Short Introduction.Oxford: Oxford University Press.
Kershaw, lan. (1985). The Nazi Dictatorship: Problems and perspectives of Interpretation.
London: Edward Arnold.

McDonough, Frank . (1997). The Origins of the First and the Second World War. Cambridge:
Cambridge University Press.

Boyce, Robert and Joseph A. Maiolo (Eds.). (2003).The Origins of World War Two:The Debate
Continues. London: Macmillan Education.

Unit-1V: At the end of the rubric the student will be expected to build on her/his understanding
of European history to understand the cultural and intellectual transformations experienced in
late nineteenth and early twentieth century Europe. The student will develop familiarity with
how mass education, print culture, changes in artistic styles, emergence of photography and the
academic institutionalization of disciplines shaped the modern European worldview. (Teaching
time: 3 weeks Approx.)

a. Winders, James A. (2001). European Culture Since 1848. New York: Palgrave

b. Vincent, David. (2000).The Rise of Mass Literacy: Reading and Writing in Modern Europe.
New Jersey: Wiley.

c. Brettell, Richard. (1999). Modern Art, 1851-1929: Capitalism and Representation. Oxford:
Oxford University Press

d. Colquhoun, Alan. (2002). Modern Architecture. Oxford: Oxford University Press, pp. 13-35
& 87-109.
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e.

Clarke,Graham. (1997). The Photograph. Oxford University Press, Oxford, 1997 (p. 11-54)
Thompson, Kenneth. (1976). August Comte: the Foundation of Sociology. New Jersey:
Wiley.
Kuper, Adam. (1975). Anthropology and Anthropologists.London: Penguin Books.
Eriksen, T.H. and F.S. Nielsen. (2013). A History of Anthropology.London: Pluto Press.

SUGGESTED READINGS:

Bayly, C.A. (2004). The Birth of the Modern World, 1780-1914. Oxford: Blackwell
Publishing, pp.199-242.

Berger, Stefan (Ed.). (2004). A Companion to Nineteenth Century Europe 1789-1914.
Oxford: Blackwell Publishing.

Berger, Stefan. (Ed.). (2004) .A Companion to Nineteenth Century Europe 1789-1914.
Oxford: Blackwell Publishing, pp. 178-192

Gooch, John. (2001). The Unification of Italy. London: Routledge.

Gorman, Michael. (1989). The Unification of Germany. Cambridge: Cambridge University
Press (Introduction).

Henig, Ruth. (2003). Origins of the First World War. London and New York: Routledge.

Hobsbawm, E.J. (1990). Nations and Nationalism: Programme, Myth, Reality. Cambridge:
Cambridge University Press.

Hopkins, A.G. (2000). “Overseas Expansion, Imperialism, and Europe” in T.C.W. Blanning,
(Ed.). The Nineteenth Century: Europe 1789-1914. Oxford: OUP, pp. 210-24.

Hunt, Lynn, Tomas R. Martin, Barbara H, Rosenwein, Bonnie G. Smith. (2010). The Making
of the West: Peoples and Cultures, A Concise History. Boston and New York: Bedford / St.
Marti.

Joll, James. (1999). Europe since 1870. London: Penguin Books, pp. 78-112

Kohn, David. (1985). The Darwinian Heritage. Princeton: Princeton University Press.

McMaster, Neil. (2001). Racism in Europe.UK: Macmillan Education.

Merriman, John. (2002). A History of Modern Europe: From the Renaissance to the Present.
London. New York: W.W. Norton.

Merriman, John. (2002). A History of Modern Europe: From the Renaissance to the Present.
London, New York: W.W. Norton. pp.